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Abstract 
This article was migrated. The article was marked as recommended.

Engaging medical students in pre-class preparation continues to be a 
challenge for integrated and student-centered curricular models. If 
assigned readings are too lengthy, complex or poorly aligned with the 
in-class expectations then student pre-class engagement is 
diminished, and consequently so is the ability of the student to 
engage in the active classroom. Although much has been published 
on the rationale and necessity of pre-class materials (Parmelee and 
Michaelsen, 2010; Ewell and Rodgers, 2014; Shin and Brock, 2017), as 
well as the diversity of pre-class materials (Montemayor, 2002), faculty 
lack a resource that outlines how to generate such a resource. The 
gap in faculty development on this front can generate curricular 
frustration where faculty are aware the resource they are providing 
isn't ideal, student choose not to use it, and this negatively impacts 
the learning experience. Outlined here are 12 tips for generating pre-
class materials that will promote enhanced learner preparation 
allowing for an elevated level of learning and reduced frustration for 
faculty and learners.
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Introduction
The philosophy of the flipped classroom is that ‘classwork is done at home and homework is done in class’. However, the
flipped or active classroom often fails because the students fail to prepare (i.e. they don’t do the classwork at home). Poor
student preparation inevitably leads to student confusion and disengagement in the active classroom and/or time costly
remediation of the content by the faculty member before the ‘homework’ can be started in class (Knewton, 2014;
Bowdon, 2015). Common impediments to proper preparation include lack of appropriate study culture within a mixed
pedagogy curriculum where pre-reading is of varying value to the student (Nist and Kirby, 1989), and/or the assignment
of unrealistic (Klatt and Klatt, 2011), unappealing or inappropriate resources (Persky and Hogg, 2017) for class
preparation. Cultural barriers can be overcome by repeatedly providing clear and consistent expectations prior to class.
However, these expectations will never be met unless the preparatory material is concise, focused, devoid of extraneous
content, and is attractive while having minimal extrinsic load. The following are 12 tips to improve the likelihood of
student preparation and consequently promote their engagement in the classroom.

Tip 1: Recognize that integrated curriculums require changes in pre-class preparation materials
The majority of medical programs have moved away from discipline-based delivery and currently use some form of
integrated curricular format (VanTassel-Baska and Wood, 2010). Despite this shift, the traditional required textbook
remains discipline-based. This misalignment can result in a single integrated class session requiring numerous different
textbook resources. So while an integrated curricular model enhances many aspects of learning (VanTassel-Baska and
Wood, 2010), it makes using traditional textbooks cumbersome and disjointed for students. The problem can be
exacerbated if full-chapters are assigned that include material irrelevant to the class-session. Similarly, full-chapter
designations are incompatible with the overall trend to reduce traditional lecture or student contact time. These twomajor
elements, change in curricular structure and reduced delivery time, should encouraged faculty to rethink preparation
materials both in the context of the content and the need for an efficient, focused resource.

Tip 2: Review your class session, objectives and assessment to ensure alignment
The value of the provided resource will ultimately be judged by how well it 1) addresses the session-level learning
objectives, 2) supports the in-class experience and 3) assists in preparation for formative or summative assessment (Brost
and Bradley, 2006). Reduction in overall contact time has removed the luxury of redundancy/repetition between content
in preparationmaterials content delivered in class.We suggest the role of preparationmaterial is to provide a foundational
support of basic concepts and the learning objectives associatedwith preparation should be alignedwith verbs that are low
on Bloom’s taxonomy (e.g. list, describe, explain). Resources covering basic concepts are manageable for the learner and
should support the application process in the active classroom. The learning objectives for the class-session and
assessment should be higher on Bloom’s taxonomy (e.g. analysis, apply and evaluate) and require integration or
application of the basic concepts provided in the preparation. It is unrealistic to expect students to enter the classroom
having independently achieved this higher level of learning (Bean, 1996). Having students arrive with a foundational
framework increases the likelihood a higher level of learning can be achieved through classroom-based application. By
reviewing all elements of a session and assessment ensures the assigned preparation materials will be highly relevant to
the learning experience and matched with the skill set of the learner, which collectively increases student engagement.

Tip 3: Determine what knowledge is necessary for the students
As content experts in a specific disciple or clinical specialty, faculty have a wealth of knowledge that often makes it
difficult to determinewhat content is truly necessary for a student to arrive to the classroomwith. Asmentioned above, the
preparation resource does not need to move the learning to a high cognitive level. Pairing down the information into
manageable bites gives the students a basic framework of knowledge or at the very least, a vocabulary to begin to discuss
the topics at hand in the classroom. What is necessary is subjective, so be realistic with your expectations of what the
learner really needs and what they are capable of achieving on their own. Tip 5 addresses suggestions on cutting down
background which although may be necessary for the learner, it may have been previously addressed.

Tip 4: Set realistic expectations of the learner’s time for preparation
Particularly in an integrated course format the students’ attention and timemay be dispersed across a variety of disciplines
(Tip 1). Identifying a resource for a one-hour session that will take the students 15 minutes (or less) to prepare is optimal
(i.e. a 1:4 ratio of preparation to class time). As the preparation:classtime increases beyond 1:4 ratio the likelihood of a
student to complete the task decreases. As the resource becomes too dense, long or extraneous, students disengage
(Persky and Hogg, 2017) and the in-class session suffers an unprepared audience. Therefore, asking students to prepare
‘everything’ can result in them preparing ‘nothing’ as they reach the point of being completely overwhelmed (Hobson,
2004). Therefore, we suggest you offer ‘something’ to provide the essentials and maintain engagement, so that students
read the resource and attend the class engaged and ready to apply basic knowledge.

Page 3 of 11

MedEdPublish 2018, 7:148 Last updated: 13 SEP 2023



Tip 5: Use the integrated curriculum and prior student experiences to your benefit
An integrated curricular structure can be a major asset to your teaching if you take the time to review the content
surrounding your session. You should determine the curricular elements that have occurred prior to your session such that
you can draw on this knowledge rather than repeat it. This also greatly reduces the necessary information you may
perceive a student needs (Tip 3). Familiarizing yourself with the nature and organization of your curriculum helps
maximize how you spend your classroom time and avoid direct redundancy with complementary sessions. Similarly,
students may have had the very basic concepts prior to starting medical school, such as the material covered by the
MCAT. Also consider whether the very basic knowledge is even necessary for the content youwish to deliver; to draw on
an analogy, if you wanted to tell someone how to boil an egg, it’s unnecessary to start with a description of a chicken.

Tip 6: Think outside the textbook
After a significant amount of planning (Tips 1 - 5) it is time to identify or generate an effective preparation resource.
Effective preparation can be achieved with any variety of material beyond a discipline-specific textbook and have similar
outcomes (Moravec et al., 2010); so be creative. If textbooks are still your preference refine the reading to highlighted
paragraphs or compiled PDF documents of focused material. Be conscious of student time restrictions (Tip 4) and what is
necessary (Tip 3). It is likely that you can start by trimming reading assignments to sections of chapters or single figures.
Be aware that if the assignment is too taxing (e.g. full chapters containing extraneous content) the effort by the student put
into preparing will be reduced (something vs. nothing, Tip 4). Knowing your audience and level of learner will influence
what types of alternative resources may be most appropriate (Hobson, 2004). Millennial (Roberts, Newman and
Schwartzstein, 2012) and iGen (Andone and Frydenberg, 2017) students may be more engaged with interactive
preparations in the form of a short quiz (Dobson, 2008), table, figure and/or shortened white paper resource. For some
faculty these abbreviated preparation materials may not seem substantial enough, however these can include a reference
to larger more comprehensive resources for learners wanting or needing more information. Self-learning modules or
videos can also be appealing to students; YouTube has become a repository for robust and vetted material as well as a ‘go
to’ resource for students (Denis et al., 2015). You may be able to convey the same knowledge in one of these formats and
perhaps in a more constructive fashion (such as a quiz) depending on the topic. These resources can be more time
consuming to generate but the product is likely to be better aligned with your specific learning objectives, class activities
and assessment. It may be essential to develop an appropriate resource that, like the curriculum, is more integrated in
fashion and less cumbersome for the students.

Tip 7: Plan for change when developing resources
In addition to keeping preparation materials brief for students (Tip 4), there are a couplemore reasons why a resource should
be short. First, as previously eluded to, engagement will be higher for two or three short resources than one long one,
e.g. students are more likely to watch three 7minute videos than they are to embark on watching one that is 21minutes long.
Although this is a primary benefit for the students, it is also ideal for the faculty asmany of our curricular structures are in flux,
revision or renovation. By generating numerous short resources that cover only one or two basic concepts allows your
material to be more agile. These smaller resources can be moved more readily and stay aligned with the new session’s
objectives and content, whereas longer resources covering numerous conceptswill likely bring content that is extraneous to a
new session with different objectives. Keeping the faculty commitment in mind, as well as the students, helps with faculty
engagement. If faculty feel that the commitment to self-generated resourceswill be useful beyond a single curricular year they
may invest heavily in developing or identifying preparation materials that are flexible and easy to modify.

Tip 8: Run a focus group
If Tips 6 and 7 seem overwhelming or if you find yourself ‘spoiled for choice’ after reviewing resource options this is a
great time to run a focus group. Ask the user (student, fellow faculty, resident and/or assessment team) what format is
most appropriate, best aligned, concise and user-friendly. Getting feedback on the front-end may save you a lot of time in
the development and identification phase (Tip 7). It may be that students prefer a table vs. a short video for the content that
you are delivering. In that example, you may be able to use a textbook figure and save yourself a significant amount of
time on video development. You may also receive helpful feedback from users regarding the depth of content and its
appropriateness for the audience. If you have an idea in mind, generate a draft and propose it to the group.

Tip 9: Find support within your institution
Resource development may require you to learn a new skill set or access a new library resource. These are tasks that take
time but it is likely your institution has IT support, instructional design teams and medical librarians to assist in this
process. Depending on your institution, CME credit may even be available to learn this new skill! If youwant to develop a
short video, reach out to IT in advance to see what technology support is available in both hardware and software. You
may be surprised at the wealth of resources available. If you are struggling to find an updated resource on a delivery topic,
reach out to your medical librarians, they are ideal for assisting in comprehensive searches. Use the resources available to
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help assist in the process of development. If little or no technology support is available it is remarkable what can be done
with a laptop and built-in microphone and some cheap (even free) recording software. There are free eBook generators
available and these can provide a platform to compile highly specific content with specific images.

Tip 10: Get peer-feedback on your developed or identified preparation materials
Feedback on all elements of a class session (learning objectives, preparation materials, in-class session, and assessment),
should be part of your institutional culture. Much like the focus group (Tip 8), getting peer-feedback before implemen-
tation could help avoid some major pitfalls in the classroom. Asking a colleague to review your developed or identified
preparation material is a useful habit to establish. First, it engages faculty across disciplines and can enhance the
integrated curricular structure. It will also provide an alternative point-of-view on what is necessary (Tip 3) and realistic
(Tip 4). Finally, it is likely that reviewers may be aware of additional integrated sessions that you can use to your benefit.
Having these conversations also helps to understand how content delivery is supported across disciplines to identify
overlap and synergy.

Tip 11: Monitor the usage of your preparation materials
After contributing a significant effort into preparation materials, it is essential you monitor the students’ usage and
satisfaction with the generated materials. This can be done through end-of-course evaluations, informal conversations
and additional surveys. This can also be done observationally. Are students more engaged in the classroom activity? Are
students more confident to ask questions in class? If you find students are not using the materials you have identified find
out why and ask what they are using instead. It may be that although the resource is realistic and necessary (Tips 3 and 4),
it isn’t well aligned (Tip 2). If you find students particularly like a specific type of preparationmaterial you could try to use
this format more often and let other faculty know of your successes. Students may also report not using your resource
because your classroom activity requires no preparation (e.g. passive learning). If this is the case, rethink what is
happening in class so that it isn’t redundant with the preparation materials. Don’t become discouraged if not everyone
engages with your prepared resource immediately. Shifting to a culture of preparation is difficult even in the most ideal
settings.

Tip 12: Review assessment outcomes for your delivery
If students are set up to be successful with content this should be reflected in individual assessment outcomes. Tailoring
pre-class preparation to a concise, aligned material may change several different formative and summative assessment
outcomes. Ideally, students will perform better on a summative exam. Coming to class prepared should allow for greater
levels of content application (higher level learning on Blooms Taxonomy) and this should translate into enhanced
summative performance. But even if there is no change in summative assessment scores there are several other outcomes
tomonitor. Enhanced alignment (Tip 2) and being realistic with preparationmaterials (Tip 3) may translate into increased
scores related to course organization or student engagement. Students may report less stress or feelings of being
overwhelmed if extraneous content has been removed from the pre-class materials (Saipanish, 2003). Ultimately, putting
effort into pre-class materials may translate into an overall enhanced curricular culture as this process engages faculty
across sessions (Tips 5 and 10). All of these aspects can be assessed through end-of -course evaluations or individual
faculty evaluations.

Conclusions
Faculty often overlook the utility, volume and relevance of the assigned pre-class preparation materials when planning a
curricular session. Given the shift to integrated curriculum and a reduction in overall class time and increase in active
learning, this element of session-level planning can no longer be overlooked and needs to be optimized for the user.
Following some clear tips allows faculty to generate a resource that is used and valued by the students along with
enhancing the overall curricular experience. Ultimately, if the identified resource is realistic, well aligned and necessary,
students will engage with pre-class preparation allowing you to elevate the in-class experience focusing more on
application exercises that are well-aligned with the student’s summative assessment.

Take Home Messages
� Recognize that successful active classroom sessions require students to come to class with a basic foundation of

knowledge and providing a concise resource with necessary content is required.

� Identify or develop concise focused resources that are well aligned to your objectives, in class activity and
assessment, being realistic of the time constraints of the learner.

� Embrace current curricular changes as a time to rethink the utility of traditional textbook resources as a
necessary and required part of the preparation experience.
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� Continue to monitor the resource, its relevance and utility with the classroom and get feedback from peers and
through evaluations.

Notes On Contributors
Dr. Andrew Binks is an Associate Professor at Virginia Tech Carilion School ofMedicine and a pulmonary physiologist.
In his role as director of faculty development in the Department of Basic Science Education, he assists both clinical and
basic science faculty in the development of active classroom sessions starting with the alignment of objectives, pre-class
materials and assessment.

Dr. Renée LeClair is an Associate Professor at Virginia Tech Carilion School ofMedicine and Chair of the Department of
Basic Science Education. She has expertise in integrated curricular design and delivery. AsChair of the department, she is
an advocate for the use of advanced teaching and assessment methods to establish robust, state-of-the-art teaching
practices at VTCSOM.

Declarations
The author has declared that there are no conflicts of interest.

Ethics Statement
There was no need for ethics approval for this work.

External Funding
This article has not had any External Funding

Bibliography/References

Andone, D. and Frydenberg, M. (2017) The 13 th International Scientific
Conference eLearning and Software for Education. pp. 239–247.

Bean, J. C. (1996) Engaging Ideas. Edited by Jossey-Bass. San Francisco.

Bowdon, W. J. (2015) Flipping the College Classroom for Enhanced
Student Learning. NACTA Journal. (September), pp. 240–244.

Brost, B. and Bradley, K. (2006) Student compliance with assigned
reading: A case study. Journal of Scholarship of Teaching and Learning.
6(2), pp. 101–111. Available at:
Reference Source

Denis, B.,Marzouk, F., Chulak‐Oglu, K., Bennett, D., et al. (2015)Anatomy
education for the YouTube generation’, Anatomical Sciences
Education. Wiley-Blackwell. 9(1), pp. 90–96.
Reference Source

Dobson, J. L. (2008) The use of formative online quizzes to enhance
class preparation and scores on summative exams’, Advances in
Physiology Education. American Physiological Society. 32(4), pp. 297–302.
Reference Source

Ewell, W. H. and Rodgers, R. R. (2014) Enhancing Student Preparedness
for Class through Course Preparation Assignments: Preliminary
Evidence from the Classroom. Journal of Political Science Education. 10(2),
pp. 204–221.
Reference Source

Hobson, E. H. (2004)Getting Students toReach: Fourteen Tips. IDEA. 44.

Klatt, E. C. and Klatt, C. A. (2011) How Much Is Too Much Reading for
Medical Students? Assigned Reading and Reading Rates at One
Medical School. Academic Medicine. 86(9), pp. 1079–1083.
Reference Source

Knewton, (2014) Flipped Classroom, Knewton. Comflipped-Classroom-.
Available at:
Reference Source

Montemayor, L. L. E. (2002) Twelve Tips for the Development of
Electronic Study Guides. Medical Teacher. Taylor & Francis, 24(5),

pp. 473–478.
Reference Source

Moravec, M., Williams, A., Aguilar-Roca, N. and O’Dowd, D. K. (2010)
Learn before Lecture: A Strategy That Improves Learning Outcomes
in a Large Introductory Biology Class. CBE Life Sciences Education. Edited
by B. Wakimoto. American Society for Cell Biology. 9(4), pp. 473–481.
Reference Source

Nist, S. L. and Kirby, K. (1989) THE TEXT MARKING PATTERNS OF
COLLEGE STUDENTS. Reading Psychology. Routledge 10(4), pp. 321–338.
Reference Source

Parmelee, D. X. and Michaelsen, L. K. (2010) Twelve tips for doing
effective Team-Based Learning (TBL). Medical Teacher. 32(2),
pp. 118–122.
Reference Source

Persky, A. M. and Hogg, A. (2017) Influence of reading material
characteristics on study time for pre-class quizzes in a flipped
classroom. American Journal of Pharmaceutical Education. 81(6), pp. 1–8.
Reference Source

Roberts, D. H., Newman, L. R. and Schwartzstein, R.M. (2012) Twelve tips
for facilitating Millennials’ learning. Medical Teacher. Taylor & Francis,
34(4), pp. 274–278.
Reference Source

Saipanish, R. (2003) Stress among medical students in a Thai medical
school. Medical Teacher. Taylor & Francis, 25(5), pp. 502–506.
Reference Source

Shin, J. and Brock, T. P. (2017) Content delivery models influence class
preparation, study habits, and preferences. Pharmacy Education. Vol 17
(2017). Available at:
Reference Source

VanTassel-Baska, J. and Wood, S. (2010) The Integrated Curriculum
Model (ICM). Learning and Individual Differences. 20(4), pp. 345–357.
Reference Source

Page 6 of 11

MedEdPublish 2018, 7:148 Last updated: 13 SEP 2023

https://eric.ed.gov/?id=EJ854930
https://doi.org/10.1002/ase.1550
https://doi.org/10.1152/advan.90162.2008
https://doi.org/10.1080/15512169.2014.893760
https://doi.org/10.1097/ACM.0b013e31822579fc
https://www.knewton.com/infographics/flipped-classroom/
https://doi.org/10.1080/0142159021000012903
https://doi.org/10.1187/cbe.10-04-0063
https://doi.org/10.1080/0270271890100403
https://doi.org/10.3109/01421590903548562
https://doi.org/10.5688/ajpe816103
https://doi.org/10.3109/0142159X.2011.613498
https://doi.org/10.1080/0142159031000136716
http://pharmacyeducation.fip.org/pharmacyeducation/article/view/579
https://doi.org/10.1016/j.lindif.2009.12.006


Open Peer Review

Migrated Content

Version 1

Reviewer Report 20 July 2019

https://doi.org/10.21956/mep.19624.r29202

© 2019 Rogers G. This is an open access peer review report distributed under the terms of the Creative Commons 
Attribution License, which permits unrestricted use, distribution, and reproduction in any medium, provided the 
original work is properly cited.

Gary D. Rogers  
Griffith University 

This review has been migrated. The reviewer awarded 4 stars out of 5

Thanks, Andrew and Renee, for sharing your clearly extensive experience in this area of educational 
practice in the form of useful and practical tips. The article was engaging and coherent. It could be 
strengthened, however, by being careful about not stating unreferenced opinions as fact. As an example, 
you assert that ‘students are more likely to watch three 7 minute videos than they are to embark on 
watching one that is 21 minutes long’. This is clearly your opinion born of experience but I would be very 
surprised if this kind of question hadn’t been formally studied somewhere in the educational psychology 
literature and proven (in which case you could provide the reference) or not. Otherwise, you could say 
something like ‘in our experience’ to emphasise that the assertion represents opinion rather than 
empirical fact. Another suggestion would be to take ‘tip 12’ on assessment quite a lot further. There is 
quite a bit in the literature about the deliberate use of low-stakes assessment in association with active 
learning activities (eg initial quizzes on the pre-reading prior to starting the active learning session) as a 
driver to engagement. Even if you are opposed to this idea, you probably need to say why. The other 
important aspect is that the design of all summative assessment (even end of course exams) is a critical 
driver for engagement in active learning. We can encourage learners to engage all we like but if our 
assessment tasks continue to reward memorisation over higher order learning outcomes like application, 
the student will stay at home with the books and cram in the last few days rather than seeing our 
beautifully designed active learning activities as ‘high yield’. Part of the answer to this may lie in open-
book or open-internet exams, with questions carefully designed to require demonstration of higher order 
outcomes.
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This article provides 12 thought-provoking tips that are well written, clear and relatable to 
implementation failure in engaging students in the flipped classroom with an emphasis on effective pre-
readings. Rather than a “how to guide or method” the article is structured as a tips guide for a broad 
readership that includes teaching academics, program/curriculum managers, academic developers and 
learning and teaching managers. Throughout the tips the authors effectively apply core education 
concepts such as outcomes-based education and constructive alignment. Although not expressed as a 
specific tip there is clear instruction that flipped learning is not a shortcut for the busy educator. The 
article explains that effectively utilizing pre-readings in flipped learning, particularly in integrated 
curricula, needs a more deliberate, planned, evaluated, and evolving practice. Given the potential scope 
of the article the reviewer encourages the authors to consolidate some of the tips. There is repetition in 
the discussions of topics such as the alignment of and streamlining of materials. Consolidation would 
enable the authors to broaden and share their constructive thinking across other key education topics 
such as:1. Approaches to scaffolding the development of pre-reading materials to support transition to 

MedEdPublish

 
Page 8 of 11

MedEdPublish 2018, 7:148 Last updated: 13 SEP 2023

https://doi.org/10.21956/mep.19624.r29196
https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
https://doi.org/10.21956/mep.19624.r29201
https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/


higher education and the spiral through the integrated medical/health curriculum with increasing 
complexity and sophistication whilst maintaining learner engagement, 2. Strategies for pre-readings, that 
engage diverse cohorts of learners, to support educators faced with increases in cohort size and diversity, 
3. Developing an enabling and resilient academic culture, touched upon at the end of Tip 11. It seems 
that even a discrete topic like “generating useful pre-class materials for flipped learning” could be the 
basis for a book. The reviewer thanks the authors for a stimulating journey into the importance of the 
deliberate development of pre-readings to enhance the flipped classroom
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Dear authors, thank you very much for your article which I very much enjoyed reading. It adds in a very 
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special interest for medical educators seeking answers in this topic and written in a clear and easily 
applicable way. Great work.
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This article practices what it preaches. It is succinct, to-the-point and very useful. Have already shared it 
with colleagues and will continue to do so. Thank you for a useful resource.
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I enjoyed reading this short and interesting paper. Flipped classrooms and active learning strategies are 
being increasingly used in medical education and we expect students to come prepared to the sessions. 
The authors provide very useful comments about the preclass reading material. The importance of 
keeping the material short and focused has been highlighted. The authors mention about the decreasing 
attention span of the new generation of learners and the advantages of creating multiple short resources 
on a particular subject. I was encouraged to search for some free video creation software online and I will 
try using some of these in the future. I had previously thought about the discipline-based focus of 
textbooks and their utility in an integrated curriculum. Some authors are creating integrated textbooks 
and recently graduated students have produced some resources. Outside the developed nations, faculty 
resistance to active learning strategies is gradually decreasing with more and more faculty doing 
advanced courses in medical education. Resource constraints may also affect the use of active learning 
though the cost is steadily decreasing. These are welcome steps. This article will be of interest to all 
faculty involved in preparing advance reading materials for active learning sessions.
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I thoroughly enjoyed reading this paper. It is very well written and easily understandable article. This is a 
very interesting article in the current scenario of many medical schools are shifting from the discipline-
based curriculum to an integrated curriculum. With this move, redundancies are removed and the lecture 
hours are cut down in the curricula. In this context flipped classroom, pre-class materials, and pre-class 
preparation became the key factors in the medical education programs. Authors clearly detailed the 
factors or issues to be taken into consideration while implementing the flipped classroom. Authors also 
included one or two articles for each tip. This article is very useful for the faculty members who are 
involved in flipped classroom teaching method.
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