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Abstract

For over a decade, behavior analysts have been calling for more culturally responsive practices. Within the newest edition of
the Ethics Code for Behavior Analysts, one addition in particular was Standard 1.07 Cultural Responsiveness and Diversity
(Behavior Analyst Certification Board, 2020b). The inclusion of this new standard shows positive movement but there is
more to unpack. This article seeks to contextualize the relevance and necessity of Standard 1.07 both at a societal level and
within the field of applied behavior analysis (ABA). A timeline of previous calls to actions and changes within ABA that
align with the inclusion of this standard is discussed along with the obstacles that hindered progress. Lastly, directions are
provided for how to make behavior analytic practices more culturally responsive through confronting our personal biases,
using culturally responsive pedagogies, updating and adapting our practices regarding the selection of target skills and
assessment administration, and collaborating with our clients and their teams. Through an understanding of its urgency and
direct applications into our work, this article seeks to aid behavior analysts in shifting our practices to being more culturally

responsive.
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Behavior analysts must engage in ethical behavior for the
sake of clients and society. The Behavior Analyst Certifica-
tion Board (BACB) provides the Ethics Code for Behavior
Analysts (2020b; hereafter referred to as the Code) to guide
professional practice and allow for the evaluation of ethical
behavior. The Code explicitly outlines the ethical standards
to which behavior analysts must adhere when credentialed
as or studying to obtain the credential of a board certified
behavior analyst (BCBA) or board certified assistant behav-
ior analyst (BCaBA; hereafter referred to as behavior ana-
lysts; BACB, ). Behavior analysts are responsible for know-
ing and adhering to the Code in all professional behavior
analytic activities (e.g., direct service delivery, consultation,
supervision, training, research).
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On January 1, 2022, the newest edition of the Code when
into effect (BACB, 2020b). Several changes and additions
were made to the new 2022 Code, including the addition of
Standard 1.07: Cultural Responsiveness and Diversity. This
standard states,

Behavior analysts actively engage in professional
development activities to acquire knowledge and skills
related to cultural responsiveness and diversity. They
evaluate their own biases and ability to address the
needs of individuals with diverse needs/ backgrounds
(e.g., age, disability, ethnicity, gender expression/
identity, immigration status, marital/relationship sta-
tus, national origin, race, religion, sexual orientation,
socioeconomic status). Behavior analysts also evalu-
ate biases of their supervisees and trainees, as well as
their supervisees’ and trainees’ ability to address the
needs of individuals with diverse needs/backgrounds.
(BACB, 2020b, p. 9)

To support behavior analysts’ responsiveness to Stand-
ard 1.07, we have written this article to not only describe
the importance of the addition of Standard 1.07: Cultural
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Responsiveness and Diversity to the 2022 Code (BACB,
2020b) but also to provide explicit actions that behavior ana-
lysts can take to ensure they adhere to Standard 1.07 when
working with clients. Although Standard 1.07 addresses
several areas of diversity, we focus on how Standard 1.07
applies to racially, ethnically, and religiously marginalized
populations. First, we review the relevance and necessity
of Standard 1.07, including a discussion of background
information at the societal level, and also within the field of
applied behavior analysis (ABA). Next, we provide a brief
overview of previous calls to action and changes within
ABA that align with the inclusion of this standard. After
providing this foreground for Standard 1.07, we detail ave-
nues for bridging recommendations for culturally responsive
practices into clear actionable steps. Finally, we end with
recommendations for future research and practice.

What it Really Means: The Context
of Cultural Responsiveness and Diversity

The concept of what encompasses a person’s culture is
extensive. Several factors can be considered a part of an
individual’s cultural identity, including age, disability, eth-
nicity, gender expression/identity, immigration status, mari-
tal/relationship status, national origin, race, religion, sexual
orientation, and socioeconomic status. Given the various
aspects of an individual’s cultural identity, movements for
culturally responsive practice began with a call for practi-
tioners (e.g., behavior analysts) to be culturally competent.
Cultural competence is a practitioner’s ability to develop an
awareness of their own cultural beliefs, values, and biases
while also acquiring knowledge of the norms and behav-
iors of other cultures and displaying professional skills that
combine awareness and knowledge of different cultures to
provide culturally responsive practices (Danso, 2018; Mlcek,
2014; Sousa & Almeida, 2016). More recent criticisms have
argued that the concept of culture is individually and socially
constructed and is continually changing, making cultural
competency an unobtainable goal that practitioners should
continuously strive to achieve (Dean, 2001).

In working to achieve cultural competence, a prac-
titioner creates a more culturally responsive environ-
ment because the client is treated as the “expert” and
the practitioner continuously seeks knowledge and tries
to understand the client within the client’s cultural iden-
tity (Dean, 2001). Thus, to create a culturally responsive
environment, the behavior analyst uses their ever-evolving
cultural competence to create and support an atmosphere
that acknowledges and addresses multicultural issues,
validates practices, and promotes culturally valid deci-
sion making (Garrett et al., 2001; Vincent et al., 2011).

To begin working toward cultural competence and creating
culturally responsive environments, behavior analysts must
first understand and recognize the society in which our field is
situated. The United States was founded by one group of peo-
ple using another to build an economy (Baptist, 2016; Stone,
1971). As aresult, inequity in the United States is synonymous
with its dominant (White) culture (Horner-Johnson, 2021;
Jensen, 2012; Lemke, 2016; Swidler, 1992). As the United
States has developed, the large systemic issues of inequity
have been woven into the fabric of the country’s blueprint. As
a result, there are disparities among race, gender, disability
status, and socioeconomic class in every aspect of industry,
government, and education. Through unequal and inequita-
ble access to services such as transportation, health care, the
internet, employment opportunities, and education, inequity
is ingrained into the “character and quality of life for most
Americans” (Noguera, 2017, p. 130).

Black and Indigenous people of color (BIPOC) and disa-
bled! people experience the highest rates of health and edu-
cational inequities in today’s society (Planty et al., 2008,
World Health Organization, 2017). As racial inequalities
are experienced across and within disabled populations, the
intersectional experiences of disabled people who are also
racially or ethnically minoritized are even more important
to recognize and understand in order to provide culturally
responsive practices (Horner-Johnson, 2021).

Intersectional Identities

Intersectionality is the way an individual’s multiple cultural
identities come together and are each uniquely affected by
society (Boveda & Aronson, 2019). When discussing mat-
ters of social justice, it would be a disservice to consider
one aspect of a person’s cultural identity (e.g., disability)
without considering other aspects of their cultural identity
(e.g., race). Rather than separating these identities, it is the
intersection of these identities that holds their distinct and
unique experiences and shapes their individualized cultural
identity (McCall et al., 2014). Thus, recognizing the inter-
sectionality of cultural identities and understanding that no
individual identity exists in isolation will better inform the
development and delivery of culturally responsive practices
(Crenshaw, 1989).

Behavior analysts serve clients with fluid and usually
oppressed intersectional identities. For example, over 80%
of behavior analysts report their primary area of professional
emphasis to be related to disabled populations, including
autism (72.2%), education (6.92%), and intellectual and

! We use “disabled person/people” intentionally in recognition of the
countermovement against person-first language that is being voiced
by the disability community. Disabled is not a bad word.
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developmental disabilities (2.76%; BACB, n.d.; unfortu-
nately, the BACB does not report the demographic data of
clients receiving ABA services). Developing intersectional
competence—the understanding of how individuals with
multiple cultural identities each are uniquely affected by
society (Boveda & Aronson, 2019)—supports the provi-
sion of culturally responsive practices by providing behavior
analysts with a better understanding of their clients’ unique
experiences.

Dis/ability Critical Race Studies (DisCrit) provides a
useful framework to help behavior analysts understand the
intersectionality of an individual’s disability identity and
their other identities (e.g., race). DisCrit combines Criti-
cal Race Theory and Disability Studies to analyze these
interdependent constructs within the United States and the
compounding impact of these multiply minoritized identi-
ties (Annamma et al., 2013). Although an in-depth review
of DisCerit is beyond the scope of this article, its inclusion
within ABA teachings could provide numerous benefits to
our field and could help inform the development of culturally
responsive behavior analytic practices.

An example that highlights the importance of taking our
clients’ intersecting identities into consideration is when
teaching interactions with police. Safety skills such as being
able to call the police and answer basic identification ques-
tions by police officers can be lifesaving. Although these
skills may be important, the lives of our clients would be put
at risk if these safety skills were taught without considering
the intersection of disability and individual’s other identities.
The risk of being subjected to police violence significantly
increases as disability intersects with race, class, gender, and
LGBTQ+ status (Mueller et al., 2019). In recent years, the
extent of excessive force usage and killings by police dis-
proportionality against the BIPOC community has become
more publicly known, whereas the addition of disability has
remained outside of the mainstream media reporting (Perry
& Carter-Long, 2016). Data estimates that disabled people
account for 30%-50% of excessive force usage by police,
and 33%-50% of people killed by police are disabled (Perry
& Carter-Long, 2016). Given these realities, when determin-
ing if a police safety skill program would be beneficial or
when creating a police safety skills program, the behavior
analyst should be aware of and considering intersecting iden-
tities such as race + disability status.

How We Got Here: Progress within the Field

Although the inclusion of Standard 1.07 is new to the 2022
Code, the idea of culturally responsive behavior analytic
practice is not necessarily novel. Whereas the previous eth-
ics code, Professional and Ethical Compliance Code for
Behavior Analysts (hereafter Compliance Code; BACB,

2014), did not contain explicit discussion or requirements
related to culturally responsive practices and/or intersec-
tional identities, some could argue that Standard 1.05: Pro-
fessional and Scientific Relationships loosely addressed this
need. Under subsection C, the Compliance Code detailed
that behavior analysts should seek out training, consultation,
and/or supervision if a difference in age, gender, race, cul-
ture, ethnicity, national origin, religion, sexual orientation,
disability, language, or socioeconomic status significantly
affect the behavior analyst’s work (BACB, 2014, p. 5). Thus,
although it was not explicitly stated, some behavior analysts
may have interpreted this code to indicate that they should
be well-informed about their clients’ intersectional identities
and about the different cultures they may or may not share.

Beyond the guidance provided by the BACB Codes,
many behavior analysts have published articles regarding
the importance of more explicitly bringing culturally respon-
sive practices and concepts into the field. Several behavior
analysts have suggested ideas, such as developing training
and curriculum surrounding culture and diversity, increasing
opportunities for mentoring, and increasing and supporting
minority practitioners (Beaulieu et al., 2019, Conners et al.,
2019, Fong et al., 2016, Gatzunis et al., 2022, Ortiz et al.,
2023). Fong and Tanaka (2013) highlighted that although
the 2014 Compliance Code included Standard 1.02: Com-
petency, the Standard did not address the importance of cul-
tural competence, or the ability to competently work with
individuals from different cultures. Thus, these authors
offered operational definitions for culture, competence, and
cultural competence and proposed recommendations for new
standards for cultural competence within the field of ABA
(Fong & Tanaka, 2013).

Wright (2019) used the field of social work’s cultural
humility framework to suggest adaptations to behavior
analytic practices. Wright argued that the term “cultural
humility” is a more appropriate term to represent the
individual and institutional accountability that should
exist within the field. Wright also discussed ways prac-
titioners could use self-management, a common method
used in ABA, to address disparities and improve out-
comes through self-reflection. Lastly, in response to the
increased visibility of the impact of racism ignited by
the deaths of numerous Black people like George Floyd,
Breonna Taylor, and Elijah McClain by police and domes-
tic terrorists, the journal Behavior Analysis in Practice
issued an emergency publication series titled Police Bru-
tality and Systemic Racism, edited by Denisha Gingles
and Jomella Watson-Thompson.

Obstacles

Although many behavior analysts have made valiant efforts
to improve cultural competence within the field, these efforts
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Fig. 1 BACB Statement in ; f(?% BACB - Behavior Analyst Certification Board
Response to the Death of S#7: June 4, 2020 - @

George Floyd. Note: This
figure is a screenshot of a status
update posted by the official
Facebook page BACB—Behav-
ior Analyst Certification Board
on Facebook on June 4, 2020.

The tragic events over the past week and ongoing social injustices in the US are a stark
reminder of the systemic racism in our country. We stand in solidarity with our Black
colleagues, certificants, clients, and the entire Black community in condemning all acts of
racism, discrimination, and senseless acts of violence.

The BACB is committed to diversity and equality and places the highest value on inclusivity in

all environments, including professional settings, universities, and the community at large.
Although the BACB, as the profession’s certification board, cannot speak for or represent our
discipline as a whole, our professional associations can and do. Thus, we commend APBA,
ABAI, and others for their recent detailed position statements condemning social injustices
and reaffirming our discipline’s commitment to inclusivity and mutual respect for all people.

have not gone without barriers and challenges. The 2022
Code now includes a specific standard related to cultural
responsiveness (BACB, 2020b); however, calls for a more
explicit inclusion of standards related to cultural competence
had been made for years prior to the new Code, without any
changes from the BACB. Further, even with the numerous
articles, groups, and movements that have been created by
behavior analysts in pursuit of more culturally responsive
practices, there is still little training provided in behavior
analytic education programs or to behavior analysts in the
field (Beaulieu et al., 2019; Uher et al., 2023). In 2019,
behavior analysts were surveyed to determine whether they
viewed cultural competency training as important and how
much of their training included working with people from
diverse backgrounds (Beaulieu et al., 2019). The authors
found that although respondents indicated they felt being
trained to work with marginalized clients is extremely
important, the majority of respondents reported receiving
little to no training in this area. Expanding on this finding, a
recent systematic review was conducted to identify common
practices for training cultural competency within the social
service professions. This review revealed that no training
programs for behavior analysts have been published in the
peer reviewed literature to date (Uher et al., 2023).

Finally, recent actions by the BACB indicate that the
field still has significant progress to make. For example,
after a failure to issue a statement in response to George
Floyd’s murder on May 25, 2020, a petition on change.
org entitled “Call for the BACB to denounce racial injus-
tice” was created and garnered 4,024 signatures (Kelly,
2020). On June 4, 2020, the BACB released a statement
on Facebook (BACB, 2020a; see Figure 1). The BACB’s
statement generated several comments criticizing the fact
that the BACB stated they “cannot speak for or represent
our discipline as a whole” and many commenters deemed
the post as an empty gesture that demonstrated a lack of
accountability when it comes to topics of racial injustice.
Respondents also expressed their frustrations with both
the delay in making any type of public statement (10 days
after George Floyd’s murder) and how the post did not
make any attempt to address actionable change.

Thus, in response to the BACB’s public Facebook state-
ment, a second petition on change.org entitled “Cultural
Competency Training Requirements for Behavior Analysts”
was made on June 9, 2020 (Beaulieu, 2020). This petition
received 3,072 signatures echoing the comments on the pub-
lic Facebook statement and calling for the BACB to imple-
ment two changes. The first suggested change was for the
BACSB to convene a diverse task force to develop and adopt
guidelines for working with individuals from marginalized,
minoritized, and/or oppressed backgrounds and to add cul-
tural competence task list items in future versions of the
Task List as well as continuing education requirements. To
date, no such task force has been convened. It should be
noted, however, that the Association for Behavior Analy-
sis International’s existing Diversity, Equity, and Inclusion
Board has added content (eight tasks across four domains)
into the BACB Test Content Outline, a guide for the BACB
certification exam (BACB, 2022).

The second suggested change was for the BACB to release
the demographic data of all certificants who have self-
reported data. On September 8, 2020, the BACB released
the available demographic data available for its members
(BACB, n.d.). Nine days later, however, the Latino Associa-
tion for Behavior Analysts (2020) called attention to how
many behavior analysts were not represented within these
data: only 53.5% of BCBA/BCBA-D, 54.2% of BCaBA,
and 30.3% of registered behavior technicians had input their
demographic data into the BACB’s database.

Behavior Analysts’ Call for Evolution

Given the obstacles to cultural responsivity still experienced
by behavior analysts and the continued lack of inclusion of
culturally competent training and ethical standards within
the field, we echo that it is time for a behavior analytic evo-
lution (Miller et al., 2019). All behavior analysts can and
should shift their practices to be culturally responsive in
ways that best meet the individual needs of all clients. To do
this, Miller et al. (2019) highlights that the field of behavior
analysis must evolve at both the individual practice level and
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at organizational levels. They stress that such an evolution
will require a critical examination of how behavior analytic
services affect both the direct consumers of services and
society.

The field needs to evolve from the current practice of
allowing the “dominant group” to design the goals and pro-
cedures for consumers, to a new interactional approach in
which the consumer’s perspectives and cultural identities are
acknowledged and considered as a part of program develop-
ment (Miller et al., 2019). When behavior analysts recognize
the intersection of their client’s cultural identities, they are
better able to consider the impact and influence of these
identities when making intervention selection decisions
(DeFelice & Diller, 2019).

Behavior analysts should also evolve to focus on equity
in service provision, rather than focusing on equality (U.S.
Department of Education, 2013). Although the terms “equal-
ity”” and “equity” sound very similar, the distinction between
the two produces highly different decisions. A situation has
equality when everyone, regardless of individual needs,
receives the same tools to complete a task—everyone is
treated the same, but in the end not everyone may be able to
complete the task because the tool might not be appropriate
for some people. An example that directly relates to behavior
analytic practices is the considerations when recommending
the number of ABA service hours a client should receive.
When a recommendation for the number of services hours
is made, that recommendation is determined by factoring in
the client’s individual needs and goals (i.e., based on equity).
If the number of service hours were determined based on
equality, then all clients would receive a recommendation
for the same amount of service hours. Equity in service-hour
recommendations focuses on the specific number of hours
each individual would benefit from rather than focusing on
giving the same number of service hours to every client.
Equality is distinguished by the process whereas the equity
is distinguished by the end product. Likewise, it is ableist
to view two autistic people as interchangeable on the basis
of their diagnosis. In other words, a behavior analyst select-
ing and implementing an intervention with an autistic client
because that intervention was effective for another autistic
client implies that the behavior analyst sees these two people
as interchangeable.

It is important to note that it is the job of all behavior
analysts to lead this evolution. Culturally responsive prac-
tices highlight the need to elevate the voices of marginal-
ized people, but it is not the job of marginalized people to
be responsible for change. As of 2022, over half (53.66%)
of all practicing behavior analysts are White and this num-
ber increases to 70.5% for BCBAs (BACB, n.d.). Given
that the majority of behavior analysts who provide train-
ing and supervision to future behavior analysts are White,
these behavior analysts will need the skills to be culturally

responsive to both clients and staff who do not share their
racial identity. It is not the burden of behavior analysts from
marginalized backgrounds to take the lead in pushing the
field toward cultural competency. Although marginalized
behavior analysts will have many insights and contributions,
the concept of having those who are oppressed responsible
for the education of others removes the focus from the indi-
vidual responsibilities’ practitioners have to develop their
own competencies. We are all responsible for the betterment
of our field and every behavior analyst should be putting in
the personal work (Machalicek et al., 2022). These data also
indicate there is a critical need to diversify the field, both for
the marginalized clients who are being served and for those
who are studying to become behavior analysts.

Where We Go from Here: Actionable Items to Bring
Standard 1.07 into Practice

To begin the behavior analytic evolution, we now present
four areas within the practice of ABA where changes can be
made to better serve consumers in a culturally responsive
way, including (1) acknowledging our personal biases; (2)
applying of culturally responsive pedagogies; (3) prioritizing
skills and assessments; and (4) collaborating with our cli-
ent and their team. Figure 2 serves as a resource that breaks
down these four areas and provides immediate action items
that behavior analysts can take to improve their services.

Acknowledging Personal Bias

An individual cannot be culturally responsive with-
out acknowledging their personal biases. In fact, such an
acknowledgement is also a new standard within the 2022
Code: Standard 1.10: Awareness of Personal Biases and
Challenges (BACB, 2020b). Everyone, regardless of whether
they are a member of a dominant or oppressed group, has
personal biases. Within a racial context, bias can also be
thought of as a prejudice (Matsuda et al., 2020). Bias can
slip into our work when we do not actively and critically
reflect on our thoughts and behaviors. When we critically
reflect on the assumptions that we make, we can begin to
recognize “one set of contingencies may lead to a specific
set of behaviors that may be reinforced or viewed as accept-
able in one culture, though the same set of behaviors may be
punished or viewed unfavorable by another culture” (Con-
ners & Capell, 2020, p. 7). Thus, all individuals should
acknowledge and address their biases, regardless of their
social positioning.

To acknowledge biases, the behavior analyst must first
identify their personal biases. As there is no singular tool for
assessing personal biases, Table 1 first provides a variety of
assessments that can be used to help behavior analysts iden-
tify complementary and competing contingencies between
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Immediate Actionable Steps Towards More Culturally
Responsive Practices

Apply Culturally Responsive Pedagogies

v'Use the Family Language and Interest Interview (Espinosa et
al., 2011)

v'Seek out resources such as the English Language
Development with Home Language Support model to assist
in determining how and where you can integrate your client’s
home languages throughout the day

v'Follow Martinez & Mahoney's (2022) step-by-step tutorial for
creating comprehensible, culturally adapted behavior
intervention plans.

Apply

v'Use a variety of diverse materials within instruction with a
wider scope of representation by diversifying names and
having more assortments of instruction topics and examples

v'Have a wide variety of items available to clients that use
different languages

v'(e.g., different books, toys that are in different languages
with diverse characters and stories, and labeling
common objects around the classroom in various
languages, have electronic toys set to various
languages, videos that are in different languages)

Acknowledging Personal Bias

v'Participate in recurring cultural sensitivity related trainings to
earn units for the Continuing Education requirements

v'Immerse yourself in diverse groups of people and cultures
outside of your professional practice to learn from those
within various communities and gain resources that can
better your practices

v'"When talking and working with colleagues, create and
encourage dialog about things you have identified within
learning about your unconscious biases

v Create an environment and a forum were everyone can feel
safe in calling attention to and hold others accountable for
the impacts of their words and practices

Team Collaboration

v"Have a resource packet developed of local and national
resources and how to contact them to give to the client's
team upon intake.

v'Have flexible hours of operation like weekends and
nights to allow team members, like guardians, to be able
to participate outside of their other responsibilities.

Resources
Communication

v'Throughout services, create opportunities that you can
get feedback from the client’s team about how services
are going and if they have any new questions, thoughts,

Needs, o information for us.

v Offer advocacy services where team members can learn
important information like the rights that they have and
what advocacy looks like within our services

Collaborate

Rals= ¥ Give the client’s team multiple ways to be a part of

child's treatment process, digital, email, phone, in
person.

v'Complete Checklist for the Collaborative Practitioner-
Parent Relationship (Avendano & Cho, 2020)

Prioritize

Prioritize Target Skills and Assessments

v' Be aware of the family norms that can differ from our instruction:
if the family commonly use utensils to eat, what types do they
use?

v" Throughout services, touch base with the client’s family to see if
there are any changes in areas of focus they would like or
change

v' Ensuring the appropriateness of the words used within language
instruction and nent: when ing a client’s ability to
label everyday items, what is considered an “everyday item” is
very different along with the name given to different items
(garbage canltrash, clicker/remote, tennis shoes/sneakers/gym
shoes)

Fig.2 Four categories of actionable steps behavior analysts can incorporate into their work for more culturally responsive practices within ABA

their own identities and others’. Table 1 also provides a list
of educational modules that behavior analysts can use to
learn about personal biases and how to be more proactive
about identifying the influences their personal biases have
in their practices. When personal biases are identified and
acknowledged, then behavior analysts are able to better situ-
ate their clients within their own intervention goals (Con-
ners & Capell, 2020). As the process of assessing personal
biases is not a one-time learning opportunity, these self-
assessments and modules can be used as continuous self-
reflection and to identify areas for continuous improvement.

When behavior analysts reflect on their own unique posi-
tionalities and culture, they are better able to label their own
perspective and identify that how the experiences they have
had and the lenses they use to see the world are not the
same for others. If behavior analysts do not reflect on their
behaviors and thoughts, they risk confusing their personal
beliefs and values with their duty to clients (Rogerson et al.,
2022). Within their personal reflections, they can acknowl-
edge these differences so that the active work of checking
their own biases and assumptions can begin (McGill et al.,

2021). Proactively checking biases and assumptions when
entering into new partnerships with clients will create an
atmosphere for collaboration. The addition of acknowledg-
ing and addressing personal biases can significantly affect
interactions. Additional actionable steps that behavior ana-
lysts can take to unpack their personal biases can be found
in Figure 2.

Applying Culturally Responsive Pedagogies

ABA services are meant to ensure each client receives indi-
vidually tailored interventions that best suit their needs
(Cooper et al., 2020). To ensure these services also address
the complexities and nuances of clients’ intersectional iden-
tities, behavior analysts should use culturally responsive
practices (Johnson et al., 2006; Vincent et al., 2011). Cul-
turally responsive practices are not “a pre-determined cur-
riculum, a specific set of strategies, a watering down of the
curriculum, a ‘feel-good’ approach, or only for [clients] of
particular backgrounds” (Nieto, 2016, p. 1). Rather, cultural
responsiveness is a mentality that both respects and honors
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Table 1 Tools to use for understanding and learning about personal biases

Type Name

Description

Source

Assessment Unconscious Bias: An Educator’s Self-

Assessment

Personal Self-Assessment of Anti-Bias
Behavior

Implicit Association Test

Educational Content Implicit Bias Module Series

ADDRESSING Model

This self-assessment will help you discover
areas where you may hold an unconscious
bias, guide you in exploring your own
personal narrative, or story, that may have
informed your bias, learn how to disarm
your bias by looking for more than one way
to interpret a situation or interaction, use the
power of books to gain exposure and insight
into the lives, experiences, and stories of
those against whom you may hold a bias.

A checklist for assessing individual attitudes
and behaviors for bias. Provides an area to
chart out goals and areas of growth after
taking the assessment.

Maryland State Education

Anti-Defamation League

Measures the strength of associations between Project Implicit

concepts and evaluations or stereotypes to
reveal an individual’s hidden or subcon-
scious biases.

This module series covers implicit bias. Mod-
ule 1: Understanding Implicit Bias covers
the basics of implicit bias including what it
is, the origins of bias, and implicit bias in
action. Module 2: Real-World Implications
discusses the identifiable role and impact of
implicit bias in various institutes. Module
3 and Module 4 address how to test for
implicit bias with Implicit Association Tests
and how to understand and move forward
after receiving results.

A framework that facilitates recognition
and understanding of the complexities of
individual identity. There are considerations
of age, developmental disabilities, acquired
disabilities, religion, ethnicity, sexual ori-
entation, socioeconomic status, indigenous
group membership, nationality, and gender
contributes to a complete understanding of
cultural identity.

Kirwan Institute for The
Study of Race and
Ethnicity

Hays (2001)

each clients’ uniqueness along with their cultural experi-
ences and histories (Nieto, 2016). Culturally responsive
practices ensure that individuals with intersectional identi-
ties are provided the support they need to be successful.
Culturally responsive practices also provide opportunities
for social, political, religious, socioeconomic, and racial
norms to guide best-practices for each person as well as
knowledge regarding how one’s identity shapes and influ-
ences their learning (Nieto, 2016).

To improve culturally responsive practices in ABA,
Mathur and Rodriguez (2022) created a cultural responsive-
ness curriculum for behavior analysts that includes seven
domains in which target behaviors, learning context, out-
comes, and evidence of generalization are listed. In addition
to the curriculum, Mathur and Rodriguez (2022) also created
a detailed competency checklist of a comprehensive cul-
tural responsiveness curriculum for behavior analysts. This

curriculum demonstrates that culturally responsive practices
should be implemented and governed at the organizational
level, rather than focusing on individual behavior analysts,
and the authors call on behavior analysts and educational
programs and organizations to do so.

The goal of culturally responsive teaching should include,
at minimum: (1) family involvement; (2) bringing home lan-
guage into the learning environment; and (3) understand-
ing history and culture and community culture within the
classroom (Ferlazzo, 2020). First, cultural responsiveness
involves collaboration with clients and their families. Col-
laborating with families will help behavior analysts learn
how to best tailor their services for their client and allow
for an open discussion of the client and/or their guardian(s)
preferences for instruction (Mathur & Rodriguez, 2022).
For example, although it may not be possible for instruc-
tion to be exclusively provided in a client’s home language,
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there are many ways in which it can still be incorporated
throughout instruction. Planning for how language is to be
emphasized and how their language can be used through-
out the day should be a collaborative process. One method
is to use the English Language Development with Home
Language Support Model (Oliva-Olson et al., 2019), which
was designed for teachers who are not proficient in their
clients’ home language. At the organizational level, agency
owners and administrators can arrange for their entire staff
to be trained in this model. Whereas instruction is primarily
provided in English, this module helps identify how lan-
guage and multicultural supports can be interwoven in day-
to-day activities (Oliva-Olson et al., 2019). As every aspect
of behavior analytic practices should be considered when
behavior analysts are striving to be culturally responsive,
the ways in which practices can be updated are endless. As
a step in the right direction, Figure 2 lists specific actionable
examples behavior analysts can take to make their practices
more culturally responsive.

Prioritizing Target Skills and Assessment of Skills

Even though individualized intervention is a cornerstone
of ABA practices, the inclusion of cultural considerations
within both the selection of target skills and assessment
implementation can create an even more individualized
experience. Although it is anticipated that behavior analytic
oriented resources will emerge in the coming years, Figure 2
provides a brief list of considerations and actions behavior
analysts can take to better incorporate cultural responsivity
into prioritizing target skills and using assessments.

Target Skills

When creating intervention goals for clients, behavior ana-
lysts first ask what skills are going to be helpful to the client?
Behavior analysts need to understand and recognize that they
are not the sole person deciding what is best for their clients.
In fact, the role of the behavior analyst is to support and help
guide the client identify goals and skills that are important to
them. Thus, to answer this initial question, behavior analysts
should work first and foremost with the client to determine
their goals and interests and should then collaborate with the
caregivers to develop a further informed understanding of
what is important to the family at any given time. Obtain-
ing family input can be essential when determining which
skills to prioritize and how to assess and interpret the results
(Jimenez-Gomez & Beaulieu, 2022). For example, whereas
some guardians may want to focus on skills such as com-
munication or social skills, others may prefer to focus on less
often emphasized skills, such as identifying family mem-
bers, safety skills, or cleaning their room and other chores to
help around the house (Jimenez-Gomez & Beaulieu, 2022).

Prioritizing goals identified through collaboration will help
to reassure clients and guardians that their input and their
thoughts, experiences, and opinions are both wanted and
essential in the creation and continuation of intervention
plans. Behavior analysts can also work with clients and fami-
lies to prioritize educational goals while also considering the
various objectives and goals that are required by the school,
state, and national education departments.

Assessments

In addition to writing intervention plans, behavior analysts
also conduct assessments to identify skills to target. Jime-
nez-Gomez and Beaulieu (2022) identified that research on
behavioral assessments that specifically incorporate cultural
variables is limited. Most assessments that are used in ABA
were developed with the assumption that all clients have
the same general goals and priorities (i.e., Western, able-
bodied, neurotypical goals and priorities; Leaf et al., 2022).
The sequence in which items on an assessment are arranged
communicate a universal developmental projection with the
assumption that everyone develops the same skills around
the same time and in the same sequence. This assumption
of a universal developmental sequence regards any devia-
tion from this sequence as a deficit or problem and fails
to consider the individual or the individual’s culture as an
important developmental variable. For example, crawling is
often considered a prerequisite for walking on these assess-
ments. If a behavior analyst has a client who is not walking,
they might choose to first teach crawling skills; this approach
might not take the child’s culture into consideration because
in certain cultures it is not considered appropriate to encour-
age or teach an infant to crawl. For instance, in Jamaica,
the developmental sequence does not emphasize crawling
because it is seen as unsanitary for the child to be moving
around on the floor (Adolph et al., 2010). As another exam-
ple, behavior analysts should consider the language most
often used in the home when they are assessing language
(Jimenez-Gomez & Beaulieu, 2022). Clients living in a
multilingual household may be able to identify everyday
items in their native language, but not in English. Thus, if
an assessment only asks the client to identify items in Eng-
lish, the results could be interpreted as a deficit skill in item
identification and an intervention plan could be developed
and implemented to address an unnecessary target skill. The
question of skill appropriateness for the client and their cul-
tural identity needs to be addressed before teaching begins.

Collaborating with the Client, Guardians,
and the Client’s Team

The 2022 Code includes Standard 2.09: Involving Clients
and Stakeholders (BACB, 2020b), which emphasizes the
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client’s involvement in their intervention planning. Stand-
ard 2.09 also provides a new definition for the term “stake-
holders™? as those who are not the client but are affected
by and invested in the client’s services, including parents,
caregivers, relatives, legally authorized representatives, col-
laborators, employers, agency or institutional representa-
tives, licensure boards, and funder, third-party contractors
for services (BACB, 2020b). For intervention to have the
greatest impact, team collaboration and communication
are key; however, the low quantity and quality of commu-
nication between behavior analysts and team members has
been a frequent concern (Helton & Alber-Morgan, 2018).
To empower team members and help position them to best
advocate when the client is in their care, it is the behavior
analyst’s job to create the best atmosphere for team collabo-
ration. Because collaborating with teams is a multifaceted
task, Figure 2 provides a brief list of actionable items within
four essential components that behavior analysts can take to
improve collaboration.

Communicating their Essential Role to the Client’s Team

From the onset of services, behavior analysts should help
the client’s team understand their role and how they can help
shape intervention plans. The behavior analyst should clearly
communicate and thoroughly explain the team’s essential
role in the development and delivery of the individual’s
intervention plan. Clearly communicated roles and expec-
tations creates opportunities for individuals like guardians
to advocate for their child’s needs and wants as well as input
on the services that are provided from behavior analysts. To
support team collaboration, behavior analysts can provide
documents that describe the role of the behavior analyst and
how the services that are provided can be designed to meet
their goals. Having extensive outlets for behavior analysts
to understand each team’s ecosystem creates pathways for
open communication and understanding while also ensuring
they know their partnership is encouraged.

Understanding Each Team’s Needs and Goals

Another way to build effective collaboration is to have direct
conversations about the Team’s needs and goals for the ser-
vices. All discussions with the team should include the client
to the greatest extent possible. Having standard intake mate-
rials that include prompts to ask teams about their goals,
as well as about their traditions or norms can help remove
feelings of “otherness.” Examples for guardians can include

2 We recognize that the term “stakeholder” is rooted in colonial prac-
tices. For the purposes of the article, the term is used when naming
Standard 2.09 but has been replaced with the word “team” thereafter.

items such as “Are there any practices within your home that
you would like us to follow (e.g., shoes taken off or kept
on)?”; “Are there practices around eating that you would like
us to know so we can follow them?”’; and “There are a vari-
ety of ways we can send out communication, such as through
emails, letters sent home, phone calls. What method would
you prefer?” Asking these direct questions at the beginning
can open communication between the behavior analyst and
the family and can prevent several of the missteps that often
arise due to lack of knowledge or assumptions (Cole, 2008;
Sanders, 2009).

In addition, revisiting these questions over time is impor-
tant; the goal is to build more trust, thus, making it easier for
teams to disclose their true viewpoints when practitioners
demonstrate that they provide culturally responsive services.
As time passes and families become more familiar with the
behavior analyst, they may want to make changes. They may
share new thoughts they have held since the original discus-
sion after trust has been built.

Being Aware of Jargon and Type of Communication

Aligning with Standard 2.08: Communicating About Ser-
vices, behavior analysts must use understandable language
when communicating. Research demonstrates that the jargon
used by behavior analysts is perceived negatively by others
(Becirevic et al., 2016; Conners & Capell, 2020; Critch-
field et al., 2017). Behavior analytic terminology and jargon
affects both the client’s and guardian’s perspectives on the
services that are provided and may make it difficult to under-
stand intervention goals and procedures. Approachable and
easy to understand language will support quality collabora-
tion between behavior analysts, their clients, and the client’s
team. Baires et al. (2022) discuss how systemic change will
occur when the importance and depth of listening and inter-
cultural communication is understood. For behavior analysts
this means that the use of jargon not only creates a barrier
for the client and their team to engage in programming deci-
sions, but also that communication with little to no language
consideration between people with different cultural back-
grounds also creates a disconnect between the two parties.

Indeed, behavior analysts should be attentive to the over-
all complexity and method of their communication. Build-
ing further on identifying biases and assumptions, behavior
analysts cannot assume the style of communication they use
is appropriate. When communicating with the client’s team,
behavior analysts should actively think about elements such
as the languages used in the home, the education and reading
level of the recipient, and the functional and preferred meth-
ods of communication. With all of the barriers to behavior
analytic practices, like the diversity of languages, having
correspondences that are accessible can help create a more
cohesive relationship.
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Having Resources Readily Available for Team Members

Effective communication can also be supported by having
resources readily available. As team members and clients are
likely unfamiliar with behavior analytic services, the amount
of “new” can often be overwhelming with new transitions
(Freedman, 2016; Martinez & Mahoney, 2022). Having
easy-to-navigate, accessible information about behavior
analytic services, relevant laws and client rights, and vari-
ous advocacy and support groups can help remove some
pressure for those just beginning the ABA journey. Provid-
ing these resources to the client and their team members can
remove some of the responsibility off of them to both find
the information and also to determine the legitimacy and
quality of the information. In addition, letting the client’s
team know there are networks of support can help foster a
greater sense of community. These networks can help clients
and their team learn more about different ways that behavior
analytic services can look, which can then help behavior
analysts to identify ways to better tailor services to best meet
their needs.

Moving Forward

Standard: 1.07 Cultural Responsiveness and Diversity is
just one of the many elements added to the 2022 Code that
went into effect on January 1, 2022. Through situating this
Standard within the inequities present in today’s society, this
article provided both the context for the new Standard, as
well as the rationale for its inclusion. Then, to ensure behav-
ior analysts move beyond simply having background knowl-
edge, we provided specific behaviors and recommendations
situated in multiple aspects of our work as behavior analysts.

As all the knowledge necessary to be culturally respon-
sive could never fit into one single outlet, it is also impor-
tant to recognize that too brief of introductions cannot be
of much assistance in bringing content into action. In an
attempt to balance breadth and depth, the content within
this manuscript is both meant to sufficiently introduce the
topic while also providing enough information and actions to
move beyond the surface level. Along with interacting with
academic sources, there are various other actions behavior
analysts can take, including (1) join and create special inter-
est groups within various organizations like the Associa-
tion of Behavior Analysis International (e.g., Culture and
Diversity Group); (2) join online educational communities
across social media platforms; (3) join various associations
related to diversity (e.g., Black Applied Behavior Analysts,
Latino Association For Behavior Analysis); and (4) seek
continuing education units that focus on culturally relevant
practices and topics.

The task of becoming more competent in an area such as
cultural responsiveness is not a simple, finite undertaking.
Maintaining contact with this and related content will be
essential for all practitioners to keep improving behavior
analytic services and bettering the field. The hope is for this
article to be a steppingstone in the process for answering
the calls of many behavior analysts to engage in a behavior
analytic evolution.
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