
AEM Educ Train. 2023;7:e10899.	 wileyonlinelibrary.com/journal/aet2	   | 1 of 5
https://doi.org/10.1002/aet2.10899

© 2023 Society for Academic Emergency Medicine.

Received: 27 April 2023  | Revised: 5 July 2023  | Accepted: 8 July 2023
DOI: 10.1002/aet2.10899  

I N N O V A T I O N S  R E P O R T

The utility of an online discussion board for reflective writing in 
an emergency medicine rotation

Kiran Pandit MD, MPH1  |   David L. Chu MD2  |   Roxanne Russell PhD3 |    
Melissa Wright PhD4 |   Lauren Titone MD5 |   Tomas Diaz MD, MAEd5 |    
Jimmy Truong DO5  |   Tiffany Murano MD5 |   Daniel J. Egan MD6

Presented at the Council of Residency Directors in Emergency Medicine Academic Assembly, San Diego, CA, March 2022. 

Supervising Editor: Antonia Quinn  

1Department of Emergency Medicine, 
Albert Einstein College of Medicine, 
Bronx, New York, USA
2New York-Presbyterian Hospital Center, 
New York, New York, USA
3Mailman School of Public Health, 
Columbia University, New York, New York, 
USA
4Center for Engaged Pedagogy, Barnard 
College, New York, New York, USA
5Department of Emergency Medicine, 
Columbia University Vagelos College of 
Physicians & Surgeons, New York, New 
York, USA
6Department of Emergency Medicine, 
Massachusetts General Hospital and 
Brigham and Women's Hospital, Boston, 
Massachusetts, USA

Correspondence
Kiran Pandit, MD, MPH, Department of 
Emergency Medicine, Albert Einstein 
College of Medicine, Bronx, NY 10461, 
USA.
Email: kiran.pandit@einsteinmed.edu

Abstract
Background: Narrative analysis and reflection have been found to support profes-
sional identity formation (PIF) and resilience among medical students. In the emer-
gency department, students have used reflective practice to process challenging 
clinical experiences, such as ethical dilemmas or moral distress. An online discussion 
board, however, has not been described as a curricular component of emergency 
medicine (EM) rotations. The objective of this educational innovation was to support 
medical students in an EM clinical rotation via an online discussion board for reflect-
ing on and debriefing clinical experiences with faculty and peers.
Methods: Fifty-two medical students enrolled in the pass/fail EM elective between 
May 13, 2019, and October 30, 2020. Each cohort of six students took part in a 
cohort-specific discussion using the Canvas learning management system. Students 
were encouraged to post about any observations, reflections, or emotions after their 
shifts. Faculty course directors responded to each post using concepts of debriefing, 
coaching, and trauma-informed teaching.
Results: Over 18 months, 49 of 52 (94%) students participated in the discussion board. 
Of 346 total posts, half were by students, and the other half were faculty responses. 
Students posted 3.27 times each, on average. Students rarely raised questions about 
scientific knowledge content, fact-based aspects of patient care, or specific skills. 
Rather, they often posted about intensely affective reactions to experiences that left 
them with complex emotions. Upon review of posts by the course directors, the ma-
jority (54%) of students’ posts contained a range of affective responses. Students 
appreciated faculty responses and supported each other in their written responses 
to peers.
Conclusions: An online discussion board can be used successfully for asynchronous 
reflective practice to debrief clinical experiences during an EM rotation, if designed 
incorporating faculty and peer support using trauma-informed teaching principles to 
bolster well-being and PIF.
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NEED FOR INNOVATION

Students experience emotionally intense clinical encounters in the 
emergency department (ED), which may negatively impact both stu-
dent well-being and professional identity formation (PIF), if students 
are not adequately supported. Reflective writing during clinical ro-
tations supports well-being through the processing of intense expe-
riences and PIF as a contributing member of the health care team 
managing emergent patient cases.1–3 Previous emergency medicine 
(EM) rotations have utilized reflective essay writing,1–3 but without 
the student–faculty and student–peer interactions found in an on-
line discussion board format. Including these interactions may fur-
ther enhance student well-being and PIF.

BACKGROUND

The cognitive dissonance between ideal and actual clinical circum-
stances may cause psychological stress on students.1 Reflection has 
been linked to supporting PIF and resilience4 as well as improved 
student performances, including interactions with standardized 
patients,5–7 and may also improve intangible attributes in medical 
students such as empathy, humanism, professionalism, and PIF.8–11

In the ED, students have used reflective practice to process 
challenging clinical experiences, such as ethical dilemmas or 
moral distress.1,2 Such reflection not only serves to allow EM 
learners to process unexpected, stressful clinical situations but 
to share these experiences with peers and faculty.3 The shar-
ing of experiences forms a basis for discussion-based learning, 
which may improve practical clinical knowledge and learner 
satisfaction, compared to traditional lecture-based or solitary 
learning.12–14 Previous EM intern workshops utilizing reflective 
practice allowed self-direction of learning and improvement in 
clinical and ethical decision-making skills.15 Studies exploring re-
flection in the ED suggest that attending emergency physicians 
can apply reflection in the clinical setting as well, allowing self-
monitoring, coping with the unexpected, and quick thinking to 
solve complicated clinical issues.3

Technological advances in online communication have facilitated 
connection among learners. Medical students have used extracur-
ricular blogs to reflect on and share their experiences, especially 
regarding distressing situations during clinical rotations.16 Medical 
educators have increasingly utilized web-based tools to overcome 
physical and geographical barriers to achieve high interactivity with 
rapid dissemination of content.17 Students have used online discus-
sion to reflect on and share cognitive aspects of clinical experiences, 
leading to supportive interactions.18 A digital learning platform for 
logging “clinical pearls” and brief “learning moments” in the ED was 
found to encourage sharing of knowledge and experiences within a 
community of practice.19 Similar strategies have been used among 
EM residents to reflect and discuss clinical experiences online and 
asynchronously with faculty.20 One study found a similar depth of 
reflection between private submissions and social media formats, 

when comparing reflections shared with peers and comments given 
on peers’ writing.21

OBJEC TIVE OF INNOVATION

The objective of this educational innovation was to support medical 
students in a 5-day EM clinical elective rotation via an online discus-
sion board for reflecting on and debriefing clinical experiences with 
faculty and peers.

DE VELOPMENT PROCESS

Based on the aforementioned educational literature, multiple prac-
tices were brought together to innovate a solution to our need: re-
flective practice in medical education, learning by group discussion, 
debriefing challenging clinical experiences, peer-to-peer feedback 
and support, and faculty responses to online reflections. This culmi-
nated in an online discussion board for medical students to reflect 
on and debrief clinical experiences during an EM rotation. This cur-
ricular element has not yet been described in the literature.

Discussion groups were created in the Canvas learning manage-
ment system for each rotation. Each discussion group included a 
maximum of six students and two course directors. Course direc-
tors determined that student participation would be encouraged but 
not required, that students could choose the timing and location of 
their participation, that posts would not be assessed for grading pur-
poses, and that students were welcome to respond to peers’ posts. 
All students were in the same medical school class but had varying 
degrees of prior interaction with their peers.

IMPLEMENTATION PHA SE

During an in-person orientation session on Day 1 of the rotation, 
students were informed about the purpose of the discussion board, 
the logistics of the platform, expectations regarding participation, 
and grading. Using an initial open-ended prompt, students were en-
couraged to post about their clinical experiences, including reactions 
to challenging or memorable encounters. Following their posts, ad-
ditional prompts were used to facilitate further reflection. No pro-
tected health information was shared on the board.

Each cohort had one or two faculty respondents, and students 
were not always introduced to all faculty respondents prior to en-
gagement with the board. Course directors and faculty monitored 
student participation via email, as posts were automatically pushed 
to faculty emails. Students were told that faculty would respond to 
student posts as soon as possible and, in general, faculty responded 
to each student post within 48 h. Each discussion board was closed 
48 h after the last day of the rotation.

Initially, course directors responded to discussion board posts 
using their prior experience and training in precepting doctoring 
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courses, small-group facilitation, and debriefing strategies. Course 
directors then worked with educational leaders to develop guiding 
principles for moderation of the discussion board (Table S1), based 
on literature on debriefing,22,23 coaching,24 assessment of reflective 
writing,3 and trauma-informed teaching.25 Junior faculty were intro-
duced to the discussion board and these guiding principles for mod-
eration of the board via one-on-one orientation sessions, followed 
by real-time supervision and assessment by a senior faculty member 
who provided guidance and feedback.

Trauma-informed teaching is increasingly cited in the litera-
ture as an important instructional frame in medical education, not 
least as an extension of the trauma-informed care practitioners 
aspire to bring to doctor–patient interactions.26,27 Drawing on a 
growing body of literature on the importance of trauma-informed 
teaching practices during the pandemic, the course directors’ de-
cision to more intentionally draw on trauma-informed principles in 
their responses also emerged from their experience working and 
teaching through the pandemic.28 Though student posts were not 
formally assessed, faculty utilized principles of reflective writing 
assessment in their responses to promote the growth of reflective 
ability.3 Discussions focused on process rather than content of 
each reflection, such as how an experience challenged a learner's 
mental model or the extent to which new perspectives were ex-
plored.3 Typical faculty responses demonstrating these principles 
can be found in Table S1.

OUTCOMES

This study has been designated as exempt from institutional re-
view board approval, by our institutional IRB. Between May 13, 
2019, and October 30, 2020, a total of 49 of 52 (94%) students 
participated in the discussion board. Of 346 total posts, half were 
by students, and the other half were faculty responses. Students 
posted 3.27 times each, on average. Discussion board posts were 
reviewed by the course director to identify common themes. 
These themes were later echoed in students’ course evaluations 
comments and a postrotation survey about the discussion board. A 
formal thematic analysis of the discussion board posts is currently 
under way, and this paper focuses on the implementation and pre-
liminary findings.

Although students were not directed on which aspects of their 
clinical experiences they should reflect on, students rarely raised 
questions about scientific knowledge content, fact-based aspects 
of patient care, or specific skills. Rather, they often posted about 
intensely affective reactions to experiences that left them with 
complex emotions (see Table  1 for excerpts from the discussion 
board posts and comments from course evaluations and a survey 
about the discussion board). There were two categories of com-
ments: affective reactions to clinical experiences and apprecia-
tion for supportive faculty/student engagement. Similar themes 
emerged from both the discussion board posts and from student 
comments from course evaluations and surveys. Upon review of 

posts by the course directors, the majority (54%) of students’ 
posts contained a range of affective responses, including frus-
tration, sadness, satisfaction, surprise, fear, dismay, confusion, 
excitement, disappointment, embarrassment, and joy. Students 
later commented on the impact of the discussion board via surveys 
about the clerkship/discussion board. Comments from students 
about their experience with the discussion board reveal con-
nections between their emotional reactions and how they make 
meaning and communicate with others.

REFLEC TIVE DISCUSSION

An online discussion board can be used successfully for reflective 
practice to debrief clinical experiences during an EM rotation. The 
incorporation of faculty and peer support using trauma-informed 
teaching principles into the design of the discussion board seemed 
to bolster well-being and PIF.

This educational innovation is simple, inexpensive, feasible, and 
transferable, given the universal adoption of online learning man-
agement systems. This innovation can be used to augment tradi-
tional debriefing methods that may not always suit the emotional 
readiness of the participants. The asynchronous nature of the 
discussion board meant that students could choose to participate 
when it met their needs best. Faculty could also choose to engage 
when their schedules allowed. Remote participation ensured that 
both students and faculty could participate from locations that best 
suited them, including a comfortable and secure home environment. 
Student responses to peers may facilitate camaraderie and peer-to-
peer support. The small group size (six students and two faculty) al-
lowed for meaningful discussion. Smaller or larger groups may need 
to be modified to reach optimal engagement.

Our medical students were experienced in reflective writing as a 
result of their preclinical curriculum,29,30 leading to more meaningful 
reflections. Students without such experience may require training 
in reflective writing prior to engagement with the discussion board. 
Although there were no instances of inappropriate student behav-
ior either in initial reflection or in response to fellow students, un-
professional comments on the platform would have been addressed 
offline through one-on-one engagement directly by the course di-
rectors with all involved parties.

The effectiveness of this educational innovation may be limited 
by faculty availability for participation, discussion board facilitation 
skills, and training to increase those skills. Quality of faculty re-
sponses can be ensured through faculty development in small-group 
facilitation and debriefing strategies, instructor notes and guide-
lines, and supervision by an experienced educator.

There were differences in level of student engagement and post-
ing habits between different cohorts. For example, some students 
posted reflections but did not respond to peers' posts. When fac-
ulty responded to posts with comments and further questions, some 
students responded back, but many did not. Some students posted 
several reflections simultaneously on the last day of the rotation, 
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limiting the opportunity for group discussion. A few students did not 
participate in the discussion board.

The written and public format of the discussion board has inher-
ent limitations. Compared to face-to-face discussion, these written 
communications lacked tone of voice, facial expression and body 
language, increasing the chances of miscommunication. Social desir-
ability bias may have caused students to post reflections that were 
more likely to generate positive reactions in course directors and 
peers, compared to private reflections.

Despite these limitations, student comments showed that the 
discussion board effectively supported reflective practice. Future it-
erations could expand the learner cohort beyond medical students to 
include interns or residents. Resident physicians could be trained as 
respondents, given the beneficial nature of near-peer learning.4

Next steps include a thematic analysis of posts, currently under 
way, of the connections of discussion board posts to PIF. Student 
posts could be more formally assessed, such as with the REFLECT 
rubric.21 Student learning and well-being, debriefing effectiveness, 
and faculty attitudes and skills could also be assessed, to better un-
derstand the broader impact of the discussion board.
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TA B L E  1 Excerpts and comments demonstrating affective reactions to clinical experiences and appreciation for student/faculty 
engagement.

Excerpts from discussion board posts
Comments from students about their experience 
with the discussion board

Affective reactions to clinical 
experiences

“It's really hard to perform a bedside ultrasound on 
a patient and find that there is no intrauterine 
pregnancy. Breaking this news in real time can 
be very difficult. I think my attending did a great 
job at approaching each case with empathy and 
tactfulness, which I hope to emulate moving 
forward.”

“I saw a need for help with chest compressions as 
one of the providers was tiring, and once I began, 
immediately felt a surge of adrenaline as I realized I 
was solely responsible for her blood flow, and thus 
any organ damage she may experience (if only for a 
minute). It was exhausting. Within 45 seconds my 
whole body ached, and 2 minutes could not come 
soon enough. When it came time for the pulse 
check, I felt my heart beat hammering in my whole 
body.”

“It led to a mixture of emotions—I felt anxious about 
making sure that I didn't make any mistakes in a 
crucial moment, I felt excited to be directly involved 
in such acute care, and I felt concern for the 
patient.”

“It gave me the chance to stop and reflect on all the 
new experiences I was having … I looked back 
at the discussion board posts, and it reminded 
me of the strong feelings and reactions that I 
had had but since forgotten. It reminded me of 
what I ultimately find meaningful in medicine.”

“It was very validating because I felt like my ED 
shifts were pretty emotionally taxing …”

“It was helpful to hear what other students were 
experiencing and how they were feeling. As 
this was very early in the clinical year, it helped 
contextualize my own experience and make me 
a bit more comfortable talking about things that 
had happened.”

“I thought writing those posts were great because 
it was an emotional outlet for the (sometimes 
disturbing) things that I saw on MCY …”

Appreciation for supportive 
faculty/student engagement

“I think this is a great, very actionable tip that I can 
start to try to incorporate into my flow.”

“This was definitely a challenge for me as well. I found 
myself having to return to the room once I realized 
there was something important I didn't ask, or an 
exam maneuver I should have done.”

“I agree this was a great experience. I was also very 
grateful I had the help of a teammate, and realized 
how reassuring it is to have someone to consult 
with during these time sensitive situations!”

“It was validating that the faculty and students 
either related to what I wrote or gave me advice 
on how you cope.”

“Dr. X supported me … especially on the discussion 
board. She replied in a timely fashion to our 
confusions or unique encounters … and pushed 
us to think more deeply, and then shed light on 
our reflections.”

“The big thing for me was the faculty replies that 
were so thoughtful and made me feel better.”

“Reading the posts from my classmates was a 
unique opportunity to hear their perspectives. 
We posted mandatory reflections at the end 
of each clerkship, but we had never posted 
multiple, real-time reflections in a span of a 
week. Reading their posts made me realize 
I wanted to have more conversations with 
my peers about what we were seeing on the 
wards.”



    |  5 of 5PANDIT et al.

material support. Roxanne Russell: study concept and design, acqui-
sition of the data, analysis and interpretation of the data, critical re-
vision of the manuscript for important intellectual content. Melissa 
Wright: study concept and design, acquisition of the data, analysis 
and interpretation of the data, critical revision of the manuscript for 
important intellectual content. Lauren Titone: study concept and de-
sign, acquisition of the data, critical revision of the manuscript for im-
portant intellectual content. Tomas Diaz: study concept and design, 
critical revision of the manuscript for important intellectual content. 
Jimmy Truong: critical revision of the manuscript for important intel-
lectual content. Tiffany Murano: critical revision of the manuscript 
for important intellectual content, study supervision. Daniel J. Egan: 
study concept and design, critical revision of the manuscript for im-
portant intellectual content, study supervision.

CONFLIC T OF INTERE S T S TATEMENT
The authors declare no conflicts of interest.

ORCID
Kiran Pandit   https://orcid.org/0000-0001-8380-0254 
David L. Chu   https://orcid.org/0000-0001-7960-6053 
Jimmy Truong   https://orcid.org/0000-0002-7499-3258 

R E FE R E N C E S
	 1.	 Schrepel C, Jauregui J, Brown A, Shandro J, Strote J. Navigating 

cognitive dissonance: a qualitative content analysis exploring med-
ical Students' experiences of moral distress in the emergency de-
partment. AEM Educ Train. 2019;3(4):331-339.

	 2.	 House J, Theyyunni N, Barnosky A, et al. Understanding ethical 
dilemmas in the emergency department: views from medical stu-
dents' essays. J Emerg Med. 2015;48(4):492-498.

	 3.	 Bernard A, Gorgas D, Greenberger S, Jacques A, Khandelwal S. The 
use of reflection in emergency medicine education. Acad Emerg 
Med. 2012;19(8):978-982.

	 4.	 Bracken RC, Major A, Paul A, Ostherr K. Reflective writing about 
near-peer blogs: a novel method for introducing the medical human-
ities in premedical education. J Med Humanit. 2021;42(4):535-569.

	 5.	 Blatt B, Plack M, Maring J, Mintz M, Simmens S. Acting on reflec-
tion: the effect of reflection on students’ clinical performance on a 
standardized patient examination. JGIM. 2007;22:49-54.

	 6.	 White C, Ross P, Gruppen L. Remediating students’ failed OSCE 
performances at one school: the effects of self-assessment, reflec-
tion, and feedback. Acad Med. 2009;84:651-654.

	 7.	 Sobral DT. Medical students’ reflection in learning in relation 
to approaches to study and academic achievement. Med Teach. 
2001;23:508-513.

	 8.	 Bernard A, Malone M, Kman N, Caterino J, Khandelwal S. Medical 
student professionalism narratives: a thematic analysis and interdis-
ciplinary comparative investigation. BMC Emerg Med. 2011;11:e11.

	 9.	 DasGupta S, Charon R. Personal illness narratives: using reflective 
writing to teach empathy. Acad Med. 2004;79:351-356.

	10.	 Wiecha J, Markuns J. Promoting medical humanism: design and 
evaluation of an online curriculum. Fam Med. 2008;40:617-619.

	11.	 Cruess RL, Cruess SR, Steinert Y, eds. Cruess, Teaching Medical 
Professionalism: Supporting the Development of a Professional Identity. 
2nd ed. Cambridge University Press; 2016.

	12.	 Zhao B, Potter D. Comparison of lecture-based learning vs 
discussion-based learning in undergraduate medical students. J 
Surg Educ. 2016;73(2):250-257.

	13.	 Ravindran R, Kashyap M, Lilis L, Vivekanantham S, Phoenix 
G. Evaluation of an online medical teaching forum. Clin Teach. 
2014;11(4):274-278. ​.

	14.	 Worm B, Jensen K. Does peer learning or higher levels of e-learning 
improve learning abilities? A randomized controlled trial. Med Educ 
Online. 2013;18:21877.

	15.	 Yaylaci S, Ulman Y, Vatansever K, et al. Integrating patient manage-
ment, reflective practice, and ethical decision-making in an emer-
gency medicine intern boot camp. BMC Med Educ. 2021;21(1):536.

	16.	 Pinilla S, Weckbach L, Alig S, et al. Blogging medical students: a 
qualitative analysis. GMS Z Med Ausbild. 2013;30(1):Doc9.

	17.	 Khadpe J, Joshi N. How to utilize blogs for residency education. J 
Grad Med Educ. 2016;8(4):605-606.

	18.	 Gillingham K, Eggleton K, Goodyear-Smith F. Is reflective learning visi-
ble in online discussion forums for medical students on general practice 
placements? A qualitative study. Teach Learn Med. 2020;32(4):434-441.

	19.	 Sheng A, Chu A, Biancarelli D, Drainoni M, Sullivan R, Schneider JI. A 
novel web-based experiential learning platform for medical students 
(learning moment): qualitative study. JMIR Med Educ. 2018;4(2):e10657.

	20.	 Bernard A, Kman N, Bernard R, Way D, Khandelwal S, Gorgas D. 
Use of a secure social media platform to facilitate reflection in a 
residency program. J Grad Med Educ. 2014;6(2):326-329.

	21.	 Brown A, Jauregui J, Ilgen J, et al. Does the medium matter? 
Evaluating the depth of reflective writing by medical students on 
social media compared to the traditional private essay using the 
REFLECT rubric. West J Emerg Med. 2019;21(1):18-25.

	22.	 Nagle A, Foli K. Student-centered reflection during debriefing. 
Nurse Educ. 2022;47(4):230-235.

	23.	 Sawyer T, Eppich W, Brett-Fleegler M, Grant V, Cheng A. More than 
one Way to debrief, simulation in healthcare: the journal of the soci-
ety for Simulation in Healthcare. Simul Healthc. 2016;11(3):209-217.

	24.	 Wolff M, Morgan H, Jackson J, Skye E, Hammoud M, Ross P. 
Academic coaching: insights from the medical student's perspec-
tive. Med Teach. 2020;42(2):172-177.

	25.	 Brown T, Berman S, McDaniel K, et al. Trauma-informed medical 
education (TIME): advancing curricular content and educational 
context. Acad Med. 2021;96(5):661-667.

	26.	 McClinton A, Laurencin C. Just in TIME: trauma-informed medical 
education. J Racial and Ethnic Health Disparities. 2020;7:1046-1052.

	27.	 Kuehn B. Trauma-informed care may ease patient fear. Clinician 
Burnout. JAMA. 2020;323(7):595-597.

	28.	 Papapanou M, Routsi E, Tsamakis K, et al. Medical education chal-
lenges and innovations during COVID-19 pandemic. Postgrad Med 
J. 2022;98:321-327.

	29.	 Cunningham H, Taylor D, Desai U, et al. Reading the self: medical 
Students' experience of reflecting on their writing over time. Acad 
Med. 2021;96(8):1168-1174.

	30.	 Cunningham H, Taylor D, Desai U, et al. Looking Back to move for-
ward: first-year medical Students' meta-reflections on their narra-
tive portfolio writings. Acad Med. 2018;93(6):888-894.

	31.	 Dweck C. Mindset. Ballantine Books; 2008.

SUPPORTING INFORMATION
Additional supporting information can be found online in the 
Supporting Information section at the end of this article.

How to cite this article: Pandit K, Chu DL, Russell R, et al. 
The utility of an online discussion board for reflective writing 
in an emergency medicine rotation. AEM Educ Train. 
2023;7:e10899. doi:10.1002/aet2.10899

https://orcid.org/0000-0001-8380-0254
https://orcid.org/0000-0001-8380-0254
https://orcid.org/0000-0001-7960-6053
https://orcid.org/0000-0001-7960-6053
https://orcid.org/0000-0002-7499-3258
https://orcid.org/0000-0002-7499-3258
https://doi.org/10.1002/aet2.10899

	The utility of an online discussion board for reflective writing in an emergency medicine rotation
	Abstract
	NEED FOR INNOVATION
	BACKGROUND
	OBJECTIVE OF INNOVATION
	DEVELOPMENT PROCESS
	IMPLEMENTATION PHASE
	OUTCOMES
	REFLECTIVE DISCUSSION
	AUTHOR CONTRIBUTIONS
	CONFLICT OF INTEREST STATEMENT
	REFERENCES


