Journal of Adult Development (2018) 25:242-250
https://doi.org/10.1007/5s10804-018-9286-0

@ CrossMark

Emotional Intelligence Profiles in College Students and Their Fathers’
and Mothers’ Parenting Practices

Maria Cruz Garcia Linares' - Maria Villa Carpio Fernandez' - Maria Teresa Cerezo Rusillo’ -
Pedro Félix Casanova Arias'

Published online: 29 January 2018
© The Author(s) 2018. This article is an open access publication

Abstract

The present study has two objectives: first, to analyze whether the dimensions that make up emotional intelligence (attention,
clarity, and repair) give rise to different profiles of university students, and secondly, to determine whether these different
profiles are differentially associated with the parenting practices that students report with regard to their fathers and moth-
ers. Results obtained indicate the existence of different profiles of college students. The profile that corresponds to adequate
emotional skills presents a lower score in attention, but higher scores in clarity, and especially in mood repair. The other two
profiles are inadequate, in the first case because a higher score in emotional attention is accompanied by low scores in mood
repair, and in the second case because low scores are presented in all three dimensions. Likewise, we verified the existence of
significant differences in the educational practices of parents, the adequate profile is characterized by greater use of parenting
dimensions considered to be positive, and at the same time, lower scores on dimensions considered to be negative. One of
the dysfunctional profiles is associated with higher scores in positive practices, and is also associated with higher scores in
practices considered to produce a negative effect. The second dysfunctional profile is associated with higher scores on the

dimensions considered to be negative and lower scores on positive dimensions.
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Introduction

As Manzeske and Stright (2009) indicate, one important
aspect of development during early adulthood is the use
of skills to regulate both positive and negative emotions in
social, educational, and professional contexts.

This set of skills has received the name emotional intel-
ligence, and has become one of the top fields attracting sci-
entific interest in recent decades. According to the Mayer
and Salovey model (1997), the main dimensions of emo-
tional intelligence are perceiving, understanding, and regu-
lating emotions. Perceiving refers to the ability to precisely
perceive and name emotional expressions and situational
and behavioral signs. Understanding refers to being able
to identify one’s own and others’ emotions, and regulating
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emotions is the ability to cope with negative emotions and
encourage positive ones.

However, as Alegre and Benson (2010) indicate, the three
dimensions of emotional intelligence seem to be differently
related to psychological adjustment. While the dimensions
of understanding and mood repair (regulating emotions)
generally predict the degree of psychosocial adjustment
(Fernandez-Berrocal and Extremera 2007; Wong et al.
2007; Berking et al. 2008), the relationship between the
attention (perceiving) dimension and adjustment problems
is not clear; contradictory results show that attention to feel-
ings may play a different role than understanding and mood
repair. Therefore, we concur with Alegre and Benson (2010)
that the components of emotional intelligence must be stud-
ied separately.

Among the many factors that may determine the emo-
tional development of children and youth, the role of the
family must be emphasized. Indeed, the influence of the
family context in children’s emotional development has
been pointed out by diverse authors, whether that influence
comes from what parents teach, or from the parents’ own
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behavior. For example, Mayer and Salovey (1997) indicate
that interactions within the family context mark the begin-
ning of emotional skill acquisition, with parents teaching
their children to connect their emotions with social situa-
tions that they experience.

One of the aspects of parents’ behavior that has great
influence on children’s development is parenting style (Mac-
coby and Martin 1983), for which two important dimensions
have been identified—affect and control (Grolnick and Gur-
land 2002).

The first of these dimensions refers to the parents’ avail-
ability and their demonstration of support and affection for
their children. This set of positive practices has been related
to a lower rate of externalizing problems in children, to
higher self-esteem, and to good psychological adjustment
(Eiden et al. 2007; Khaleque et al. 2007; Rohner 1990).

The second dimension concerning parenting styles is
control, which is a more complex construct. According to
Alegre (2011), some practices that make up this construct
show positive relationships to developmental outcomes,
while other practices show negative relationships or undesir-
able outcomes. The former would include behavior control
and support for autonomy, along with inductive discipline
(De Clercq et al. 2008; Sanders 2008). By contrast, practices
that produce negative outcomes include most notably psy-
chological control and harsh discipline (Barnett et al. 2008;
Barry et al. 2007; Shelton and Harold 2008).

Despite extensive research on how parenting styles influ-
ence many aspects of the development and psychological
adjustment of children and youth, little attention has been
given to the relationship and influence of parenting styles on
the development of emotional intelligence (Alegre 2011).
Furthermore, most of the research has focused particularly
on children and adolescents, with less attention given to
these relationships in youths who are entering early adult-
hood (Morris et al. 2007).

According to Alegre and Benson (2010), there is evidence
that the two main dimensions of parenting styles mentioned
above are related to children’s emotional intelligence.
Namely, parental affect has proven to be positively related
to children perceiving, understanding, and regulating emo-
tions (Alegre and Benson 2007; Bennett et al. 2005; Eisen-
berg et al. 1998; Steele et al. 1999). There are also data that
show parental control to be related to children perceiving,
understanding, and regulating emotions (Morris et al. 2007;
Pears and Moses 2003; Perlman et al. 2008).

However, as indicated above, the construct of parental
control is quite complex and includes a number of practices
with different outcomes that need to be analyzed.

Manzeske and Stright (2009) indicate that in early adult-
hood there are two important types of control: behavior
control and psychological control (Barber et al. 1994). On
one hand, moderate levels of behavior control have been

associated with positive emotional adjustment in children
(Barber et al. 2005). On the other hand, psychological con-
trol is a parental behavior that interferes with the adoles-
cent’s emotional development, restricting emotional intel-
ligence and diminishing the competency to establish and
express one’s own feelings. Psychological control interrupts
the development of emotional autonomy by interfering with
adolescents’ ability to establish and express their thoughts
and feelings (Barber and Harmon 2002; Manzeske and
Stright 2009; Moilanen 2007).

Despite the demonstrated negative influence of parents’
psychological control on adolescents’ emotional develop-
ment (Barber and Harmon 2002), few studies have investi-
gated its impact on their emotional intelligence. In the study
by Gugliandolo, Costa, Cuzzocrea, and Larcan (2015), par-
ents’ psychological control was shown to be negatively asso-
ciated with the children’s emotional intelligence.

More recently, authors like Kerr and Stattin (2000) have
proposed a new concept concerning parental control, relat-
ing to how well parents know their children; it involves the
parents’ asking for information and the children revealing
it. This form of control can be especially important when
children are older.

Similarly, beginning in adolescence, autonomy support
through respect for children’s independence and decision
making constitutes one component of an adequate parenting
style (Steinberg et al. 1992).

With respect to parental discipline, punitive and harsh
discipline has been shown to be related to low levels of emo-
tional understanding and regulation in children (Morris et al.
2007; Pears and Moses 2003).

However, there are diverse parenting practices whose
influence on emotional intelligence has not been investi-
gated. Namely, there are few or no studies on how behavior
control, psychological control, autonomy support, or revela-
tion relate to emotional intelligence.

Another important aspect has to do with whether it is use-
ful to differentiate between fathers’ and mothers’ parenting
styles; some results have shown that the two parents’ prac-
tices may differently influence their children (Garcia-Linares
etal. 2011; Lim et al. 2015; Milevsky et al. 2007).

Considering all the above, a number of important ques-
tions follow in regard to the scarcity of research on how cer-
tain parenting practices relate to their children’s emotional
intelligence, especially in early adulthood; on the differential
behavior of the three main dimensions of emotional intel-
ligence in relation to psychological adjustment; and on the
differing influence of fathers’ and mothers’ parenting styles.

These questions constitute the basis for carrying out
the present study, which analyze relations between a sub-
stantial number of fathers’ and mothers’ parenting prac-
tices (affect, inductive discipline, strict discipline, per-
missive discipline, autonomy support, behavior control,
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psychological control, and revelation) and the main
dimensions of emotional intelligence, in college students.
Specifically, the objectives of this study are as follows:

One To verify whether different types of profiles emerge
when combining the dimensions that make up emo-
tional intelligence (perception, clarity, and repair) in
college students.

To determine whether there are differences between
the established groups, in fathers’ and mothers’ par-
enting practices, as reported by the students.

Two

Method
Participants

Participating in the study were 300 freshmen students
from different degree programs, all of them within the
School of Humanities and Educational Sciences at the
University of Jaen. Of the total sample, 5.7% of students
were enrolled in the Art History degree, 11% in Eng-
lish Studies, 38% in Psychology, 24% in Early Childhood
Education, and 21.3% in Primary Education. The gender
distribution was 24.3% male and 75.7% female.

Mean age of the sample was 19.9 years, with a standard
deviation de 1.31. The age distribution was 38% 18-year-
olds, 25% 19-year-olds, 14.3% age 20, 7% age 21, and 5%
age 22; the remaining 10.7% were age 23 or older.

Regarding their father’s educational level, 32.7% had a
high school education, 22.3% primary school education,
20.7% had vocational training, 11.35% had a bachelor’s
degree, 9% had not completed any level of education, and
4% had postgraduate studies. Regarding the mother’s edu-
cational level, 34.7% had a high school education, 23.7%
primary school education, 22% had vocational training,
13.3% had a bachelor’s degree, 6% had not completed any
level of education, and 0.3% had postgraduate studies.

Incidental sampling was used to form the study sample;
the degree programs and groups were selected accord-
ing to their availability. Participants were asked for their
written consent. The questionnaires were completed
anonymously.

The tests were applied during a single hour-long ses-
sion, held during class hours within the different degree
programs (Art History, English Studies, Early Childhood
Education, and Primary Education), with both the profes-
sor and the researchers present. Students’ collaboration
was solicited and they were assured that questionnaire
responses were entirely voluntary and confidential.
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Instruments

In order to assess the different forms of discipline, we used
the Escala de normas y exigencias (hereafter, Rules and
Demands scale) (Bersabé et al. 2001; Fuentes et al. 1999),
which contains three factors or dimensions: inductive dis-
cipline (e.g., “He/she reasons with me and we agree on the
rules”™), strict discipline (e.g., “He/she requires me to fol-
low rules even if I don’t understand them’), and permis-
sive discipline (e.g., “He/she doesn’t care whether I obey or
disobey”). The first two factors each have ten items, while
the third factor has eight. All the dimensions are scored on
a five-point Likert scale (from 1 = “never” to 5 = “always”).
The first two scales produce a total score between 10 and
50, while the total score for the permissive discipline scale
falls between 8 and 40. A higher score corresponds to a
higher degree of the aspect being assessed. Assessment of
parenting practices is done separately for the father and the
mother. Internal consistency indices (Cronbach alpha statis-
tic) for the dimensions of inductive, strict, and permissive
discipline, relatively, were as follows: for mothers, .85, .74,
and .72; and for fathers, .86, .74, and .73. The instrument’s
convergent validity was obtained using correlation analysis
of the scores in the discipline dimensions of the Rules and
Demands scale and the factors assessed with the Parental
Authority Questionnaire (Buri 1991). Values ranging from
0.38 for permissive discipline and 0.63 for inductive dis-
cipline were obtained (Bersabé et al. 2001). The utility of
these scales has been proven in several studies that analyze
the influence of parenting practices on the functioning of
adolescents (De la Torre et al. 2011; Garcia-Linares et al.
2014).

In order to assess the remaining parenting practices, we
used the Escala para la evaluacion del estilo parental (Oliva
et al. 2007), or “Parenting Style Assessment Scale.” This
scale evaluates separately the father’s and mother’s affect
and different types of control. It contains 41 items where the
adolescent assesses six dimensions of mother’s and father’s
style on an independent basis. Internal consistency of dimen-
sions was high: Affect and communication (@ =0.92), Pro-
motion of autonomy (a=0.88), behavior control (a¢ =0.82),
psychological control (a¢=0.86), revelation (a=0.85), and
Humor (a=0.88). For the present study, we used only the
following dimensions: Affect and communication, Promo-
tion of autonomy, Behavior control, Psychological control,
and Revelation, which together completed the construct con-
trol, along with the three forms of discipline assessed by the
instrument described above.

The Trait Meta-Mood Scale-24 (TMMS 24; adaptation
by Fernandez-Berrocal et al. 2004) was used to assess emo-
tional intelligence. The questionnaire is composed of 24
items. Participants are asked to evaluate the degree to which
they agree with each of the items on a five-point Likert scale,
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ranging from Totally disagree (1) to Totally agree (5). The
scale comprises three subfactors: Attention to one’s own
feelings, emotional clarity, and mood repair. Fernandez-
Berrocal et al. (2004) found internal consistencies of .90 for
Attention, .90 for Clarity, and .86 for Repair.

Statistical Analyses

Due to the different behaviors of the Emotional Intelligence
dimensions of attention, clarity, and repair, we then used the
cluster analysis technique in order to determine whether dif-
ferent profiles existed in the grouping of these dimensions,
as has been done in prior research (Garcia-Férnandez et al.
2015; Garcia-Linares et al. 2015; Gazquez et al. 2015).

The criteria used were the scores obtained on the three
dimensions of emotional intelligence assessed by the
TMMS-24, that is, attention to emotions, emotional clarity,
and repair. Maximizing intergroup differences was the cri-
terion for determining the number of clusters. In addition to
this criterion, we also took into account theoretical viability
and psychological significance of each of the groups rep-
resented by the different profiles of emotional intelligence.

After establishing the different groups by cluster analysis,
analyses of variance (ANOVAs) were carried out in order
to analyze the statistical significance of between-group dif-
ferences in parenting practices. In order to analyze the mag-
nitude or effect size of these differences, we considered the
n” index.

After examining the analyses where there were statisti-
cally significant differences, post hoc tests were performed
to identify which groups were differentiated by these differ-
ences. Data were analyzed using the Statistical Package for
the Social Sciences, version 20.0 (IBM, 2011).

Results

Having completed the cluster analysis, shown in Chart 1,
three profiles (or groups) were obtained. Upon compari-
son, the first group has the highest score in the attention
and clarity dimensions, and a lower score for repair. The
second group presents lower scores in attention, clarity,
and repair. Finally, the third cluster has the lowest score in
attention, and most especially, the highest score in repair.

Once the clusters were identified according to scores on
the emotional intelligence dimensions, analyses of vari-
ance (ANOVAs) were carried out to analyze the between-
group differences produced in the dependent measures of
father’s and mother’s parenting practices.

Regarding the mother’s parenting practices, results indi-
cate that there are significant differences in the dimen-
sions of inductive discipline F(2,297)=38.2, a=0.000;
affect F(2,297)=5.45, a=0.005; and autonomy support
F(2,297)=4.9, a=0.008.

Regarding the father’s parenting practices, results indi-
cate that there are significant differences in the dimensions
of inductive discipline F(2,297)=13.8, a =0.000; strict
discipline F(2,297)=5.09, a=0.007; affect F(2,297)=9.8,
a=0.000; behavior control F(2,297)=3.8, a=0.024;
autonomy support F(2,297)=13.4, a=0.000; psycho-
logical control F(2,297)=4.8, a=0.009; and revelation
F(2,297)=3.8, a=0.023.

With regard to inductive discipline in both father and
mother, a posteriori comparisons using the DSM statis-
tic indicate that Cluster 2 has a lower score than Clusters
1 and 3. Regarding strict discipline from the father, the

Chart1 Emotional intelligence 40
profiles obtained. Group 1:
greater attention and emotional

clarity, lower in mood repair.
Group 2: low attention, clarity,
and mood repair. Group 3: low-

est in attention to emotions and
highest in repair

Group 1

M Emotional attention
B Emotional clarity

W Emotional regulation

Group 2

Group 3
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Cluster 3 score is significantly lower than scores for Clus-
ters 1 and 2 (see Table 1).

Regarding strict discipline from the father, Cluster 2’s
score is significantly lower than scores for Clusters 1 and
3. In the autonomy support dimension, for both father and
mother, Cluster 2’s score is lower than this same score in
Clusters 1 and 3.

In father’s behavior control, the score for Cluster 1 is
higher than for Cluster 3; in father’s psychological control,
the score for Cluster 3 is lower than for Clusters 1 and 2.
Finally, in the dimension of father revelation, Cluster 2 has
a lower score than Clusters 1 and 3.

Comments

Regarding our first objective, the results of this study show
that we obtain different profiles or groupings by combining
the three dimensions that comprise emotional intelligence:
attention, clarity, and repair. The three-cluster solution that
was selected gives us one pattern that we might describe as
dysfunctional, in that it presents higher scores for emotional
attention, but lower scores for repair. The second pattern
obtained is characterized by low scores on all three dimen-
sions, that is, we might interpret this profile as persons who
have few emotional skills in general. Finally, the third profile
obtained is characterized by a lower score in attention but
higher scores in clarity, and especially in mood repair, thus
corresponding to a profile of adequate emotional skills.
The interpretation of these profiles is based on data from
several investigations where people with high emotional

Table 1 Means, standard deviations, contrast value, statistical significance, and post hoc comparisons in parenting practices as a function of the

different groups

Grl Gr2 Gr3 F P post hoc comparisons n
M (SD) M (SD) M (SD)
Mother’s parenting

Affect 34.39 (6.6) 31.68 (6.6) 34.41(5.9) 5.45 .005 G2< Gl (.005) .035
G2<G3 (.003)

Behavioral control 21.01 (4.8) 20.53 (5.04) 19.82 (5.33) 1.48 n.s

Promotion of autonomy 32.77 (6.5) 29.77 (6.75) 31.85 (6.43) 4.9 .008 G2< Gl (.002) .032
G2<G3 (.026)

Psychological control 19.78 (5.5) 20.01 (5.48) 18.63 (5.12) 2.014 n.s

Revelation 18.71 (5.26) 17.63 (4.62) 18.79 (4.7) 1.487 n.s

Inductive discipline 39.55 (7.66) 35.36 (7.55) 39.10 (7.54) 8.2 .0000 G2 <Gl (.000) .052
G2<G3 (.001)

Strict discipline 25.29 (7.25) 25.27 (7.16) 23.73 (6.68) 1.77 n.s

Permissive discipline 18.17 (5.09) 17.54 (4.46) 18.34 (4.90) 700 n.s

Father’s parenting

Affect 33.03 (6.17) 28.64 (7.66) 32.35(7.37) 9.83 .000 G2 <Gl (.000) .062
G2 < G3 (.000)

Promotion of autonomy 32.54 (5.79) 27.59 (7.31) 31.33 (6.79) 13.4 .000 G2 <Gl (.000) .073
G2 < G3 (.000)

Behavioral control 19.70 (5.19) 18.93 (5.80) 17.66 (5.57) 3.8 .024 G1>G3 (.007) .023

Psychological control 19.12 (5.55) 19.97 (5.68) 17.66 (5.04) 4.8 .009 G3<Gl1 (.049) .030
G3<G2 (.003)

Revelation 17.22 (5.01) 15.28 (5.43) 17.04 (5.08) 3.82 .023 G2<Gl1 (.013) .018
G2<G3 (.018)

Inductive discipline 39.32 (7.76) 33.10 (8.08) 37.59 (8.44) 13.8 .000 G2 <Gl (.000) .085
G2 <G3 (.000)

Strict discipline 24.20 (7.53) 25.34 (7.35) 22.25(6.31) 5.09 .007 G3<Gl1 (.042) .033
G3<G2 (.002)

Permissive discipline 18.15 (4.91) 17.38 (4.58) 18.27 (5.13) 877 n.s

Group 1: greater attention and emotional clarity, lower in emotional regulation. Group 2: low attention, clarity, and emotional regulation. Group

3: lower attention to emotions and greater mood repair
*p <0.05; *#p <0.01; ***p <0.001
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intelligence present a profile with moderate-to-low scores
in emotional attention and high scores in understanding and
regulating emotions; such a profile is associated with bet-
ter adjustment and psychosocial well-being (Extremera and
Fernandez-Berrocal 2002; Salguero et al. 2012).

For example, the dimensions of clarity and mood repair
were found to be related to life satisfaction measures, that is,
persons who present high levels of clarity and repair mani-
fest greater life satisfaction (Augusto et al. 2006; Cerezo
et al. 2016; Extremera et al. 2005; Paez et al. 2006; Palomera
and Brackett 2007).

With regard to attention given to the emotions them-
selves, several research studies report that people who pre-
sent high levels of attention to emotions manifest a greater
number of physical symptoms, depression, anxiety, and a
deficit in their physical and social functioning (Extremera
and Fernandez-Berrocal 2002; Goldman et al. 1996; Salovey
et al. 2002; Thayer et al. 2003).

Regarding our second objective, our analysis of fathers’
and mothers’ parenting practices reveals significant differ-
ences between profiles, and so validates their existence. Spe-
cifically, the first profile is associated with higher scores in
practices considered to be positive, such as inductive disci-
pline, affect, and autonomy support from father and mother,
together with revelation and behavior control on the father’s
part. However, this profile was described as dysfunctional,
since it is also associated with higher scores in practices
considered to produce a negative effect on psychological
development, such as father’s strict discipline and psycho-
logical control.

The second profile is associated with lower scores on
dimensions considered positive: inductive discipline, affect,
and autonomy support from father and mother, and revela-
tion on the father’s part. Moreover, this profile is associ-
ated with higher scores on the dimensions considered to be
negative, that is, father’s strict discipline and psychological
control.

Finally, the third profile or cluster, corresponding to an
adequate combination of emotional skills, is associated with
higher scores on dimensions considered positive: inductive
discipline, affect, and autonomy support from father and
mother, and at the same time, lower scores on the dimen-
sions considered to be negative, namely, father’s strict dis-
cipline and psychological control.

Therefore, the results indicate that an adequate combina-
tion of parenting practices, with more use of positive prac-
tices and less use of negative practices, is associated with a
profile of adequate emotional skills in one’s offspring. An
inadequate combination of parenting practices, with more
use of negative practices and less use of positive practices,
is associated with a profile characterized by deficient emo-
tional skills. Finally, what we might refer to as an inconsist-
ent use of parenting practices, given that both positive and

negative practices are used, is associated with what we con-
sider to be a dysfunctional profile, characterized by a higher
level of emotional attention but lower mood repair skills.

Although there are no similar research studies with which
to compare our results, there are studies that have exam-
ined the differences between emotional intelligence profiles
with respect to other variables. For example, the study from
Gazquez et al. (2015) analyzes adolescents’ social behav-
ior and confirms the existence of the three profiles that we
found, as well as a fourth profile characterized by high skills
in all three dimensions of EI. Students whose profiles cor-
respond to what we call the dysfunctional profile (higher
attention and lower repair) and the inadequate profile (low
attention, clarity, and repair) show more social inhibition
than the remaining students, and the dysfunctional profile
also presents a higher level of social anxiety.

Similarly, the study from Garcia-Ferndndez et al. (2015)
analyzes adolescents’ learning strategies, and confirms the
existence of the same three profiles, as well as a fourth pro-
file characterized by high scores on all three dimensions of
EI This study confirms that students with the adequate pro-
file (low attention and greater repair) use learning strategies
to a greater extent than do students with the dysfunctional
or inadequate profile. Their results indicate that low lev-
els of attention accompanied by high levels of mood repair
improve learning processes, while high levels of attention
with low levels of repair hinder adolescents’ social and aca-
demic adjustment.

Therefore, the studies mentioned ratify the existence of
the same profiles found in our study, and confirm that the
profile showing lower attention and greater repair is asso-
ciated with positive results, while the profile with greater
attention and lower repair is associated with negative results.

Our study differs from these other studies in that we did
not find the profile characterized by high scores in all three
dimensions of emotional intelligence. This result may per-
haps be explained by the difference in sample: in our case
the participants were university students, while the two stud-
ies above assessed secondary students.

The distinction between father’s and mother’s parenting
practices made it possible to obtain results that point toward
greater relevance of the father’s role in comparison to the
mother’s. With regard to the father’s parenting practices,
all but one of these (permissive discipline) were marked
by significant differences between the different emotional
intelligence profiles. In the case of the mother’s parenting
practices, only three of these, all of them positive, had sig-
nificantly different scores with respect to the different emo-
tional intelligence profiles.

In this line of results, recent studies (Garcia-Linares et al.
2011; Nishikawa et al. 2010) have asserted that the father’s
behavior toward the adolescent is as important to the child’s
well-being as the mother’s. In addition, the idea that the
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importance of the father’s attachment increases with age
(Williams and Kelly 2005) seems to be confirmed in this
study.

The limitations of the present study, relating to sample
representativeness and the fact that the college students were
assessed using self-report measures, could be improved
upon, thus suggesting prospects for future research work.
Additionally, instead of obtaining information from a sin-
gle source, another improvement would be to use other
informers, both for parenting practices (e.g., the parents
themselves) and for emotional intelligence. It would also be
beneficial to carry out longitudinal studies to determine the
developmental course of emotional intelligence.

The results of this study, although only a first approxima-
tion, and limited by the effect size found, can nonetheless
offer relevant information towards the treatment and pre-
vention of emotional problems in early adulthood. Parents
should become aware of the importance of their parenting
practices in the development of their children’s emotional
behavior, and their influence in the development of dysfunc-
tional patterns that may affect their children’s psychological
well-being.

Finally, it would be advisable for future studies to explore
why the role of the father is more relevant than that of the
mother in the emotional intelligence of the children. In addi-
tion, it would be useful to check whether the result of this
research is also obtained in other cultures, since the signifi-
cance of educational practices may be different depending
on cultural factors.

Open Access This article is distributed under the terms of the Crea-
tive Commons Attribution 4.0 International License (http://creativeco
mmons.org/licenses/by/4.0/), which permits unrestricted use, distribu-
tion, and reproduction in any medium, provided you give appropriate
credit to the original author(s) and the source, provide a link to the
Creative Commons license, and indicate if changes were made.

References

Alegre, A. (2011). Parenting styles and children’s emotional intelli-
gence: What do we know? The Family Journal, 19, 56-62. https
://doi.org/10.1177/1066480710387486.

Alegre, A., & Benson, M. (2007). Parental acceptance and late adoles-
cents’ adjustment: The role of emotional intelligence. In E. Fatos
(Ed.), Acceptance: The essence of peace. (Selected papers from
the first international congress on interpersonal acceptance and
rejection) (pp. 33—49). Istanbul: Turkish Psychology Association,
Incekara Press.

Alegre, A., & Benson, M. J. (2010). Parental behaviors and adolescent
adjustment: Mediation via adolescent trait emotional intelligence.
Individual Differences Research, 8, 83-96.

Augusto, J. M., Lopez, E., Martinez, R., & Pulido, M. (2006). Per-
ceived emotional intelligence and life satisfaction among univer-
sity teachers. Psicothema, 18, 152-157.

@ Springer

Barber, B. K., & Harmon, E. L. (2002). Violating the self: Parental
psychological control of children and adolescents. In B. K. Barber
(Ed.), Intrusive parenting: How psychological control affects chil-
dren and adolescents (pp. 15-52). Washington, D.C.: American
Psychological Association.

Barber, B. K., Olsen, J. A., & Shagle, S. C. (1994). Associations
between parental psychological and behavioral control and youth
internalized and externalized behaviors. Child Development, 65,
1120-1136.

Barber, B. K., Stolz, H. E., & Olsen, J. A. (2005). Parental support,
psychological control, and behavioral control: Assessing relevance
across time, culture, and method. Monographs of the Society for
Research in Child Development, 70, 1-137.

Barnett, M. A., Deng, M., Mills-Koonce, W. R., Willoughby, M., &
Cox, M. (2008). Interdependence of parenting of mothers and
fathers of infants. Journal of Family Psychology, 22, 561-573.

Barry, Ch. T., Frick, P. J., Adler, K. K., & Grafeman, S. J. (2007). The
predictive utility of narcissism among children and adolescents:
Evidence for a distinction between adaptive and maladaptive nar-
cissism. Journal of Child and Family Studies, 16, 508-521.

Bennett, D. S., Bendersky, M., & Lewis, M. (2005). Antecedents of
emotion knowledge: Predictors of individual differences in young
children. Cognition & Emotion, 19, 375-396.

Berking, M., Orth, U., Wupperman, P., Meier, L. L., & Caspar, F.
(2008). Prospective effects of emotion-regulation skills on
emotional adjustment. Journal of Counseling Psychology, 55,
485-494.

Bersabé, R., Fuentes, M. J., & Motrico, E. (2001). Anélisis psicométri-
cos de dos escalas para evaluar estilos educativos parentales. [Psy-
chometric analyses of two scales for assessing parenting styles].
Psicothema, 13, 678—684.

Buri, J. R. (1991). Parental autority questionnaire. Journal of Personal-
ity Assessment, 57(1), 110-119.

Cerezo, M. T., Carpio, M. V., Garcia, M. C., & Casanova, P. (2016).
Relaciones entre inteligencia emocional, agresividad y satisfac-
cidn vital en universitarios. [Relationships between emotional
intelligence, aggressiveness and life satisfaction in university stu-
dents.] Proceedings of 8th International Congress on Psychology
and Education. Alicante.

De Clercq, B., Van Leeuwen, K., De Fruyt, F., Van Hiel, A., & Mer-
vielde, I. (2008). Maladaptive personality traits and psychopa-
thology in childhood and adolescence: The moderating effect of
parenting. Journal of Personality, 76, 357-383.

De la Torre, M. J., Casanova, P., Garcia, M. C., Carpio, M. V., & Cer-
ezo, M. T. (2011). Estilos educativos paternos y estrés en estudi-
antes de educacion secundaria obligatoria. [Parenting styles and
stress in students in compulsory secondary education]. Psicologia
Conductual, 19, 577-590.

Eiden, R. D., Edwards, E. P., & Leonard, K. E. (2007). A conceptual
model for the development of externalizing behavior problems
among kindergarten children of alcoholic families: Role of par-
enting and children’s self-regulation. Developmental Psychology,
43, 1187-1201.

Eisenberg, N., Cumberland, A., & Spinrad, T. L. (1998). Parental
socialization of emotion. Psychological Inquiry, 9, 241-273.

Extremera, N., Durén, A., & Rey, L. (2005). La inteligencia emocional
percibida y su influencia sobre la satisfaccion vital, la felicidad
subjetiva y el engagement en trabajadores de centros para per-
sonas con discapacidad intelectual. [Perceived emotional intel-
ligence and its influence on life satisfaction, subjective happiness
and engagement in caregivers at centers for persons with intel-
lectual disability]. Ansiedad y Estrés, 11, 63-73.

Extremera, N., & Fernandez-Berrocal, P. (2002). Relation of perceived
emotional intelligence and health-related quality of life in middle-
aged women. Psychological Report, 91, 47-59.


http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
https://doi.org/10.1177/1066480710387486
https://doi.org/10.1177/1066480710387486

Emotional Intelligence Profiles in College Students and Their Fathers’and Mothers’ Parenting... 249

Extremera, N., & Fernandez-Berrocal, P. (2006). Emotional intelli-
gence as predictor of mental, social, and physical health in Uni-
versity Students. The Spanish Journal of Psychology, 9, 45-51.

Fernandez-Berrocal, P., & Extremera, N. (2007). Inteligencia
emocional y salud. [Emotional intelligence and health]. In J. M.
Mestre & P. Fernandez-Berrocal (Eds.), Manual de Inteligencia
emocional (pp. 173—187). Madrid: Pirdmide.

Fernandez-Berrocal, P., Extremera, N., & Ramos, N. (2004). Validity
and reliability of the Spanish modified version of the Trait Meta-
Mood Scale. Psychological Reports, 94, 751-755.

Fuentes, M. J., Motrico, E., & Bersabé, R. M. (1999). Escala de afecto
(EA) y Escala de normas y exigencias (ENE): version hijos y ver-
sion padres. [ Affect scale and norms and demands scale: Child
version and parent version]. Malaga: University of Malaga.

Garcia-Fernandez, J. M., Inglés, C. J., Suria, R., Lagos-San Martin,
N., Gonzalvez-Macia, C., Aparisi, D., & Martinez-Monteagudo,
M. C. (2015). Profiles of emotional intelligence and learning
strategies in a sample of Chilean students. European Journal of
Psychology of Education, 30, 437-455. https://doi.org/10.1007/
$10212-015-0254-9.

Garcia-Linares, M. C., Cerezo, M. T., Casanova, P. F., Carpio, M. V,, &
De la Torre-Cruz, M. J. (2015). Perfiles de inteligencia emocional,
satisfaccion vital y agresividad en universitarios. [Profiles of emo-
tional intelligence, life satisfaction and aggressiveness in univer-
sity students]. Proceedings of 8th International Congress and 13th
National Congress of Clinical Psychology. Granada.

Garcia-Linares, M. C., Cerezo, M. T., De la Torre, M. J., Carpio, M. V.,
& Casanova, P. F. (2011). Practicas educativas paternas y proble-
mas internalizantes y externalizantes en adolescentes espafioles.
[Father’s parenting practices and internalizing and externalizing
problems in Spanish adolescents]. Psicothema, 23, 654—689.

Garcia-Linares, M. C., De la Torre, M. J., Carpio, M. V., Cerezo, M. T.,
& Casanova, P. (2014). Consistencia/inconsistencia en los estilos
educativos de padres y madres y estrés cotidiano en la adolescen-
cia. [Consistency/inconsistency in fathers’ and mothers’ parenting
styles and daily stress in adolescence]. Revista de Psicodiddctica,
19, 307-325.

Gazquez, J. J., Pérez-Fuentes, M. C., Diaz-Herrero, A., Garcia-
Fernandez, J. M., & Inglés, C. J. (2015). Perfiles de inteligencia
emocional y conducta social en adolescentes espafioles. [Emo-
tional intelligence profiles and social behavior in Spanish adoles-
cents]. Psicologia Conductual, 23, 141-160.

Goldman, S. L., Kraemer, D. T., & Salovey, P. (1996). Beliefs about
mood moderate the relationship of stress to illness and symptom
reporting. Journal of Psychosomatic Research, 41, 128-155.

Grolnick, W. S., & Gurland, S. T. (2002). Mothering: Retrospect and
prospect. InJ. P. McHale & W. S. Grolnick (Eds.), Retrospect and
prospect in the psychological study of families (p. 1-33). Mahwah,
NJ: Erlbaum.

Gugliandolo, M., Costa, S., Cuzzocrea, F., & Larcan, R. (2015). Trait
emotional intelligence as mediator between psychological control
and behaviour problems. Journal of Child and Family Studies, 24,
2290-2300. https://doi.org/10.1007/s10826-014-0032-3.

Kerr, M., & Stattin, H. (2000). What parents know, how they know it,
and several forms of adolescent adjustment: further support for
a reinterpretation of monitoring. Developmental Psychology, 36,
366-380.

Khaleque, A., Rohner, R. P., & Riaz, M. (2007). Perceived parental
acceptance-rejection and psychological adjustment of children: A
cross-cultural study in Finland, Pakistan, and the United States.
Psychological Studies, 52, 114-119.

Lim, S. A., You, S., & Ha, D. (2015). Parental emotional support and
adolescent happiness: Mediating roles of self-esteem and emo-
tional intelligence. Applied Research Quality Life, 10, 631-646.
https://doi.org/10.1007/s11482-014-9344-0.

Maccoby, E. E., & Martin, J. (1983). Socialization in the context of
the family: Parent-child interaction. In E. M. Hetherington (Ed.),
Handbook of child psychology: Vol. 4: Socialization, personality,
and social development (4th edn., pp. 1-101). New York: Wiley.

Manzeske, D., & Stright, A. D. (2009). Parenting styles and emotion
regulation: The role of behavioral and psychological control dur-
ing young adulthood. Journal of Adult Development, 16,223-229.
https://doi.org/10.1007/s10804-009-9068-9.

Mayer, J. D., & Salovey, P. (1997). What is emotional intelligence?
In P. Salovey & D. Sluyter (Eds.), Emotional development and
emotional intelligence: Educational implications. New York:
Basic Books.

Milevsky, A., Schlechter, M., Netter, S., & Keehn, D. (2007). Maternal
and paternal parenting styles in adolescents: associations with
self-esteem, depression and life-satisfaction. Journal of Child and
Family Studies, 16, 39-47.

Moilanen, K. L. (2007). The adolescent self-regulatory inventory: The
development and validation of a questionnaire of short-term and
long-term self-regulation. Journal of Youth and Adolescence, 36,
835-848.

Morris, A. S, Silk, J. S., Steinberg, L., Myers, S. S., & Robinson, L.
R. (2007). The role of the family context in the development of
emotion regulation. Social Development, 16, 361-388. https://doi.
org/10.1111/j.1467-9507.2007.00389.x.

Nishikawa, S., Sundbom, E., & Higglof, B. (2010). Influence of per-
ceived parental rearing on adolescent self-concept and internal-
izing and externalizing problems in Japan. Journal of Child and
Family Studies, 19, 57-66.

Oliva, A., Parra, A., Sanchez-Queija, 1., & Lépez, F. (2007). Estilos
educativo paterno y materno: relacién con el ajuste adolescente.
[Father’s and mother’s parenting styles: relationship to adolescent
adjustment]. Anales de Psicologia, 23, 49-56.

Péez, D., Fernandez, 1., Campos, M., Zubieta, E., & Casullo, M. M.
(2006). Apego seguro, vinculos parentales, clima familiar e inteli-
gencia emocional: Socializacion, Regulacion y bienestar. [Secure
attachment, parental bonding, home climate and emotional intel-
ligence: socialization, regulation and well-being]. Ansiedad y
Estrés, 12,329-341.

Palomera, R., & Brackett, M. A. (2007). Frequency of positive affect
as a possible mediator between perceived emotional intelligence
and life satisfaction. Ansiedad y Estrés, 12,231-239.

Pears, K. C., & Moses, L. J. (2003). Demographics, parenting, and the-
ory of mind in preschool children. Social Development, 12, 1-19.

Perlman, S. B., Camras, L. A., & Pelphrey, K. A. (2008). Physiology
and functioning: Parents’ vagal tone, emotion socialization, and
children’s emotion knowledge. Journal of Experimental Child
Psychology, 100, 308-315.

Rohner, R. P. (1990). Handbook for the study of parental accept-
ance and rejection (3rd edn.). Storrs, CT: Rohner Research
Publications.

Salguero, J. M., Palomera, R., & Fernandez-Berrocal, P. (2012).
Perceived emotional intelligence as predictor of psychological
adjustment in adolescents: A 1-year prospective study. European
Journal of Psychology of Education, 27, 21-34.

Salovey, P., Stroud, L. R., Woolery, A., & Epel, E. S. (2002). Perceived
emotional intelligence, stress reactivity, and symptom reports:
Further explorations using the Trait Meta-Mood Scale. Psychol-
ogy and Health, 17, 611-627.

Sanders, M. (2008). Triple P-Positive Parenting Program as a public
health approach to strengthening parenting. Journal of Family
Psychology, 22, 506-517.

Shelton, K. H., & Harold, G. T. (2008). Interparental conflict, nega-
tive parenting, and children’s adjustment: Bridging links between
parents’ depression and children’s psychological distress. Journal
of Family Psychology, 22, 712-724.

@ Springer


https://doi.org/10.1007/s10212-015-0254-9
https://doi.org/10.1007/s10212-015-0254-9
https://doi.org/10.1007/s10826-014-0032-3
https://doi.org/10.1007/s11482-014-9344-0
https://doi.org/10.1007/s10804-009-9068-9
https://doi.org/10.1111/j.1467-9507.2007.00389.x
https://doi.org/10.1111/j.1467-9507.2007.00389.x

250

M. C. Garcia Linares et al.

Steele, H., Steele, M., Croft, C., & Fonagy, P. (1999). Infant-mother
attachment at one year predicts children’s understanding of mixed
emotions at six years. Social Development, 8, 161-178.

Steinberg, L., Lamborn, S. D., Dornbusch, S. M., & Darling, N. (1992).
Impact of parenting practices on adolescent achievement: authori-
tative parenting, school involvement, and encouragement to suc-
ceed. Child Development, 63, 1266—1281.

Thayer, J. F., Rossy, L. A., Ruiz Padial, E., & Johnsen, B. H. (2003).
Gender differences in the relationship between emotional regula-
tion and depressive symptoms. Cognitive Therapy and Research,
27, 349-364.

@ Springer

Williams, S. K., & Kelly, F. D. (2005). Relationship among involve-
ment, attachment and behavioral problems in adolescence: Exam-
ining the father’s influence. Journal of Early Adolescence, 25,
168-196.

Wong, S. S., Oei, T. P. S., Ang, R. P, Lee, B. O, Ng, A. K., & Leng,
V. (2007). Personality, meta-mood experience, life satisfaction,
and anxiety in Australian versus Singaporean students. Current
Psychology, 26, 109-120.



	Emotional Intelligence Profiles in College Students and Their Fathers’ and Mothers’ Parenting Practices
	Abstract
	Introduction
	Method
	Participants
	Instruments
	Statistical Analyses

	Results
	Comments
	References


