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Abstract

Cultural socialization practices are common among ethnic minority parents and important for
ethnic minority child development. However, little research has examined these practices among
parents of very young children. In this study, we report on cultural socialization practices among a
sample of parents of low income, African American (n= 179) and Latino (n = 220) preschool-age
children in relation to children’s school readiness. Cultural socialization was assessed when
children were 2% years old, and child outcomes assessed one year later included pre-academic
skills, receptive language, and child behavior. Children who experienced more frequent cultural
socialization displayed greater pre-academic skills, better receptive language, and fewer behavior
problems. This association did not differ by child gender or ethnicity. The implications of these
findings for the development of parent interventions to support school readiness are discussed.
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There are persistent ethnic disparities in academic achievement with ethnic minority
children more likely to experience early academic failure (Lee & Burkham, 2002). Data
from the Early Childhood Longitudinal Survey indicate that African American and Latino
kindergarteners are more likely to enter kindergarten in the lowest quartile of academic
readiness in both reading and math than any other ethnic group except American Indians/
Alaska Natives (West, Denton, & Germino-Hausken, 2000). These differences have many
long-term implications, including differential rates of high school graduation. According to
national statistics, in 2011, the high school drop-out rate was 7% for non-LatinoBlacks and
14% for Latinos, compared to 5% for non-LatinoWhites (U.S. Department of Education,
2013). Ethnic disparities in academic achievement are due in large part to a higher
prevalence of risk factors affecting ethnic minority families such as poverty, single parent
households, and low parental education.
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Parents of color face unique challenges in raising healthy children not only due to the higher
prevalence of risks but also due to unique contextual factors resulting from a history of
oppression and current experiences of racism and discrimination (Harrison, Wilson, Pine,
Chan, & Buriel, 1990; Pachter & Garcia Coll, 2009). It has been contended that socialization
practices of ethnic minority parents are shaped by these contextual factors in ways that are
distinct from majority parents (Garcia Coll et al., 1996; Harrison et al., 1990; Ogbu, 1981).
One such set of parenting practices is ethnic-racial socialization, or socialization practices
transmitting information regarding race and ethnicity to children (Hughes et al., 2006).
Evidence indicates that ethnic-racial socialization is associated with a range of positive
outcomes for ethnic minority children, primarily in the domains of ethnic identity
development and other psychosocial outcomes (Bennett, 2006; Burt, Simons, & Gibbons,
2012; Caughy, O’Campo, Randolph, & Nickerson, 2002; Hughes, Hagelskamp, Way, &
Foust, 2009; Neblett, Banks, Cooper, & Smalls-Glover, 2013; Rodriguez, Umafa-Taylor,
Smith, & Johnson, 2009; Umafa-Taylor & Guimond, 2010). Hughes et al. (2006) delineated
four types of ethnic-racial socialization: cultural socialization, preparation for bias,
promotion of mistrust, and egalitarianism/silence about race. In this paper, we focus
specifically on cultural socialization, which includes practices aimed at teaching children
about and instilling pride in their cultural heritage. Cultural socialization is by far the most
common ethnic-racial socialization practice (Brown, Tanner-Smith, Lesane-Brown, & Ezell,
2007; Thornton, 1997) and the one most consistently associated with positive outcomes for
ethnic minority children (Hughes et al., 2006).

Specifically, we examine whether cultural socialization during early childhood is associated
with better cognitive, language, and behavioral indices of school readiness among ethnic
minority preschoolers. Although much of the cultural socialization research has focused on
ethnic identity development of youth, there is an emerging literature suggesting cultural
socialization is also associated with better academic engagement and achievement during
adolescence (Huynh & Fuligni, 2008; Smalls, 2010; Wang & Huguley, 2012) as well as
better cognitive, behavioral and academic outcomes during preschool and early elementary
school (Brown, Tanner-Smith, & Lesane-Brown, 2009; Caughy, Nettles, O’Campo, &
Lohrfink, 2006; Caughy et al., 2002). Theory regarding how cultural socialization may
contribute to child competence is an area of research that is particularly underdeveloped.
Hughes et al. (2006) theorized that cultural socialization was related to better behavioral and
cognitive outcomes because of improved child self-esteem. Similarly, we previously
theorized that culturally-anchored socialization contributes to better cognitive development
for children of color through dual mechanisms of improved self-esteem and increased
opportunities for parent-child engagement and cognitive stimulation (Caughy et al., 2002).
Cultural socialization as a means of increasing opportunities for cognitive stimulation is
consistent with the literature demonstrating that more cognitive stimulation both inside and
outside the home is associated with better cognitive outcomes for children (Bradley et al.,
1989; Votruba-Drzal, 2006). Cognitive stimulation associated with cultural socialization
could translate into better language development and pre-academic skills, with greater
opportunities for parent engagement and improved self-esteem associated with greater
behavioral competence.
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An important gap in the literature is data regarding ethnic-racial socialization among parents
with very young children. Of the 45 papers reviewed by Hughes et al. (2006), only five
focused on children under the age of 6 years (Branch & Newcombe, 1986; Caughy et al.,
2002; Hughes & Chen, 1997; McKay, Atkins, Hawkins, Brown, & Lynn, 2003; Spencer,
1983). Of those, only one (Caughy et al., 2002) focused exclusively on children under the
age of 6 years. All five studies included only African American families. A search for
studies published since the Hughes et al. review identified only three papers examining
cultural socialization of children under the age of 6, and all relied on the same data set (the
ECLS-K), which measured ethnic-racial socialization with a single question (Brown &
Lesane-Brown, 2006; Brown et al., 2009; Lesane-Brown, Brown, Tanner-Smith, & Bruce,
2010).

Findings reported from our previous work in Baltimore (Caughy et al., 2002, 2006) and by
Brown et al. (2009) suggest the beneficial effects of cultural socialization for cognitive and
behavioral development are evident as early as preschool. If so, cultural socialization may be
an important target for supporting school readiness among ethnic minority children.
However, evidence of the positive effects of cultural socialization during early childhood is
limited to these three reports and is also limited to studies of young African American
children. Whether cultural socialization is associated with better cognitive and behavioral
outcomes in other ethnic groups is an open question. The purpose of this investigation was
to examine cultural socialization in a sample of low income African American and Latino
caregivers in relation to the school readiness of their young, preschool-aged children. First,
because of the dearth of available data on cultural socialization practices with children in the
early preschool years, we examine the frequency of cultural socialization and whether it
differed by child and household characteristics. In terms of relations with school readiness,
we hypothesized that higher levels of cultural socialization would be associated with better
cognitive, language, and behavioral school readiness. In addition, we examined whether
associations between cultural socialization practices and child outcomes were moderated by
child gender and/or ethnicity. Although there are no explicit reasons to anticipate relations
with cultural socialization would differ by ethnicity, given limited evidence of gender
differences (Caughy et al., 2006), it is important to examine this question because of the
paucity of research on ethnic-racial socialization and child outcomes among young Latino
children.

METHODS

Participants

Participants were drawn from a larger study on self-regulation skills and school readiness
among low income, ethnic minority preschoolers conducted in a large urban area in the
southwestern United States. Families were recruited through a variety of community-based
recruitment efforts. Children were between 29 and 31 months of age, the age at which self-
regulation skills, the primary focus of the larger study, begin to demonstrate dramatic
development. Children had at least one parent who was either African American or Latino, a
family income at or below 200% of the federal poverty level, and had not been hospitalized
at birth for more than 7 days.
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A total of 407 families were enrolled and completed the initial home visit. Primary
caregivers reported their ethnicity and the ethnicity of their child during this visit.
Respondents were first asked if they were Hispanic and then asked which racial group(s)
they identified with: Black/African American, White/European American, Asian, American
Indian, or Other. Caregivers could check as many racial groups as they liked. Similar
questions were posed regarding the child’s ethnicity. We excluded 8primary caregivers who
were white, non-Hispanic. Of the remaining 399 caregivers, 198 (49.5%) were Latino, 181
(45.2%) were Black/non-Latino, and 20 (5%) were multiracial/multiethnic. Of the children
in the sample, 185 (46.5%) were non-Black Hispanic, 170 (42.5%) were non-Hispanic
Black, and 44 (11%) were multiracial/multiethnic. Multi-ethnic children who were Hispanic
were classified with the Hispanic group.

Demographic characteristics of the families are displayed in Table 1. The majority of
caregivers were mothers, although African Americans were more likely than Latinos to have
a non-maternal primary caregiver. African American families were also less likely to include
two parents and more likely to have a household income below 50% of the federal poverty
level. Latino caregivers were less likely to have completed high school. In addition, Latino
caregivers were primarily foreign-born (74.2%), and most foreign-born caregivers were
from Mexico (95.7%). Maternal language proficiency was determined using two questions
how well they spoke English and Spanish on a four point scale (1 = very poorly, 2 = poorly,
3 =well, 4 = very well) (Marin & Gamba, 1996). Caregivers who reported they spoke the
language well or very well were considered proficient in that language. Most caregivers
(62%) were Spanish-dominant, while a third were bilingual. The average age of children at
the first home visit was 29.78 months (sd = .62, range 28 — 31 months), and the average age
of primary caregivers was 29.25 years (sd = 7.65, range 17 — 64 years). A second home visit
was completed one year later, when the child was 3% years old. The follow-up rate was
slightly higher for Latino (93%, n =) compared to African American children (86%, n =),
72 (2) =7.17, p< .05. The average age of children at this visit was 41.57 months (sd = 1.24,
range 38 — 47 months).

Procedures—All interviews were conducted by an individual of the same ethnicity as the
respondent, and Spanish-speaking caregivers were interviewed in Spanish. Survey items
were translated into Spanish by a native speaker on the research team and then back-
translated into English by a non-native speaker. When assessing Spanish-speaking and
bilingual children, a fully bilingual child assessor maintained flexibility in administering
assessment items in the alternate language in situations in which the child could not answer
the question when administered in their primary language.

Cultural socialization—Cultural socialization was assessed at the first home visit using
the five- item Cultural socialization subscale of the Parents’ Messages to Children About
Race scale (Hughes, 2003; Hughes & Chen, 1997). Example items include “celebrated
cultural holidays of your ethnic/racial group” and “talked to your child about important
people or events in the history of your ethnic group”. For each item, the parent was first
asked “Have you ever...?” and if yes, asked to report the frequency in the last 12 months
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(Never, Once, 2-3 times, 4-5 times, 6-7 times, 8+ times). Each item was recoded into a 6
point Likert-scale ranging from 0 (Never at all) to 6 (8+ times in the last year). The internal
reliability of the scale was .72and did not differ significantly between African Americans (.
73) and Latinos (.70).

School readiness—School readiness was assessed at age 3%z years using the Bracken
School Readiness Subscale (SRS) of the Bracken Basic Concept Scale-Revised (BBCS-R),
the Peabody Picture Vocabulary Test (PPVT), and the Child Behavior Checklist (CBCL).
The Bracken SRS assesses knowledge of colors, letters, numbers, and shapes and includes a
Spanish adaptation (Bracken, 1998). The PPVT (Dunn & Dunn, 1981) was used to assess
receptive language skills. For Spanish-speaking children, the Spanish equivalent of the
PPVT, the Test de Vocabularioen Imagenes Peabody (TVIP, (Dunn, Padilla, Lugo, & Dunn,
1986)), was used. The CBCL (Achenbach, 1991) is a measure of child behavioral
competence based on parental report. Higher scores on the CBCL indicate more behavioral
problems. The validity and reliability of the Bracken, TVIP, and CBCL with Latino children
has been demonstrated (Bracken et al., 1990; Dunn et al., 1986; Rubio-Stipec, Bird, Canino,
& Gould, 1990).

Caregiver sensitivity—Characteristics of caregiver behavior were assessed at Time 1
during an interaction modeled after the NICHD Study of Early Child Care and Youth
Development (SECCYD)(NICHD ECCRN, 1999). Interactions were independently rated
using five-point versions of the SECCYD global rating scales (1 = low; 5 = high) to measure
parenting qualities of sensitivity, intrusiveness, detachment, cognitive stimulation, positive
regard, and negative regard (Owen et al., 2010). The team coding videos in Spanish included
three bilingual raters. To ensure reliability between teams, both groups met together weekly
to code an English-speaking dyad. Interrater reliability was calculated using an intraclass
correlation coefficient (ICC) (Shrout & Fleiss, 1979) based on double coding 28% of the
cases and ranged from .79 to .85 across the scales. A confirmatory factor model indicated a
single factor for five of the parent behavior measures (sensitivity, cognitive stimulation,
positive regard, negative regard, and detachment) fit the data best, 32 (2) = 1.58, p = .45,
CFl = 1.0, TLI = 1.0, RMSEA = .00, and this model fit both ethnic groups equally well. A
sensitivity composite was created by summing these five indicators (with negative regard
and detachment inverted).

Caregiver, household, and neighborhood characteristics—Household
characteristics included caregiver education, number of children in the household older than
the target child, family income-to needs ratio, and neighborhood ethnic composition. Family
income-to-needs ratio at each time point was calculated by dividing family income by the
federal poverty level for a family of that size and averaged across time points. Neighborhood
ethnic composition data were obtained from the 2010 census for the families’ zip code and
classified as predominantly African American (average percentage of African American
residents 72%, range 52—-89%), Hispanic (average percentage of Hispanic residents 64%,
range 43-82%), non-Hispanic White (average percentage of non-Hispanic White residents
63%, range 51-74%) or ethnically mixed (30+% of two or more ethnic groups or 20+% of
three or more ethnic groups). The distribution of families by neighborhood type is displayed
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in Table 1. A higher proportion of Hispanic participants (57%) lived in predominantly
Hispanic neighborhoods compared to the proportion of African American participants living
in predominantly African American neighborhoods (40%). African American participants
were more likely to live in either Hispanic or non-Hispanic White neighborhoods compared
to the proportion of Hispanic participants living in African American or non-Hispanic White
neighborhoods (24% vs. 11%).

Results

The average cultural socialization score was 1.16 (sd = 1.24), indicating most parents
engaged in cultural socialization practices about once in the last year. Approximately 30%
of caregivers reported never engaging in cultural socialization. Differences in cultural
socialization practices by child and household characteristics are displayed in Table 2 for the
whole sample and stratified by ethnicity. Cultural socialization was more prevalent among
caregivers of boys, African American caregivers, and families living at or above 100%
poverty. Although there were no overall differences in cultural socialization by
neighborhood ethnicity, there appeared to be differences among African Americans
specifically. Combining African Americans living in Hispanic and in non-Hispanic White
neighborhoods, caregivers living in these neighborhoods used cultural socialization practices
more frequently than African American caregivers living in African American or ethnicity
mixed neighborhoods, F (2, 170) = 3.38, p< .05.

Intercorrelations among the study variables are displayed in Table 3. Cultural socialization
practices at age 2% were associated with higher Bracken SRS and PPVVT/TVIP scores and
lower CBCL Total Problem behavior scores at age 3%. These associations appeared to be

stronger for African American children relative to Latinos.

A multivariate model for the whole sample as well as stratified by child ethnicity was fit to
estimate the relation between cultural socialization and school readiness after adjusting for
family demographic characteristics and caregiver sensitivity (Table 4). Continuous variables
were centered at the mean. For the sample as a whole, cultural socialization at age 2%z was
associated with better Bracken and PPVT/TVIP performance and fewer behavior problems
at age 3% even after adjusting for potential confounders. The effect sizes were modest,
ranging from .11to .12 based on a one standard deviation increase in cultural socialization
practices. When examined separately by child ethnicity, cultural socialization practices were
associated with better Bracken performance and fewer behavior problems for African
Americans but with greater receptive language among Latinos. However, comparisons
across groups indicated that the coefficients associated with cultural socialization did not
differ significantly by child ethnicity.

Possible effect moderation by child gender or neighborhood ethnicity was examined by
entering product variables for these factors by cultural socialization into the models for each
of the school readiness outcomes. None of the interactions by gender or by neighborhood
ethnicity were significant.
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As a sensitivity test, we re-fit the multivariate models after excluding any children (n = 44)
and caregivers (n = 20) who were multiracial/multiethnic. Results for the Bracken and
PPVT/TVIP were unchanged. For the CBCL, after excluding multiracial/multiethnic
children and caregivers, the positive association between the cultural socialization and
CBCL scores was somewhat attenuated, b = -.80, se(b) = .48, t = -1.68, p< .10.

Discussion

In this study, we examined the prevalence of cultural socialization among low income
parents of African American and Latino preschool-age children. Although parents reported
cultural socialization practices, they were in frequent, about once in the last year on average,
with approximately 30% of caregivers reporting never engaging in cultural socialization.
These results contrast sharply with those of our research in Baltimore in which we reported
cultural socialization among 90% of African American parents of 3—4 year old children
(Caughy et al., 2002). Hughes and Chen (1997) used the same measure as our study and
reported an average cultural socialization score for parents of 4-5 year olds of 2.5, reflecting
engagement in cultural socialization between 1-3 times in the last year. This compares to an
average of 1.2 in our sample, corresponding to once in the last year or less.

These differences in prevalence may be a function of methodological differences and/or true
differences in study populations. Over half of oursample was Latino, whereas Caughy et al.
(2002) and Hughes and Chen (1997) included only African Americans. However, cultural
socialization was similarly infrequent among the African Americans in our sample. In
addition, our study in Baltimore (Caughy et al., 2002) included an economically diverse
sample whereas the present study focused on low income families. Hughes and Chen limited
their sample to two-parent families whereas less than 60% of the children in the present
sample were living in two parent households. In addition, the measures of cultural
socialization differed. Our Baltimore study used a measure developed by Stevenson (1999)
for use with African Americans in which parents report the frequency with which they
convey a set of attitudes to their children. In contrast, the measure used in the present
investigation (Hughes, 2003; Hughes & Chen, 1997) measures the frequency of specific
cultural socialization practices. Although examining both parental attitudes and behaviors
have long traditions in socialization research, such differentiation has not been seen in the
ethnic-racial socialization literature. However, the lower rate of cultural socialization in our
study sample compared to that reported by Hughes et al. (1997) is more difficult to explain
given the same measure was used. It may be that regional differences partly explain the
different rates of cultural socialization across these two studies. For example, the location of
the current study (Dallas) is significantly less segregated for both African Americans and
Latinos relative to the location of the Hughes and Chen (1997) study (Mather, Pollard, &
Jacobsen, 2011).

We found parents of boys more likely to report cultural socialization practices. Although
many researchers have failed to find gender differences in cultural socialization (Caughy et
al., 2002; Frabutt, Walker, & MacKinnon-Lewis, 2004; Hughes & Chen, 1997; Phinney &
Chavira, 1995; Scott, 2003; Stevenson, Reed, & Bodison, 1996), some report cultural pride
socialization is more common with girls (Bowman & Howard, 1985; Thomas & Speight,
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1999). However, these studies were all with exclusively African American samples and,
with one exception (Caughy et al., 2002), focused on older children and adolescents. Gender
differences in cultural socialization may depend on developmental stage. Cultural
socialization may be more frequent with boys when they are younger. For example,
anecdotally, raising African American boys in a society prone to interpret their behaviors as
threatening poses addition demands on parents (Curtis, 2012) which may explain why
cultural socialization of boys is initiated earlier. However, gender differences in practices
may change as children grow older.

We also found that, for African American caregivers, the frequency of cultural socialization
was higher among families living in predominantly white, non-Hispanic or predominantly
Hispanic neighborhoods. This difference was not confounded by family demographics, as
African American caregivers living in white or Hispanic neighborhoods did not differ from
other African American caregivers in terms of education or household income. Perhaps
African American parents raising children in neighborhoods with few African American
residents perceive a greater need to actively engage in cultural socialization because their
children will not be exposed to it in the neighborhood. Only one other study, another of our
Baltimore studies, examined neighborhood factors in relation to ethnic-racial socialization
practices, but its examination did not include neighborhood ethnicity (Caughy et al., 2006).
However, its location (Baltimore) was more segregated and less ethnically diverse than the
location of the current study, evidenced by the fact that only 2% of participants in the
Baltimore study lived in neighborhoods predominated by another ethnic group compared to
almost a quarter of the African American participants in the current study. Although
individual studies may not be of sufficient size, it would be useful to combine data across
studies, link data to neighborhood context data from the census, and then systematically
examine how ethnic-socialization practices vary across a range of geographic contexts.

Another aim of this study was to examine the association between cultural socialization and
children’s school readiness. Here we found more frequent cultural socialization at this young
age (2% years old) was associated one year later with higher scores in pre-academic and
receptive language skills and fewer behavior problems. These associations held after
adjusting for the potentially confounding influence of sensitive, cognitively stimulating
caregiving. Furthermore, we did not find these associations differed by child gender or
ethnicity. Our findings echo Brown et al.’s (2009) findings from the ECLS-K and provide
further evidence that such practices are important contributors to the school readiness of
children of color. In addition, our findings extend those of Brown et al. (2009) by finding
similar associations for Latino children.

However, it should be noted that effect sizes for these relations were modest (~.11).
Although encouraging cultural socialization as part of parent education programs to improve
school readiness may be beneficial, this emphasis is unlikely to have significant impact on
its own. However, the benefits of cultural socialization may accrue and be more evident
during later childhood/adolescence. For example, it has been reported the effect sizes of
cultural socialization for youth ethnic identity are significantly greater (.50-.60), and the
effect sizes for the relation between ethnic identity and academic achievement in
adolescence have been described as medium effect sizes (Hughes, Witherspoon, Rivas-
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Drake, & West-Bey, 2009; Rivas-Drake, Hughes, & Way, 2009; Smith, Levine, Smith,
Dumas, & Prinz, 2009). It is also possible the very low frequency of involvement in cultural
socialization practices with these toddlers may account for the small effect sizes.

This study is the first to examine cultural socialization practices among Latino parents of
preschoolers. Latino parents reported lower rates of cultural socialization compared to
African Americans. This may signify different values placed upon cultural socialization
between the two ethnicities but may also be due to ethnic differences in attributions of the
age-appropriateness of such practices with young preschoolers. In addition, although
stratified analyses suggested associations between cultural socialization practices and school
readiness outcomes were weaker for Latino children, statistical comparisons across groups
did not identify significant ethnic differences. Hughes and colleagues (2003) also reported
higher rates of cultural socialization among African American compared to Latino parents,
although the Latino groups in question were Puerto Rican and Dominican. In contrast,
Phinney and Chavira (1995) did not find differences in frequency of cultural socialization
between African American and Mexican American parents of adolescents. The Latino
parents in the present study were largely Mexican-origin. The study sample for the Phinney
and Chavira study was significantly smaller than ours, so lack of statistical power could
explain these differences. It is also possible that African American parents initiate cultural
socialization at an earlier age such that these ethnic differences may disappear as children
age.

There are limitations of this investigation to keep in mind when interpreting the findings.
The low income status of the study sample limits generalizability of findings to families
with similarly few economic resources. It would be preferable to have longitudinal data
from an economically diverse sample of ethnic minority parents to more fully explore how
these practices relate to differences in family socioeconomic status and vary by child age. In
addition, these findings cannot be generalized to Latino families who are not of Mexican-
origin; as such, more research is needed regarding the impact of ethnic-racial socialization
practices for young Latino children of other countries of origin.

A challenge of conducting research on ethnic-racial socialization is capturing the ethnic
diversity of the families from whom data are collected. Although we excluded primary
caregivers who were neither African American nor Hispanic, we chose to retain those who
self-identified as multiethnic. One could argue (rightly so) that the ethnic-racial socialization
practices of multiethnic caregivers may be substantially different from caregivers who are
not multiethnic. Likewise, socialization practices that best support the development of a
multiethnic child may differ in meaningful ways from those for children who are not
multiethnic. However, excluding these caregivers from the analysis did not substantially
change the results. The number of multiethnic caregivers and children in our sample was too
small and varied to examine subgroup differences. However, given the increasing diversity
of our population as well as the increasing rate of interethnic marriages (Lofquist, Lugaila,
O’Connell, & Feliz, 2012), the lines between ethnic groups will become increasingly blurred
in the future. Research on the contribution of ethnic-racial socialization to children’s
development will have to evolve accordingly.
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A number of researchers are calling for better integration of ethnic-socialization in
theoretical models of positive development among ethnic-minority youth (Evans et al.,
2012; Neblett, Rivas-Drake, & Umafa-Taylor, 2012). Evans et al. (2012) proposes that
cultural socialization fosters elements of positive youth development including competence,
confidence, character, connection, and caring. Longitudinal research across the span of
development is needed to describe how cultural socialization practices evolve as children
grow and, in turn, are associated with outcomes in multiple domains of positive youth
development. Ours is the only study using a longitudinal design with a sample of children
this young and demonstrating that higher rates of cultural association are associated with
better child outcomes one year later. In addition, this is the only study we are aware of that
has examined these processes for young Latino children. We are continuing to follow our
sample into elementary school which will provide us with a unique ability to examine how
cultural socialization practices during early childhood contribute to competencies in multiple
domains for children of color as they develop.

References

Achenbach, TM. Manual for the Child Behavior Checklist. Burlington, VT: University of Vermont,
Department of Psychiatry; 1991.

Bennett MDJ. Culture and context: A study of neighborhood effects on racial socialization and ethnic
identity content in a sample of African American adolescents. Journal of Black Psychology. 2006;
32:479-500.

Bowman PJ, Howard C. Race-related socialization, motivation, and academic achievement: A study of
Black youths in three-generation families. Journal of the American Academy of Child Psychiatry.
1985; 24:134-141. [PubMed: 3989153]

Bracken, BA. Bracken Basic Concept Scale-Revised. San Antonio, TX: The Psychological
Corporation, Harcourt Brace and Company; 1998.

Bracken BA, Barona A, Bauermeister JJ, Howell KK, Poggioli L, Puente A. Multinational validation
of the Bracken Basic Concept Scale. Journal of School Psychology. 1990; 28:325-341.

Bradley RH, Caldwell BM, Rock SL, Barnard KE, Gray C, Hammond MA, Mitchell S, Siegel L,
Ramey CT, Gottfried AW, Johnson DL. Home environment and cognitive development in the first
3 years of life: A collaborative study involving six sites and three ethnic groups in North America.
Developmental Psychology. 1989; 25:217-235.

Branch CW, Newcombe N. Racial attitude development among young Black children as a function of
parental attitudes: A longitudinal and cross-sectional study. Child Development. 1986; 57:712—721.

Brown TN, Lesane-Brown CL. Race socialization messages across historical time. Social Psychology
Quarterly. 2006; 69:201-213.

Brown TN, Tanner-Smith EE, Lesane-Brown CL. Investigating whether and when family ethnic/race
socialization improves academic performance. Journal of Negro Education. 2009; 78:385-404.

Brown TN, Tanner-Smith EE, Lesane-Brown CL, Ezell ME. Child, parent, and situational correlates
of familial ethnic/race socialization. Journal of Marriage and Family. 2007; 69:14-25.

Burt CH, Simons RL, Gibbons FX. Racial discrimination, ethnic-racial socialization, and crime: A
micro-sociological model of risk and resilience. American Sociological Review. 2012; 77:648—
677. [PubMed: 24058204]

Caughy MO, Nettles SM, O’Campo PJ, Lohrfink KF. Neighborhood matters: Racial socialization and
the development of young African American children. Child Development. 2006; 77:1220-1236.
[PubMed: 16999794]

Caughy MO, O’Campo PJ, Randolph SM, Nickerson K. The influence of racial socialization practices
on the cognitive and behavioral competence of African American preschoolers. Child
Development. 2002; 73:1611-1625. [PubMed: 12361322]

Cultur Divers Ethnic Minor Psychol. Author manuscript; available in PMC 2016 July 01.



1duosnue Joyiny 1duosnue Joyiny 1duosnuen Joyiny

1duosnuep Joyiny

Caughy and Owen

Page 11

Curtis, MC. [06/20/2014] Trayvon Martin should be every mother’s son. Washington Post. 2012.
Retrieved from http://www.washingtonpost.com/blogs/she-the-people/post/trayvon-martin-should-
be-every-mothers-son/2012/03/20/gIQAA9YVPS_blog.html

Dunn, LM.; Dunn, LM. Peabody Picture Vocabulary Test - Revised. Manual for Forms L and M.
Circle Pines, MN: American Guidance Service; 1981.

Dunn, LM.; Padilla, ER.; Lugo, DE.; Dunn, LM. Test de VVocabulario en Imagenes Peabody (TVIP).
Circle Pines, MN: AGS Publishing; 1986.

Evans AB, Banerjee M, Meyer R, Aldana A, Foust M, Rowley S. Racial socialization as a mechanism
for positive development among African American youth. Child Development Perspectives. 2012;
6:251-257.

Frabutt JM, Walker AM, MacKinnon-Lewis C. Racial socialization messages and the quality of
mother/child interactions in African American families. Journal of Early Adolescence. 2004;
22:200-217.

Garcia Coll C, Lamberty G, Jenkins R, McAdoo HP, Crnic K, Wasik BH, Garcia HV. An integrative
model for the study of developmental competencies in minority children. Child Development.
1996; 67:1891-1914. [PubMed: 9022222]

Harrison A, Wilson MN, Pine CJ, Chan SQ, Buriel R. Family ecologies of ethnic minority children.
Child Development. 1990; 61:347-362.

Hughes D. Correlates of African American and Latino parents’ messages to children about ethnicity
and race: A comparative study of racial socialization. American Journal of Community
Psychology. 2003; 31:15-33. [PubMed: 12741687]

Hughes D, Chen L. When and what parents tell children about race: An examination of race-related
socialization among African American families. Applied Developmental Science. 1997; 1:200—
214.

Hughes D, Hagelskamp C, Way N, Foust MD. The role of mothers’ and adolescents’ perceptions of
ethnic-racial socialization in shaping ethnic-racial identity among early adolescent boys and girls.
Journal of Youth and Adolescence. 2009; 38:605—626. [PubMed: 19636759]

Hughes D, Smith EP, Stevenson HC, Rodriguez J, Johnson D, Spicer P. Parents’ ethnic-racial
socialization practices: A review of research and directions for future study. Developmental
Psychology. 2006; 42:747-770. [PubMed: 16953684]

Hughes D, Witherspoon D, Rivas-Drake D, West-Bey N. Received ethnic-racial socialization
messages and youths’ academic and behavioral outcomes: Examining the mediating role of ethnic
identity and self-esteem. Cultural Diversity and Ethnic Minority Psychology. 2009; 15:112-124.
[PubMed: 19364198]

Huynh VW, Fuligni AJ. Ethnic socialization and the academic adjustment of adolescents from
Mexican, Chinese, and European backgrounds. Developmental Psychology. 2008; 44:1202-1208.
[PubMed: 18605847]

Lee, VE.; Burkham, DT. Inequality at the starting gate: Social background differences in achievement
as children begin kindergarten. Washington, DC: Economic Policy Institute; 2002.

Lesane-Brown CL, Brown TN, Tanner-Smith EE, Bruce MA. Negotiating boundaries and bonds:
Frequency of young children’s socialization to their ethnic/racial heritage. Journal of Cross
Cultural Psychology. 2010; 41:457-464.

Lofquist, D.; Lugaila, T.; O’Connell, M.; Feliz, S. 2010 Census Briefs. Washington, D.C: U.S. Bureau
of the Census; 2012. Household and Familes: 2010.

Marin G, Gamba R. A new measurement of acculturation for Hispanics: The Bidimensional
Acculturation Scale for Hispanics (BAS). Hispanic Journal of Behavioral Sciences. 1996; 18:297—
316.

Mather, M.; Pollard, K.; Jacobsen, LA. PRB Reports on America: First results from the 2010 census.
Washington, D.C: Population Reference Bureau; 2011.

McKay MM, Atkins MS, Hawkins T, Brown C, Lynn CJ. Inner-city African American parental
involvement in children’s schooling: Racial socialization and social support from the parent
community. American Journal of Community Psychology. 2003; 32:107-114. [PubMed:
14570440]

Cultur Divers Ethnic Minor Psychol. Author manuscript; available in PMC 2016 July 01.


http://www.washingtonpost.com/blogs/she-the-people/post/trayvon-martin-should-be-every-mothers-son/2012/03/20/gIQAA9YvPS_blog.html
http://www.washingtonpost.com/blogs/she-the-people/post/trayvon-martin-should-be-every-mothers-son/2012/03/20/gIQAA9YvPS_blog.html

1duosnue Joyiny 1duosnue Joyiny 1duosnuen Joyiny

1duosnuep Joyiny

Caughy and Owen Page 12

Neblett EW, Banks KH, Cooper SM, Smalls-Glover C. Racial identity mediates the association
between ethnic-racial socialization and depressive symptoms. Cultural Diversity and Ethnic
Minority Psychology. 2013; 19:200-207. [PubMed: 23647330]

Neblett EW, Rivas-Drake D, Umafia-Taylor AJ. The promise of racial and ethnic protective factors in
promoting ethnic minority youth development. Child Development Perspectives. 2012; 6:295-303.

NICHD ECCRN. Child care and mother-child interaction in the first three years of life. Developmental
Psychology. 1999; 35:1399-1413. [PubMed: 10563730]

Ogbu JU. Origins of human competence: A cultural-ecological perspective. Child Development. 1981;
52:413-429.

Owen, MT.; Amos, ML.; Bondurant, L.; Hasanizadeh, N.; Hurst, JR.; Villa, A. Qualitative ratings for
parent-child interactions: Ages 2—4 years. The University of Texas; Dallas: 2010.

Pachter LM, Garcia Coll C. Racism and child health: A review of the literature and future directions.
Journal of Developmental and Behavioral Pediatrics. 2009; 30:255-263. [PubMed: 19525720]

Phinney JS, Chavira V. Parental ethnic socialization and adolescent coping with problems related to
ethnicity. Journal of Research on Adolescence. 1995; 5:31-53.

Rivas-Drake D, Hughes D, Way N. A preliminary analysis of associations among ethnic—racial
socialization, ethnic discrimination, and ethnic identity among urban sixth graders. Journal of
Research on Adolescence. 2009; 19:558-584.

Rodriguez J, Umafia-Taylor A, Smith EP, Johnson DJ. Cultural processes in parenting and youth
outcomes: Examining a model of racial-ethnic socialization and identity in diverse populations.
Cultural Diversity and Ethnic Minority Psychology. 2009; 15:106-111. [PubMed: 19364197]

Rubio-Stipec M, Bird B, Canino G, Gould M. The internal consistency and concurrent validity of a
Spanish translation of the Child Behavior Checklist. Journal of Abnormal Child Psychology. 1990;
18:393-406. [PubMed: 2246431]

Scott LD. The relation of racial identity and racial socialization to coping with discrimination among
African American adolescents. Journal of Black Studies. 2003; 33:520-538.

Shrout PE, Fleiss JL. Intraclass correlation: Uses in assessing rater reliability. Psychological Bulletin.
1979; 86:420-428. [PubMed: 18839484]

Smalls C. Effects of mothers’ racial socialization and relationship quality on African American youth’s
school engagement: A profile approach. Cultural Diversity and Ethnic Minority Psychology. 2010;
16:476-484. [PubMed: 21058810]

Smith CO, Levine DW, Smith EP, Dumas J, Prinz RJ. A developmental perspective of the relationship
of racial—ethnic identity to self-construct, achievement, and behavior in African American
children. Cultural Diversity and Ethnic Minority Psychology. 2009; 15:145-157. [PubMed:
19364201]

Spencer MB. Children’s cultural values and parental child rearing strategies. Developmental Review.
1983; 3:351-370.

Stevenson, H. Parents’ experience of racial socialization. University of Pennsylvania, Graduate School
of Education; Philadelphia: 1999.

Stevenson H, Reed J, Bodison P. Kinship social support and adolescent racial socialization beliefs:
Extending the self to family. Journal of Black Psychology. 1996; 22:498-508.

Thomas AJ, Speight SL. Racial identity and racial socialization attitudes of African American parents.
Journal of Black Psychology. 1999; 25:152-170.

Thornton, MC. Strategies of racial socialization among black parents: Mainstream, minority, and
cultural messages. In: Taylor, RJ.; Jackson, JS.; Chatters, LM., editors. Family life in Black
America. Thousand Oaks, CA: Sage Publications; 1997. p. 201-215.

U.S. Department of Education. The Condition of Education 2013. (NCES 2013-037). National Center
for Education Statistics; 2013. Retrieved from http://nces.ed.gov/fastfacts/display.asp?id=16

Umafia-Taylor AJ, Guimond AB. A longitudinal examination of parenting behaviors and perceived
discrimination predicting Latino adolescents’ ethnic identity. Developmental Psychology. 2010;
46:636—650. [PubMed: 20438176]

Votruba-Drzal E. Economic disparities in middle childhood development: Does income matter?
Developmental Psychology. 2006; 42:1154-1167. [PubMed: 17087549]

Cultur Divers Ethnic Minor Psychol. Author manuscript; available in PMC 2016 July 01.


http://nces.ed.gov/fastfacts/display.asp?id=16

1duosnue Joyiny 1duosnuely Joyiny 1duosnuey Joyiny

1duosnuey Joyiny

Caughy and Owen Page 13

Wang MT, Huguley JP. Parental racial socialization as a moderator of the effects of racial
discrimination on educational success among African American adolescents. Child Development.
2012; 83:1716-1731. [PubMed: 22717004]

West, J.; Denton, K.; Germino-Hausken, E. National Center for Education Statistics. America’s
Kindergartners. Washington, D.C: U.S. Department of Education; 2000.

Cultur Divers Ethnic Minor Psychol. Author manuscript; available in PMC 2016 July 01.



Page 14

Caughy and Owen

T9¢ 6L S'Gy 18 Jooyds ybiH

VTV pey 56 9YT 9z looyos ybry uey) ssa

uoneanpa s, 1aAlbaled Alewlid

81 % x4 [44 Y10
8T ¥ 0'LT 0g Jauped snyd justed ajbuls
00T 44 9T¢ 8¢ papusixspuaied a1buls
€ 67 €¢ 14 papualxa/iesjonN
Y 6 9'Ge Si juased a1buls
L T67T 009 zeT 0TZ 13 191INN
sInpnas Afiweg
A € 79 T uny/Jaylowpuels
A € 9 0T Jayred
«:8€90  gup 12 £'88 8sT 1BYION

PIIUD 01 dIySUONe[al JaAIbaIed ATetllid

7’9 T Ve 9 aluyian|nwiy/jerdeininin
006 861 0 0 oune
V156 g 8 996 €LT OUIET]-UOU “UBDLIBWY UBOLY

JIDIUUI3/308] JoAIDaIed ARl

6'ST se 0 6 aluyIBHINWY[IRININA
T8 G8T 0 0 ouneT
w2008 @ 0 056 0.1 0UIE]-UOU ‘UBDLIBWY UBDLYY

HIIULIS/39EI PIIYD

€Ly ¥0T €St 18 119
T LTS 91T L'vS 86 Kog
13pUab PIIyd
% N % N
X (0zz=N)oure7 (6T = N) UedlWY uedlly

AIdIUYIT PIIYD

(66€ = N) ajdwres Apnis Jo J11sLIB1dRIRYD

T alqel

Author Manuscript Author Manuscript Author Manuscript Author Manuscript

Cultur Divers Ethnic Minor Psychol. Author manuscript; available in PMC 2016 July 01.



Page 15

Caughy and Owen

Author Manuscript

100 >d
EE 23
‘70" >d

*¥

1 E8V8

ok EOVL

T
9¢
L'S6

SvL
§'Ge

0ee
129
6V

8'1¢
6'S
8'99

§'0T
ST1¢
0'€s

TeT

6'0¢
%

T
9
LST

9T
95

89
8¢l
07

0.
€T
148

4

€¢
Ly
911

€e

Sy
N

7’6
9v
¥'6T

6'6
8¢l
[ x44

¢'SS

6'6€
%

69

123

¥9

LT
[44
8¢

S6

1L
N

©OLIBWY YINOS
BOLIBWY [RAU3D

00IX3IN

(0zz = N) outre

(6T = N) UedlBWY UedLyY

AIpIUYIA PIIYD

(SIaAIGaIe) U10G-UBIaJ0}) UIBHIO JO ALJUN0D

ulog ubiaio4

ulog 's'n

fenbuig
ysiueds
ysi|buz

AJuaid1jo1d abenbue| JaAIbaie)
Ajuo sa1|Lurey outre
paxiw Ajfeatuyy3

3)IYM 21uedsiH-UoN

oluedsiH

UBOLIBWY UBDLIYY

UOIIS0dWo? d1UyId pooyJoqybIaN
19n8] Auanod [e1apa) 9%+0ST
[9n9] Ananod [eJ3pa) %65 T-00T
19A3] Ausnod [e1apa) %66—05

1ona] Auanod [elapay 940G Ueyl ssa

100yos yb1y ueyy sIoN

Author Manuscript

Author Manuscript

Author Manuscript

Cultur Divers Ethnic Minor Psychol. Author manuscript; available in PMC 2016 July 01.



Page 16

Caughy and Owen

Author Manuscript

(20°1) 68 ysiueds

1TT Lyt ozt ys1bu3
Aouaioryold abenbue) Janibaie)

(90°1) 86° 6TTETT (er1)S0°T paxiw Ajfeatuyiq

(0T°1) 86° (9r'1) 88°T (621T) 2T 8NUAM OluedsiH-UoN

(eT1) 20T @Lrn Lt (oeT)8T'T oluedsiH

8 (s esT +5¢C  (gzT)0TT zo (ze1) 92T UBOLIBLIY/ UBOLIJY
uonisodwod a1uyla pooyloqybiaN

(som)ert (95'1) 28T (TeT)¥2°T alow o ¢

(8T'T) 00°T rneet (BTT)ETT T

€8’ (80T) 0T ) (051T) 62T w (zemLTT 8UON
ployasnoy ays ut uaipjiyd Jop|o

(L0°T) ¥6° (19T 65T (Tr'1) 8T 19n9] Alanod [eJapay +9600T

+8L€  (ezT)9zT S0z (emveT L9V (LTT)80T  19A9) Auanod [elapay %00T>
snyels Auanod AjiweS

(ee'T) 25T (15°7) P09'T (ev'T) °%S'T 100y2s yBiy ueyy s10

(oTm 20T (6TT) P30T FTT) 0T [00yos yBIH

889 (86)%8  LTE  (GETIOPVT  «xx286  (60°T) W6 [00yas ybiy ueys ssa
uoIeaNnpa s, Janlbaled Arewiid

(zem1eT (L) eg (ZTT)80T oluylenINWy/eIoRIRINIA

(0T'1) 66° (0T°1) °66° oune

T (0zT)S9T 80C (8eT)SeT L7 (LeT)®0eT UBDLIBWY UBILI)Y
Ao1uyle/ael s, Jan1baled Arewiid

(#0°1) ¥6° 6TT)STT (TTT)€0°T 1o

15T ErDert  sez Gyt WOV (reT)eeT fog
1apus9 plIyo

4 (asw 4 (a)w 4 (@)
ouneT ued Wy Uedilly gidures [[n4
sao110e1d UONRZI[RIJ0S [RINYNI UI S3dUaIBYIp d1ydeibowseq
Z9lqel

Author Manuscript

Author Manuscript

Author Manuscript

Cultur Divers Ethnic Minor Psychol. Author manuscript; available in PMC 2016 July 01.



Page 17

Caughy and Owen

100 >d

XXX

‘70" >d
*¥

‘50" >d

‘T >d
+

*J3YI0UR 3UO WOJy JaIsIp Apuesiyiubis

ale 1d110sqNs BLUeS BU) 8BS 1By SUBBIA| "S8ouaIaYIp asiMIred ay) sUILIBISP O} PaJONPUOD 8J8M UO011031100 uuoJsuog e Buisn suostiedwos 00y-1sod ‘sdnoif om) Uey) 810w YIIM S8|qeLIeA 104 810N

Author Manuscript

(TTETT fenbuiig
B (@G n | (as) E (@) W
ourreT uedT Wy uediy gidures N4

Author Manuscript Author Manuscript Author Manuscript

Cultur Divers Ethnic Minor Psychol. Author manuscript; available in PMC 2016 July 01.



Page 18

Caughy and Owen

Author Manuscript

00T  »48LT- .28  T6T 120° ansodwoa AuAnIsuss Jenibase) g
00T  «90¢— L85 950 sloineyaq wajqoud [e101 1080 ¥
00T w798 YT dIAL/LAdd €
00T  +bET SYS uaxdeIg Z
00T UoIIeZ1e120s [eJn}nd T
A 9 g 12 € 4 T
WS IPIIYD oufre ]
00T «89C~ 960" L PICT L, SVC LVTE ggot  onel spasu-01-aLuodul Ajiure) BAY /
00T  98T-  woT 881 LITE- g (SH > = T) uoneanps JaniBased 9
00T  0ST'- 4860 ,,8€C  ggo a)sodwod ANAIISUSS JaAIBaleD) G
00T  z1o-  090- 06T~ sioineysq wsjqoud [e1ol 109D ¥
00T 65 V6T dIAL/LAdd €
00T 06T SUS UsdoRIg Z
00T uonezIfeIoos [edmynd T
L 9 g % € 4 T
WS IP[IUD Uedl BUlY Uedlify
00T <3907 00 EVT— [ [SEC L9600 )00 ones spseu-01-swiooul Afiue) BAY £
00T 010’ U 10— P90 BT (sH > =T) uoneanps JaniBared 9
00T  «LCT— 00 881" qro ansodwod ANANISUSS Jen1BaIe) §
00T  +760— ST~ LVET~  sioineysq wajqoud e101 1090 ¢
00T 877 9ET dIAL/LAdd €
00T  wxlll SYS usdoeIg Z
00T uolezi[erd0s [eanynd T
L 9 g v € 4 T
s[dures (g
sajqeLieA Apnis Jo suolie|aliodiaiu]
€9|qel

Author Manuscript

Author Manuscript

Author Manuscript

Cultur Divers Ethnic Minor Psychol. Author manuscript; available in PMC 2016 July 01.



Page 19

Caughy and Owen

10 >d
*

*

‘g0 >d
*

00T

N~

092

[(e]]

TS 0T LCVT
s80-  OTT"  peo-
g 17 €

80¢

xx
22597

4

680" Ol SPasu-0}-aLuooUl AjILe) BAY /
J9T=  (SH > = T) uoneanps Janibare] g

T

usJpiyd oulre]

Author Manuscript

Author Manuscript Author Manuscript

Author Manuscript

Cultur Divers Ethnic Minor Psychol. Author manuscript; available in PMC 2016 July 01.



Page 20

Caughy and Owen

Author Manuscript

Ge'T (15'1) €02 8’ (98T) 95T  +80C-  (19T)05e-  (SH > = T) uomeanps Jenibased
el (G0T) £88Y  xxx30L9  (0£T)ET'88  4xxBO L (LTT) VOV JueIsU0D
) ®s)q ! ®)q 1 ©s)q
1080 dIAL/LAdd S¥S Wedoe.g
soulre

+96T-  (99) 0g'T- ¥S'T (e8) 821 +087 (6)89'T $30130B1d UONEZI[BI00S [eIniND
SrT- (ve) ve- «8VE (0£) v6° £0CC ve) v ansodwod ANAnIsuss Janibaied
er- (02— 9T (9)0es  L0T (96'2) 9T'E gfo1uLps poouoqybian

ST (erT) 90°e-

e (82T) 20

#x36°C (102) v6's

01381 SPadU-01-awWooul Ajiwe

9€’ (252 16° 82T- (128 0TY- #«8¢"  (£9%€)SZ0T-  (SH > = T) Uoneanpa JanibaseD
0807 (€TT)Gz0r  xalV6S  (1r'T) 6668 xxxC0SS  (097) 0828 1UEISU0D

1 ©s)q } @s)q } @s)q

1080 dIAL/LAdd SYS Uedelg
sued| WY Uedll)y

80C (sp) ve- LT (19 62T L0 (95)¥2'T  seonoeid uonezIfeld0s [eIMIND
SO (r)ee- 85 (0z)8TT  A.00°% (0z) 09" susodwod Auamisuss JaniBase)
62~ (05'T) vt~ 98 (88T)T9T  MTC  (18T)S6°E eAno1uLa pooyioqubiaN

+18T-  (e07) 88T~

+167T (czT) Ve

€ (0T vy

06’ (¥ST1) 82T

w77 (6ZT)OLS

wxx76€~ (65T) £0'9-

01181 SPaBU-01-3W0dUI AjILe

(SH > = T) uoneanpa Janlbare)

8899 (@) 9Ly wxBCT6 (16) 598 «xalV'SE (067) 98°G8 1EISU0D
1 @s)q } (@) q } @s)q
1080 dIAL/LAD SUS UexoeIg
ajdures |In4

¢4z 9be 1e s90110RId UONRZI[RID0S [RI0R] UO 24€ abk 1B SaL0oIN0 SSaulpeal |00yds JO uoissalBal Jeaul] ajqeLRARNA

v alqel

Author Manuscript

Author Manuscript

Author Manuscript

Cultur Divers Ethnic Minor Psychol. Author manuscript; available in PMC 2016 July 01.



Page 21

Caughy and Owen

700" >d
XXX
‘10°>d

‘g0 >d
‘T >d

+

'spooyloqybiau

91IYM d1URdSIH-UOU 10 URdLIBWY UedLy Apueuiwopaid ul BulAlf uslpjiyd oluedsiH Joy pue spooyloqybiau ajiym oluedsiH-uou 1o dluedsiH Apueuiwopaid Ul BUlAl UsIp[IYd UBDLISWY UBDIIY J0) T Papod,
S'- (¥9) 62'- L0 (08) 59T eT'T (e2) 18 saonoeld UoNez1[e120s [ean)nd
LEC (67) 95— w9 (180 2T +67 (82)55"  eusodwoo Aunmisuss seniBared
9 (9z2) eT 15— (6L'7)8GT- 89T (1527) 96°¢ gfo1uLps pooyoqybiaN
09'- (99'1) 00°'T- 9T'T (50'2) L€2 »3C€ (18T v09 olje. SpPasu-0}-awWodul AjiweS

1 @) q 1 ®s)a 1 @s)q
1080 dIAL/LAdd S¥uS edoe.g
soulre]

Author Manuscript

Author Manuscript

Author Manuscript

Author Manuscript

Cultur Divers Ethnic Minor Psychol. Author manuscript; available in PMC 2016 July 01.



