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Abstract

Objective.—African American youth in the United States grow up in a society with a long, 

pervasive and living history of interpersonal and institutional racism. This study examined whether 

race-related stressors (awareness and experiences of racism) and resources for resilience (racial-

ethnic connectedness and perceptions of embedded achievement) were associated with emotional 

health, conduct problems, and academic investment among African American early adolescents. 

Embedded achievement is the belief that achievement is a part of one’s racial or ethnic group 

identity.

Method.—Participants were recruited from an urban school and youth club (N=75, mean 

age=11.6, 71% male participants). Structured interviews were administered to youth.

Results.—Adjusting for age and gender, racial-ethnic connectedness and embedded achievement 

were associated with less emotional problems and conduct problems. In addition, embedded 

achievement was associated with greater academic investment. Racial-ethnic connectedness 

modified associations between awareness and experiences of racism and emotional problems; 

racism was associated with more emotional problems, but only among youth with lower 

levels of racial-ethnic connectedness. Youths’ perceptions of embedded achievement modified 

an association between experiences of racism and conduct problems; experiences of racism 

were associated with more conduct problems, but only among youth with lower perceptions of 

embedded achievement.

Conclusion.—Race-related resources for resilience appear to promote emotional, behavioral, 

and academic well-being among African American youth and to confer protection when youth are 

confronted with the stress and adversity of racism. Health professionals can advocate for policies 

and practices to combat racism and foster racial pride and connectedness among youth of color.
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Introduction

African American youth in the United States grow up in a society with a long, pervasive 

and living history of interpersonal and institutional racism.1,2 In the education, housing, 

employment, and juvenile and criminal justice systems, there are policies, practices, and 

cultural norms that have contributed to significant racial disparities in opportunity, wealth, 

and health.1,2 Against this backdrop of structural adversity, young people may experience 

instances of interpersonal racism and develop a heightened awareness of racism. At the same 

time, awareness and experiences of racism may catalyze youth’s formation of, immersion 

in, and commitment to their racial-ethnic identity.3 The purpose of this manuscript is to 

examine whether youths’ awareness and experiences of racism are associated with emotional 

problems, conduct problems, and academic investment, and whether two hypothesized 

protective constructs, youths’ racial-ethnic connectedness and perceptions of embedded 

achievement, weaken associations between racism and emotional, conduct, and academic 

problems.

Current Context of Racism in the United States

The United States in the twenty first century has been characterized by both a rise 

in organized resistance to systemic racism and oppression, and increased visibility of 

extremist white nationalism.4–6 Black Lives Matter, a grassroots civil rights movement, 

was catalyzed in 2013 when George Zimmerman, a neighborhood watch volunteer, was 

acquitted of shooting and killing Trayvon Martin, an unarmed African American 17-year-old 

on his way home from buying iced tea and Skittles from a convenience store in Sanford, 

Florida.4,5 Since then, the Black Lives Matter movement has continually engaged in 

nonviolent active resistance against the dehumanization and devaluation of black and brown 

lives.4 In contrast, there has also been increased visibility of far right, white nationalist 

extremist views in mainstream U.S. discourse, targeting Black and Muslim Americans, 

undocumented immigrants, and refugees.6 This discourse has also been matched with 

increased racial violence, including the Emanuel African Methodist Episcopal Church 

massacre in Charleston, South Carolina, and a stark increase in the rate of hate crimes, 

which, in 2017, was the highest rate in over a decade.7,8

In July 2016, Philando Castile, a 32-year-old African American man, was shot and killed 

by a police officer in Falcon Heights, Minnesota, as he sat in his driver’s seat after being 

pulled over for a broken taillight.9 This event was witnessed by Mr. Castile’s girlfriend 

and her 4-year-old daughter, who were passengers in the vehicle. Several years later, in 

May 2020, George Floyd, a 46-year-old African American man, was killed in Minneapolis 

police custody after allegedly purchasing cigarettes from a corner store with a counterfeit 

$20 bill.10 The nature of his death, which occurred after his neck was knelt upon by a 

police officer for over 8 minutes, sparked a nation-wide uprising among Black Lives Matter 

activists and allies, as well as reactionary counter-protests among White extremist groups.11 
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These events contextualize the local and national climate in which the current research is 

situated. Data for the present study were collected in the same region that Philando Castile 

and George Floyd’s killings took place, and within a year of Philando Castile’s death.

Adverse Impacts of Racism on Youth’s Well-being and Academic Investment

Interpersonal and structural inequities and violence experienced by African American 

communities in the United States may be broadly conceptualized as race-related stressors. 

Awareness and experiences of racism are related, but separate sources of stress that can 

have detrimental effects to individuals’ well-being across the life course.12 A recent review 

by Benner and colleagues found that personally experienced racial/ethnic discrimination 

was associated with greater levels internalizing symptoms (eg, depression, anxiety) and 

externalizing symptoms (eg, delinquency), as well as lower levels of academic achievement, 

engagement, and motivation among ethnically diverse (Black, Latinx, Asian, and Native) 

youth aged 10 through 20.13 To a lesser extent, research has examined the effects of 

vicarious discrimination (i.e., discrimination targeted toward one’s social group, rather than 

oneself; eg, “You have heard kids at school making jokes or saying bad things about African 

Americans”).14 In a recent review of research on associations between vicarious racism 

and child health among predominantly African American children, 48% of reviewed studies 

found that vicarious racism was associated with internalizing or externalizing symptoms.15 

It is conceivable that awareness of racism towards one’s social group can negatively impact 

academic investment, which includes both behavioral engagement (eg, completing school 

work and following school rules), as well as cognitive engagement (ie, youth’s motivation, 

effort, and investment in learning).16 In a sample of ethnically-diverse elementary school 

students from Chicago, a majority (68 percent) of children demonstrated knowledge about 

racial stereotypes (eg, “Whites think Blacks aren’t smart”) by the age of 10.17 Internalization 

of such attitudes could potentially lead to reduced academic investment.

Effects of Racial Identity on Youth’s Well-being and Academic Investment

Race-Related Resources for Resilience—Some youth possess factors that are 

protective and may minimize the likelihood that awareness and experiences of racism will 

result in emotional, conduct, or academic problems. One potential source of resilience 

for African American youth may be their racial-ethnic identity. Oyserman, Gant, and 

Ager developed a model of racial-ethnic identity comprised of three components: racial-

ethnic connectedness, embedded achievement, and awareness of racism.18 Racial-ethnic 
connectedness is youths’ sense of positive belonging to and pride in the community, history, 

and traditions of their racial or ethnic group.19 Embedded achievement is the sense that 

achievement is a part of what it means to be a member of one’s racial or ethnic group, 

and that the achievement of some members of one’s group will help other members to 

succeed.19 Youths’ racial-ethnic connectedness and embedded achievement may serve as 

race-related resources for resilience. The third component of Oyserman and colleagues’ 

model of racial-ethnic identity, awareness of racism, is youths’ “sense of self as subject 

to prejudice, racism, and exclusion from opportunities by White society,” and may be 

conceptualized as a race-related stressor.18 Race-related resources for resilience, such as 

racial-ethnic connectedness and embedded achievement, may exert positive effects on 
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well-being and academic investment and buffer African American youth from the negative 

impacts of race-related stressors.

Race-Related Resources for Resilience: Health Promoting Effects—Positive 

perceptions of racial-ethnic identity are associated with emotional and behavioral 

health.20,21 For example, in a study of Native American (28.8%), African American 

(28.5%), Latinx (9.5%) and White (33.2%) youth, strong ethnic identity (ie, “I have 

a strong sense of belonging to my ethnic group”) was associated with lower levels of 

depressive symptoms, anxiety symptoms, and externalizing behaviors across all racial and 

ethnic groups; further, these associations were mediated by self-esteem.21 A meta-analytic 

review by Miller-Cotto and Byrnes found that strong racial-ethnic identity was associated 

with greater academic achievement.22 For example, in a sample of African American and 

Latinx middle school students from Detroit, higher levels of racial-ethnic connectedness 

predicted a higher grade point average across two years.19 Collectively, research suggests 

that racial-ethnic connectedness may contribute to positive emotional, behavioral, and 

academic outcomes through greater sense of belonging and increased self-esteem.

Embedded achievement has consistently predicted academic achievement, both in cross-

sectional23 and longitudinal19,23,24 analyses. There is a dearth of research on possible 

associations between embedded achievement and indicators of youth emotional and 

behavioral health. Embedded achievement may promote emotional and behavioral health 

through increased sense of security in the success of one’s greater community, as well as 

the belief that one will make a valuable contribution to one’s group if one works to achieve. 

Embedded achievement may promote academic investment through increased motivation to 

succeed, not only for personal gain, but also for the well-being of the greater community.

Race-Related Resources for Resilience: Stress-Buffering Effects—Several 

studies have found that race-related resources for resilience are protective with respect 

to the impact of racial discrimination on internalizing symptoms.14,25–27 For example, 

in a study among predominantly Latinx (56%) and Black (19%) 7-year-old children, 

perceived experiences of racial-ethnic discrimination predicted increased internalizing and 

externalizing symptoms one year later, but only among children whose racial-ethnic 

identity (eg, “I understand pretty well what my ethnic background means to me”) was 

relatively less-developed compared to other children.25 In one study of African American 

early adolescents, however, use of communalistic coping − a culturally-specific coping 

mechanism that relies on individuals’ interdependence with those around them (eg, I 

spend time with my family) − enhanced the association between discrimination stress 

and anxiety.28 The authors suggested that African American youth who sought support 

from others may have suffered negative effects associated with re-experiencing or co-

ruminating about discriminatory events. Other studies have found that race-related resources 

for resilience do not modify associations between racial discrimination and internalizing 

symptoms.20,29 In these studies, racial discrimination was associated with more internalizing 

symptoms, and stronger racial identity was associated with fewer internalizing symptoms 

(i.e., support for health promoting, “main” effects of race-related stressors and resources for 

resilience, but not stress-buffering, “interaction” effects).
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One longitudinal study provides mixed evidence on whether racial-ethnic identity is 

protective with respect to the association between racial discrimination and behavioral 

problems. Among African American (61%) and Latino (39%) youth in grades 5 and 8, 

the associations between discrimination and both aggressive behavior and delinquency were 

stronger among youth with high levels of ethnic identity exploration (e.g., “spent time trying 

to learn about ethnic group”) and low levels of ethnic identity affirmation (e.g., “strong 

sense of belonging to group”). Further, the association between discrimination and criminal 

offending was attenuated among youth with high levels of ethnic identity affirmation.30 

Thus, ethnic identity affirmation appeared to be protective, while ethnic identity exploration 
appeared to enhance the negative impacts of discrimination. Study authors hypothesized 

that high levels of ethnic identity exploration may “increase the salience of ethnicity and 

make encounters with discrimination more threatening,” which in turn may increase the 

risk of maladaptive coping with race-related stressors through aggressive behavior and 

delinquency.30

Lastly, there is some evidence that racial-ethnic identity may be protective with respect to 

the association between racial discrimination and academic outcomes.23,31,32 For example, 

in a study of African American middle school students, a strong and positive connection 

to one’s ethnic group reduced the magnitude of the association between experienced racial 

discrimination and declines in youths’ recorded grade point average and youths’ perceptions 

of their own academic competency over two years.31 No research has examined whether 

embedded achievement modifies associations between racial discrimination and indicators 

of youth’s emotional, behavioral, or academic well-being.

The Present Study

The present study examines whether race-related stressors (awareness of racism and 

experiences of racism) and race-related resources for resilience (racial-ethnic connectedness 

and embedded achievement) are associated with African American youth’s emotional health, 

conduct problems, and academic investment. Additionally, it examines whether racial-ethnic 

connectedness and embedded achievement weaken potential associations between awareness 

and experiences of racism and emotional problems, conduct problems, and academic 

investment.

Method

The present research is a secondary analysis of data collected as part of a community-

engaged project within an urban, Midwestern United States community. The project 

involved building a community coalition that selected, refined, implemented, and evaluated 

a prevention intervention to promote the well-being and future success of socioeconomically 

disadvantaged youth and their caregivers.33,34 While coalition efforts were intended to 

benefit all youth in the community, this project was part of a larger research collaboration 

to promote healthy life trajectories of African American men. For this reason, the coalition’s 

research partner recruited a small sample of African American boys aged 8–14 years from 

the coalition’s partnering K-8 school (n=25) to answer questions corresponding to coalition 

priorities. An additional source of funding allowed for the recruitment of 71 additional youth 
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aged 8–14 years from a second partnering organization, a local Boys & Girls Club. Youth 

recruited from the Boys & Girls Club were diverse with respect to gender (38% female 

participants, 62% male participants) and race/ethnicity (54% African American or Black, 

14% Asian, 4% Hispanic, 3% White, 1% American Indian, 20% two or more races, 4% 

unknown). The present research is limited to 75 youth who identified as African American 

or Black (mean age=11.6, 71% male participants).

Approval to conduct research at the partnering school and local Boys & Girls Club was 

granted by the school district and the club’s branch director, respectively, as well as the 

University researchers’ IRB. In the 2017/2018 academic year, 81% of students at the 

partnering school received free or reduced price lunch. The club serves ethnically diverse 

families, most of whom are of lower socioeconomic status. An active consent procedure 

was utilized at the school, while a passive consent procedure was utilized at the club site. 

The only inclusion criterion for the club site was age of youth within 8–14 years, inclusive. 

At the school site, additional inclusion criteria included African American or Black race/

ethnicity and male gender of the youth. African immigrants and refugees were excluded. Of 

87 eligible youth at the school site, 25 participated (29% response rate). Of 320 invitations 

sent to families at the club site, 71 youth completed interviews. While this represents 22% of 

the invitations that were sent, only 70 interviews had been planned.

All letters of invitation, active consent forms, and passive consent forms explained that 

interviews of youth were being conducted to better understand issues related to the well-

being and future success of youth, and to inform the way that staff and health professionals 

think about youths’ behavior and plan programs to promote youths’ well-being and future 

success. Structured interviews of youth were held at the site through which they were 

recruited. Study scales were administered by interviewers who read each question aloud to 

youth participants. Youth were shown scale response options on physical placards placed 

on the table in front of them. Youth indicated their self-reported response verbally or by 

pointing to the placard on the table. All youth were compensated with a $20 gift card for 

participation in an interview. Participants were provided with a list of resources for academic 

support, emotional well-being and mental health, youth development opportunities, and 

family assistance. Interviewers were trained to recognize and alert investigators to issues of 

concern (e.g., emotional distress) that may require a response beyond the provision of the 

resource list.

Measures

Experience of being an ethnic minority was assessed through three scales developed by 

Oyserman, Brickman, and Rhodes.35 Of the 96 youth in the sample, 63 identified as African 

American or Black. Of 14 youth who identified as two or more races, 13 identified as 

African American or Black. One youth who identified as African American or Black 

did not complete the scales, yielding a sample size for the present study of 75. The 

Oyserman et al. scales include racial-ethnic connectedness, embedded achievement, and 

awareness of racism.35 Racial-Ethnic Connectedness items assessed the extent to which 

youth felt a positive sense of connection to their community (e.g., It is important to think 

of myself as African American; 4 items). Embedded achievement items assessed the extent 
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to which youth believed that achievement is valued by their community, and that their own 

achievement can benefit their community (e.g., If I am successful, it will help other African 

American people; 4 items). Awareness of racism items assessed the extent to which youth 

perceived that others see them through lens of low, negative expectations (e.g., Some people 

will treat me differently because I am African American; 4 items). Using a modified 3-point 

scale (1=not at all; 2=a little; 3=very much), youth rated the extent to which items were 

true for them. Items were averaged to form composites. Cronbach’s alpha indices of internal 

consistency for the three subscales among the 75 African American youth who completed 

this section were as follows: (1) connectedness (α=.56); (2) embedded achievement (α=.72); 

(3) awareness of racism (α=.53). Prior psychometric testing with a sample of African 

American middle school-aged youth (N = 98) demonstrated acceptable internal reliability 

for each of the three scales: (1) connectedness (α = .78); (2) embedded achievement (α = 

.62); (3) awareness of racism (α = .60).19 Modifying response options to a 3-point scale 

likely reduced variance and led to lower internal consistencies in our sample.

One additional item was added to assess youth’s experiences of being a racial, ethnic, or 

cultural minority (e.g., African American): In the past year, how often have you been treated 

badly by other people because you are an African American. Using a 3-point scale (1=not at 

all; 2=a little; 3=very much), youth rated the extent to which the item was true for them.

Emotional and conduct problems were assessed through the Strengths and Difficulties 
Questionnaire (SDQ) Youth Self Report Measure for Ages 11–17.36 Using a 3-point scale 

(1=not true; 2=somewhat true; 3=certainly true), youth rated to the extent to which each 

item was true for the past 6 months. Cronbach’s alpha indices of internal consistency among 

the 75 African American youth were as follows: Emotional Symptoms (e.g., I get a lot 

of headaches, stomach-aches or sickness; 5 items; α= .72), and Conduct Problems (e.g., I 

get very angry and often lose my temper; 5 items; α= .62). Items were averaged to form 

composites.

Academic investment was assessed through the cognitive and behavioral engagement scales 

developed by the National Center for School Engagement.16 Youth used a 3-point scale 

(1=not at all; 2=a little; 3=very much) to rate the extent to which items represented what 

they thought about school. Youth completed 19 items assessing cognitive engagement (e.g., I 

will graduate from high school) and 7 items assessing behavioral disengagement (e.g., I get 

in trouble at school). All 26 items were coded in the same direction and averaged to form a 

total academic investment composite (α=.85).

Plan of Analyses

IBM SPSS Statistics 25 was used to conduct all analyses. Preliminary analyses examined 

distributions of and partial correlations between variables. Multiple linear regression 

analyses were used to test study hypotheses. All analyses adjusted for age and gender. 

Main effects of independent variables (race-related stressors and resources for resilience) 

on youths’ emotional problems, conduct problems, and academic investment were first 

examined. Next, potential independent effects of race-related stressors and resources for 

resilience were examined. Potential effect modification was tested through a series of 

multiple linear regression analyses with a single interaction term between a race-related 
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stressor and resource for resilience entered into each model. Significant interactions were 

subsequently examined through simple effects tests and mean +/− one standard deviation 

interaction plots. For simple effects tests, a median split was used to divide the sample into 

“low” and “high” groups with respect to the race-related resource for resilience. The effect 

of the race-related stressor on the outcome was examined within groups who were low or 

high with respect to the race-related resource for resilience. Plots utilize regression output 

in which all predictors (race-related stressors and resources for resilience) were examined 

as continuous variables. Four points, corresponding to different combinations of being one 

standard deviation above or below the mean for each variable, were plotted: (1) high stress, 

high resource; (2) high stress, low resource; (3) low stress, high resource; (4) low stress, low 

resource. Given the sample size and exploratory nature of some analyses, adjustments were 

not made for multiple statistical tests.

Results

Table 1 summarizes means, standard deviations, and partial correlations among variables. 

Awareness and experiences of racism were correlated, although not to the point of 

being redundant (r= .40). Racial-ethnic connectedness and embedded achievement were 

also correlated (r= .50). Awareness of racism was positively correlated with embedded 

achievement (r= .23).

Neither awareness nor experiences of racism were significantly correlated with 

emotional problems, conduct problems, or academic investment. In contrast, racial-ethnic 

connectedness was correlated with fewer emotional and conduct problems. Embedded 

achievement was correlated with fewer emotional and conduct problems and greater 

academic investment. Lastly, conduct problems were correlated with more emotional 

problems and less academic investment.

Table 2 summarizes results from analyses in which each outcome – emotional problems, 

conduct problems, and academic investment – was regressed on race-related stressors 

and resources for resilience. Neither awareness of racism nor experiences of racism 

were associated with study outcomes. When adjusting only for age and gender, racial-

ethnic connectedness was associated with fewer emotional and conduct problems; these 

associations did not persist when race-related stressors and resources for resilience were 

entered into regression analyses simultaneously. Embedded achievement was associated with 

fewer emotional and conduct problems, as well as greater academic investment. When 

race-related stressors and resources for resilience were entered into regression analyses 

simultaneously, embedded achievement remained associated with fewer conduct problems 

and greater academic investment.

Table 2 also summarizes results from models with interaction terms. Racial-ethnic 

connectedness modified the associations between both awareness and experiences of racism 

and emotional problems. Figure 1 shows an illustrative example. Awareness of racism was 

associated with more emotional problems, but only among youth with low racial-ethnic 

connectedness (B=0.58, 95% CI=[0.19, 0.96], p<0.01). Among youth with high racial-ethnic 

connectedness, awareness of racism was not associated with emotional problems (B=−0.00, 
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95% CI=[−0.30, 0.30], p=0.98). This pattern was the same for the association between 

experiences of racism and emotional problems (not shown in a figure). Experiences of 

racism were associated with more emotional problems, but only among youth with low 

racial-ethnic connectedness (B=0.24, 95% CI=[−0.01, 0.49], p=0.06). Among youth with 

high racial-ethnic connectedness, experiences of racism were not associated with emotional 

problems (B=−0.01, 95% CI=[−0.30, 0.27], p=0.94).

Embedded achievement modified the association between experiences of racism and 

conduct problems (see Figure 2). Experiences of racism were associated with more 

conduct problems, but only among youth with low perceptions of embedded achievement 

(B=0.25, 95% CI=[0.07, 0.44], p<0.01). Among youth with high perceptions of embedded 

achievement, experiences of racism were not associated with conduct problems (B=0.04, 

95% CI=[−0.16, 0.24], p=0.70).

Discussion

This study provides novel evidence about the effects of race-related stressors and resources 

for resilience on African American early adolescents’ well-being. This study suggests 

that general awareness of racism, and not just personal experiences of racism may 

contribute to emotional problems among African American early adolescents when they 

lack a strong sense of connectedness to their racial/ethnic community. Additionally, this 

study suggests that embedded achievement – youth’s sense that their community values 

achievement, and that their own achievement will benefit their larger community– may 

weaken the association between experiences of racism and conduct problems among early 

adolescents. Previous research has shown that embedded achievement is directly associated 

with academic achievement;19,23,24 the present study suggests that embedded achievement 

may also serve in a “stress buffering,” protective role.37,38 Consistent with health promoting 

effects observed previously, the present findings suggest that racial-ethnic connectedness 

and embedded achievement are directly associated with youths’ emotional, behavioral, and 

academic well-being.19–24 Additionally, the present findings contribute to a growing body of 

evidence that racial-ethnic connectedness may weaken associations between experiences of 

racism and adverse outcomes, consistent with a stress buffering, protective role.14,25–27,30,31

Study strengths should be considered alongside weaknesses. The cross-sectional study 

design of the present study limits the ability to make causal inferences from observed 

associations. Additional research with longitudinal study designs is needed to determine 

whether race-related resources for resilience are associated with youth’s emotional, 

behavioral, and academic well-being over time, and whether these resources for resilience 

are protective against the association between racism and future negative health outcomes. 

Longitudinal research would also allow for the assessment of awareness and experiences 

of racism over time, as well as the degree to which adolescents’ perceptions of racial-

ethnic connectedness and embedded achievement remain constant or fluctuate over time. 

Additionally, because this study examined youths’ experiences of racial discrimination in 

only the past year alone, future research should consider whether race-related resources 

for resilience continue to exert a protective effect against frequent or severe race-related 

stressors that may accumulate over time, or whether there are limits to the protective 
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effects of race-related resources for resilience. Future longitudinal research could be 

further strengthened by examining associations between race-related stressors and resources 

for resilience and objective outcome measures, such as standardized test scores, school 

graduation rates, and long-term indicators of health and well-being (e.g., presence or 

absence of diagnoses).

In addition to the cross-sectional study design, the present study utilized a relatively small 

sample along with a convenience sampling method. While these limitations may reduce 

generalizability to other populations of African American youth, the fact that some findings 

are consistent with past literature makes it more likely that novel findings may hold true for 

African American youth outside the study sample. Additionally, measures were presented 

to participants in the same sequence, which may have impacted responses if early items 

were attended to more carefully than later items. The low internal reliability estimates 

for some measures in the current study (racial ethnic connectedness, awareness of racism, 

and conduct problems) may impact the validity of findings involving these measures and 

reduce generalizability to similar samples of participants. Prior psychometric testing of 

the Oyserman et al. scales was conducted with a sample of African American middle 

school-aged youth, and did not include children as young as eight years in age, who are 

included in the present study.19 This difference could have impacted the internal reliability 

of the Oyserman et al. scales within the present sample. Lastly, the study sample consisted 

of a mixture of youth who identified either as solely African American or Black, or 

African American or Black and at least one other race or ethnicity. Multiple identities could 

have potentially impacted responses and observed associations (e.g., the degree to which 

adolescents are aware of or experience race-related stressors, feel connected to the African 

American/Black community, and feel a sense of embedded achievement; the degree to which 

aspects of African American/Black identity are health promoting and protective). However, 

race/ethnicity (African American/Black only versus African American/Black and at least 

one other race or ethnicity) was not correlated with any study variables, and adjusting for 

race/ethnicity in post-hoc analyses (not presented in Results) did not impact the findings in 

any way.

The present study’s findings have implications for both practice and policy. Professionals 

who provide direct services to youth (e.g., psychiatrists, psychologists, teachers, community 

workers, social workers) should facilitate racial identity development among youth of 

color in order to foster racial pride and connectedness. For example, professionals could 

incorporate culturally responsive teaching, programs, and interventions into their practice. 

One example of a program taking this approach is Flourish Agenda’s Camp Akili, a 

personal development and leadership summer camp for African American youth in Oakland, 

California, focused on increasing youth’s social-emotional health through fostering racial-

ethnic identity development as well as “cultural appreciation, agency, relationships, meaning 

and purpose, and future aspiration.”39,40 Future research should evaluate and test the effects 

of public health campaigns and programs designed to prevent discrimination and protect 

against the adverse impacts of discrimination through fostering positive racial identity 

development.
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Despite the limited amount of time available in a medical encounter, some practitioners 

have advocated for and implemented screening for potential determinants of health, such as 

adverse childhood experiences and social determinants of health (e.g., stability of housing 

and resources for nutrition, perceived safety).41,42 In the context of healthcare for racial 

and ethnic minority youth, screening for race-related stressors, such as discrimination, and 

race-related resources for resilience, such as racial-ethnic connectedness, may facilitate 

referral to community resources that can reduce stress, build resilience, and impact a wide 

range of outcomes, including emotional and behavioral well-being. The items utilized in 

this study could be a starting point to screen for race-related stressors and resources for 

resilience.

However, nurturing youths’ race-related resources for resilience alone is not sufficient. 

Professionals and advocacy groups need to also reduce youths’ exposure to race-related 

stressors through recognizing and eliminating racist practices within their communities, 

organizations, and institutions. For example, in 2008, families and community members 

in San Antonio, Texas, protested in response to the closing of a predominantly African 

American public high school, an action they saw as a continuation of historical neglect 

and oppression in their community.43 As one parent stated, “How dare you rob us again… 

[We’re] tired of … the continual … neglect and racism, redlining, … whatever you want 

to call over all the years… You’re going to try to take our school. This is a community 

thing.”43 Future research should evaluate the effects of advocacy efforts on the well-being 

of African American youth and their communities, both in circumstances where efforts are 

successful and are not successful in accomplishing aims.

Similarly, policymakers should promote anti-racist policies, such as increasing 

accountability for mistreatment and brutality among law enforcement, removing zero 

tolerance and other exclusionary punishment policies, funding community-based, culturally 

responsive alternatives to youth detention, and instituting an equitable distribution of state 

education funding.44 Such policies would promote African American youths’ health and 

well-being, both through reducing exposure to race-related stressors, and also reducing 

structural barriers to opportunity, wealth, and health. Similar policies have growing 

momentum; for example, in December of 2018, the Minneapolis City Council voted to 

approve the Minneapolis 2040 Comprehensive Plan, which focuses on eliminating barriers 

created by past discriminatory policies.45

In conclusion, African American youth who possess race-related resources for resilience, 

such as racial-ethnic connectedness and a sense that their academic achievement will 

benefit others from their racial-ethnic community, exhibit less emotional problems and 

conduct problems and greater academic investment. Additionally, race-related resources 

for resilience appear to be protective against emotional and conduct problems when youth 

are confronted with the significant stress and adversity of racism. Efforts are needed to 

enhance positive racial identity formation among African American youth and to reduce 

the structural barriers that have led to historical and current forms of interpersonal and 

institutional racism.
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Figure 1. 
Emotional Problems by Awareness of Racism and Racial-Ethnic Connectedness
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Figure 2. 
Conduct Problems by Experiences of Racism and Perceptions of Embedded Achievement
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