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Teacher self-efficacy may reduce the likelihood of burnout through preventing the occurrence of work stress.
The study inquiries the relationship between teaching efficacy and burnout, focus on mediation of self-
esteem. A sample of 329 Chinese special teachers who teach in the special schools in western China was
measured with the Maslach Burnout Inventory, the Rosenberg self-esteem scale and the Self-efficacy scale.
Results indicated that emotional exhaustion and depersonalization of Chinese special teachers are at a
medium level and personal accomplishment are at a low level. The mediation analysis shows that under the
education background of special education, self-esteem plays partial mediation role in general teaching effi-
cacy or personal teaching efficacy and job burnout of special education teachers.
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Introduction
The special education field has been lacking qualified-
teachers for a long time due to various factors. One of
the importantfactors affecting teacher attrition is
“burnout” that can lead to the teacher to leave the field
completely (Wisniewski and Gargiulo 1997, Chang
2009). Burnout usually is conceptualized as a work-
related syndrome stemming from the individual’s per-
ception of a significant gap between expectations of
successful professional performance and an observed,
far less satisfying reality (Schaufeli and Taris 2005). It
most usually happens in the people who work in the
area needing face to face interaction and needing of
support, including education. Researches show that
burnout is associated with physical symptoms and
depression (Armon et al. 2010, Bianchi et al. 2013).
Outcomes associated with teachers’ burnout include
teacher attrition, teacher health issues, and negative stu-
dent outcomes (Brunsting et al. 2014).

Although all of the teachers experience pressure,
there is additional stress factors among special educa-
tion teachers (Shyman 2011, Major 2012). This may be
due to the fact special education teachers are faced with
a variety of challenges including teaching students with

a variety of intellectual levels, physical limitations and
emotional or behavioral problems (Emery and
Vandenberg 2010). Special education teachers’ work
requires intense involvement for students with disabil-
ities which is highly demand of professional knowledge
and updating them in the whole career. Supports for
students receiving special education services can range
from specially designed instruction and accommoda-
tions in a single subject area to any combination of aca-
demic, behavioral, communication, motor, and nursing
needs (Sheldrake 2013). Besides, special education
teachers are also faced with a variety of administrative
work, including paperwork of individual educational
program (Lee et al. 2011). Many studies are conducted
in western countries shown that high levels of job burn-
out among special education teachers (e.g. Embich
2001, Zabel and Kay 2001, Fore et al. 2002, Sloan and
LaPlante 2002). Paradoxically, in China most of the
research examining occupational stress among special
education teachers who work in special schools report
medium or low levels of burnout (Liu et al. 2011, Song
2013, Liu and Zhao 2015, Duan 2016).

Special schools was a standard mode of education
for the disabled in the history of special education in
western developed countries while gradually replaced
by the placement of general education classes due to
the idea of inclusive education. Even China has been
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influenced by the philosophy of inclusion as well and
there are laws and regulation to require that the students
with mild and moderate disabilities should be enrolled
in regular schools, there are still 2,152 special schools
where 333,480 students with disabilities studying in and
58,700 special education teachers working in Ministry
of Education (2019). The daily work and experience of
special education teachers in special schools in China is
quite different with those in other educational place-
ment in western developed countries where special edu-
cation teachers mostly work in the general schools.
There are separate curricular standard, evaluation,
administration and so on for special schools in China.
Apart from the different school context, the intensity of
special education teachers’ burnout varies from one cul-
ture or country to the other. Therefore, the research in
China may contribute to complement the studies of the
special education teachers’ burnout.

According to the conservation of resources (COR)
model (Hobfoll 1989, Hobfoll and Freedy 1993,
Hobfoll and Shirom 1993), individuals seek to acquire
and maintain resources facing stress, including objects,
conditions, personal characteristics, and energies.
Personal characteristics are resources which buffer one
against stress. Self-esteem and self efficacy are consid-
ered to be important personal resource (Rosenberg
1979, Benight et al. 1999). With investigate the rela-
tions between teacher self-efficacy, self-esteem and job
burnout, this article contributes to reveal what the spe-
cial education teachers experiences in special schools in
China and what’s the influencing mechanism of teacher
self-efficacy and self-esteem on job burnout.

Special education teachers’ job-burnout
Burnout, the term was originally proposed to refer to
the physically and psychologically burnt for the health-
care workers and is generally applied for the human
service professionals now (Jennett et al. 2003).
Although the definition of burnout is still not unified,
the Maslach's multidimensional theory of burnout is
widely accepted and cited (Maslach and Jackson 1984,
Farber 1991, D�ıaz et al. 2010) in most empirical work
in the area. In this theory, they defined burnout as a
psychological syndrome of emotional exhaustion,
depersonalization, and reduced personal accomplish-
ment in the people who need to interact with others.
Specifically, emotional exhausting means that the indi-
vidual’s emotional resources are overextended and
depleted. When teacher perceive themselves that they
can’t devote themselves to students and teaching as
they did earlier, it is the signs of emotional exhaustion
(Chang 2009). Depersonalization means the individuals
treat other in a negative, callous, or excessively way to
others, especially to the recipients. For the teachers, it
refers to they develop that attitudes to students, parents,
and/or colleagues. Reduced personal accomplishment

means the feelings of competence and successful
achievement is declined in the career. It exhibits when
the teachers feel they are ineffective to accomplish the
work, such as teaching and fulfilling other school
responsibilities.

The influencing factors of teachers’ job-burnout are
various, including school context (e.g. Schaufeli and
Bakker 2004, Kokkinos 2007, Liu et al. 2011), chal-
lenging student behaviors (Hastings and Brown 2002),
personal characteristics (e.g. Anderson and Lwanicki
1984, Judge and Bono 2001, Wu 2010), social support
(e.g. Pines 2004, Li 2013, Lynn 2013, Song 2013),
paperwork (Billingsley 2004). It is unfortunate those
factors are special educators’ daily work (Brunsting
et al. 2014). Especially, the teachers in separate special
schools do complex work, who are engaged in an
increased workload in daily work, including preparation
of need-based teaching content and materials, develop-
ing and implementing the students’ IEP, intervening
students’ problematic behavior, cooperating with the
parents of the disabled and other stakeholders et al. The
complexities of the situations the teachers work lead to
lot more stress and burnout (Reddy 2015).

The impact of teachers’ self efficacy
on burnout
Apart from seeking for the external support and effect-
ing factors, the special education teachers as a group
with self-group ability, whose positive psychological
qualities of themselves can be mined and cultivated for
certain to alleviate their burnout. According to the self-
concept theory, self-concept has frequently been
approached from a cognitive point of view. Mercer
(2016) defined self-concept as a complex dynamic sys-
tem of beliefs, which an individual considers as true
with regard to him/herself, each belief having its corre-
sponding value. Teachers’ self-concept has great influ-
ence on the teaching-learning process and for the
development of students. For the teachers, the teachers’
self-efficacy is one of the most important dimensions of
their self-concept which affect their daily work (Ashton
1985, Wheatley 2002). Universally accepted, teaching
efficacy can be divided into two dimensions (Bandura
1986): personal teaching efficacy and general teaching
efficacy. The formal one is the teachers’ beliefs on the
individual ability to impact the student learning; the
later one reflects teachers’ beliefs on the power of edu-
cation whether it can bring change the stu-
dents’ outcome.

During the last decades the research literature shows
a growing interest in the relationship between teaching
efficacy and burnout and the moderate or strong rela-
tion between them is proved by a pile of researches
(e.g. Evers et al. 2002, Skaalvik and Skaalvik 2007,
2010, Schwarzer and Hallum 2008). According to
Bandura (2006), teachers’ efficacy can not only
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influence the general philosophy and values to educa-
tion, but also their pedagogical practices, such as the
goals of actions, how much endeavor they tend to com-
mit, how long they will insist when meeting the diffi-
culties and failures and how much pressure they
can withstand.

Further, Bandura (2006) found the mechanism of
self-efficacy influencing behavior. It’s said that self-
efficacy as a part of self-related cognition which are a
major ingredient in the motivation process, can has
influence on the motivation level. Teachers with high
efficacy tend to make efforts to solve their problems
while teachers with low efficacy seem to cope by
avoiding dealing with academic problems. Besides,
teachers with low efficacy need to expand great energy
to relieve their emotional distress and deal with with-
drawal, which heightens emotional exhaustion, and
depersonalization (Bandura 1997). As a result, the
teachers’ self-efficacy works as a personal protection
resource factor from the job-burnout (Zheng and Shen
2013). The researches reveal that there are negative
relationships between personal teaching efficacy and
job-burnout, and the same between the general teaching
efficacy and job-burnout as well (Jiang et al. 2007,
Schwarzer and Hallum 2008).

The researches on relationship between special edu-
cation teacher self-efficacy and burnout are in agree-
ment with those of general teachers (Sarıçam and Sakız
2014, Yulianti et al. 2018). Research on self-efficacy
may be particularly salient for special educators (Ruble
et al. 2013). The special education teachers teaching in
separate special schools are on high risk of experienc-
ing low teaching efficacy who need to invest more
energy and time comparing with the general education
teachers (Awa et al. 2010, Zheng and Shen 2013) and
the outcome of students with disabilities is at lower
level (Hastings and Brown 2002, Billingsley et al.
2004). An effective way of decreasing burnout among
special educators is to enhance their self-efficacy
(Sarıçam and Sakız 2014, Cheng 2017, Yulianti
et al. 2018).

The impact of self-esteem on burnout
The other variable of self-concept, self-esteem, as
described by Rosenberg, which is a positive or negative
attitude towards ’Me’, a kind of global assessment of
one’s self and is related to social functioning
(Kupcewicz 2017). Self-esteem and self-efficacy are
related in theoretical and empirical. Individuals who
view themselves as efficacious ones tend to have posi-
tive images about themselves. While the essential dis-
tinction between self-efficacy and self-esteem, lies in
these three aspects: (a) self-efficacy implies an internal
attribution (the individual is the cause of the behavior),
(b) it is prospective, referring to actions in the future,

and (c) it is an operative construct (Schwarzer and
Hallum 2008).

Affected by the rise of personality study, scholars
have advanced that not only self-efficacy, but also self-
esteem are vital factors that influence individual vari-
ation in motivation, attitudes, and job-burnout (e.g.
Gecas and Schwalbe 1983, Judge and Bono 2001).
Referring the link between self-esteem and job-burnout,
self-consistency theory posits that individuals with high
self-esteem are motivated to hold on to high level
(Korman 1976, Baumeister et al. 2010). As a result,
they make efforts to have good performance on the job.
It was recently argued that “it is no secret that the way
people feel about themselves affects their work. We
have long believed that people who feel good about
themselves produce better results” (Hersey and
Blanchard 1993). As a type of personality, self-esteem
is of great importance in comprehending an individual’s
behavior (Brockner 1988).

The literature on the origins of self-esteem (cf.
Korman 1971, 1976) suggest that self-esteem has an
effect on the individual's effectiveness and ability with
the base of his or her own experience. A number of
researchers have found that self-esteem is an important
element in alleviating burnout (Polok 1990, Ho 2016,
Khezerlou 2017). Focusing on burnout as a global con-
struct, the self-esteem was negatively correlated with
burnout (Beer and Beer 1992, Friedman and Farber
1992). The particular study on the relationship between
self-esteem and burnout for special education teachers
is few. Therefore it’s meaningful to explore the impact
of self-esteem on special education teachers’ burnout.

The relationship of self-esteem between the
self-efficacy and burnout
Besides, there are relationships between the concepts of
the self, including self-esteem and self-efficacy
(Bandura 1978, Tharenou 1979, Gist 1987, Marsh
1993). The study found that generalized self-efficacy
was significantly associated with global self-esteem
(r¼ .51, p<.01), and it follows that “belief in one’s
ability to perform is one factor contributing to an indi-
vidual’s attitude toward oneself” (Sherer et al. 1982,
Baumeister et al. 2010). Apart from the discussion on
how teacher efficacy and self-esteem have direct effects
on teachers’ burnout above. It seems that some of the
influence attributed to self-efficacy in previous studies,
especially some of the chronic sustained performance
and attitude may due to the work of self-esteem. It
makes sense that self-esteem partially mediates the
influences of self-efficacy on affect and performance
(Gardner and Pierce 1998). For the special education
teachers, the negative messages they see (like the ineffi-
cient of teaching for the disabled) and say to themselves
diminish their self-esteem. They begin to feel they too
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have little worth, which in turn they may begin to make
negative evaluation of their work.

Overall, many investigations indicate that the person-
ality factors: self-efficacy and self-esteem bear import-
antly on teacher burnout (e.g. Bayani and Baghery
2018, Skaalvik and Skaalvik 2010). However, there are
some limitations. Firstly, most studies of teachers have
focused on a single dimensionality of self-efficacy
either personal self-efficacy or general self-efficacy.
They are two separate psychological variables and both
impact the teachers’ job-burnout (Jiang et al. 2007).
Secondly, although there are vast literature on the topic
of teacher burnout, most studies tried to investigate the
connection separately focusing on either self-efficacy or
self-esteem contributing to burnout (Handy 1988) and
the systematic empirical research to considerate the
relationship of self-efficacy and self-esteem in the influ-
ence of teacher burnout is few. Thirdly, there has been
few attempt to exam the interrelationship of self-effi-
cacy, self-esteem and job-burnout in the China context
where more than 58,700 special education teachers
teaching in 2,152 special schools (Ministry of
Education 2019), especially for the underdeveloped
areas in China.

This paper attempts to address these gaps by trying
to exam whether the two dimensions of self-efficacy
contribute to the special education teachers’ burnout,
which can provide more targeted and comprehensive
strategies to improve special education teachers' self-
efficacy and reduce job burnout than those focusing on
a single dimension. Further we will explore the relation-
ship of job burnout, self-efficacy and self-esteem of
special education teachers in order to suggest steps that
may be undertaken to ameliorate this problem by medi-
ation hypotheses. According to Shadish (1996), it is
useful to utilize the mediation hypotheses to develop
and advance theories of human behavior. In addition,
they can contribute to the practitioner having an insight
into (a) the process and the reason relationships unfold
and (b) where in the behavior people having problems,
practical interventions need to be taken. Besides, this
study is designed to describe the burnout problem
among special education teachers within the context of
special schools in western China. It’s worthwhile to
explore the burnout in that area since it shows the job-
burnout of special education teachers is different in
areas with different levels of development (Zhang,
2017). China is a developing country with uneven
development in various regions, and west of China is
undeveloped region, where the development of special
education is slow. The GDP of Guangxi ranks 28th out
of 31 provinces in mainland China. In 2006, only
61.95% of disabled school-age children in Guangxi
were receiving compulsory education in general educa-
tion or special education schools (Guangxi Zhuang
Autonomous Region Disabled Persons' Federation

2007). Therefore, it is very important to explore their
burnout level and the key influencing factors of the spe-
cial education teachers in western China (Peng et al.
2018), since the teachers are the key education resource
for the development of special education in west-
ern China.

Three questions were addressed in this study.

1. What’s the status of special education teachers’ job
burnout in special schools?

2. What’s the relationship of special education teachers’
teacher self-efficacy, self-esteem and job burnout?

3. Does self-esteem act as a mediator between special
education teachers’ teacher self-efficacy and
job burnout?

Method
Participants and procedure
Data were collected at a training program held in
Guangxi normal college which was a province teacher
training program on the special education teacher’s
knowledge and skills in the summer vacation. Every
special school in Guangxi was required to send as least
five special education teachers to attend the training
program. Method with the questionnaires, the special
education teachers in that training program were
recruited to complete the survey anonymously
and retrieved.

Participants in this study were 329 full-time teachers
in special schools, coming from 9 cities of Guangxi
province, China. The sample consisted of 89.02%
females and 10.98% males. 14.02% of the sample have
low teaching experience—up to 3 years of teaching,
28.66% of the participants have 3–8 years of teaching
experience, and the rest (57.32%) have the high teach-
ing experience—more than 8 years of teaching.

Measures
Self-esteem
The self-esteem scale developed and validated by
Rosenberg (1965) was utilized in this study to measure
the self-esteem. The Chinese version of the self-esteem
scale was translated and revised by Ji and Yu (1993). It
requires participants to indicate the degree on their
belief in each of 10 items (e.g. “Overall, I was satisfied
with myself”, “I hold a positive attitude with myself”)
on a 4-point Likert-type scales, from strongly disagree
to strongly agree. There are five questions in the reverse
scorecard. The higher the score, the higher the level of
self-esteem. The internal consistency coefficient of the
test scale was 0.83.

Self-efficacy
There were 27-item in Self-efficacy scale which was
developed by Yu et al. (1995), among which 17 items
(e.g. “I can solve the learning problems of students in
study,” “I can adjust the task according to the student’s
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level when he meets difficulties in completing a task”)
measuring personal teaching effectiveness and 10 items
(e.g. “In general, who the students will be is decided by
the nature,” “Considering all the factors, the influence
of teacher on the students’ development is small”)
measuring general teaching effectiveness. There are
seven questions in the reverse scorecard. The high score
indicated the high level of self-efficacy. For the study,
the internal consistency coefficient of personal teaching
effectiveness and general teaching effectiveness was
0.86 and 0.79 respectively.

Job-burnout
Job-burnout was measured with the 22-items Maslach
Burnout Inventory Educators’ Survey (Maslach et al.
1996, Kokkinos 2006), then translated and revised by
Wu et al. (2016) to develop the Chinese version of the
job-burnout scale. It contains tripartite: emotional
exhaustion (9 items), depersonalization (5 items) and
lack of a sense of personal accomplishment (8 items). It
asks the respondents to rate the frequency on their
experience these feelings on 5-point scale Likert-type
scales (daily to never). The higher the score, the higher
the level of job-burnout. For the study, the internal con-
sistency coefficient of emotional exhaustion, deperson-
alization and personal accomplishment was 0.75, 0.77
and 0.86 respectively.

Data analysis
In the analysis, Over 30% of subjects with missing
cases were deleted, regression imputation was adopted
for handling other missing data, the valid sample size is
329. Personal and general teaching efficacy, self-esteem
and job-burnout are observed variables. The mean of
each dimension is taken as the value of each observa-
tion variable. To test whether self-esteem plays a medi-
ating role in self-efficacy and job-burnout, the
mediation model is applied using the PROCESS SPSS
computing tool (Hayes 2012).

Results
Chinese special education teachers’
job-burnout
The first purpose of this study was to assess the level of
special education teachers’ burnout in special schools in
China. Table 1 presents the descriptive statistics.
Obviously, there are not high levels of job-burnout in
all three dimensions for the participants in this research.
Specifically speaking, there exist medium level of stress
in the dimensions of emotional exhaustion and

depersonalization (M ¼ 2.48, SD ¼ 0.52 and
M ¼ 1.99, SD ¼ 0.71, respectively), while the low
level in the dimension of personal accomplishment
(M ¼ 1.88, SD ¼ 0.66).

Correlations among job-burnout, self-esteem,
and self-efficacy
The study also investigated the relationship among all
variables. Calculating the kurtosis and skewness of each
variable, the skewness value of each variable is between
–0.42 and 0.39, and the kurtosis value is between –0.29
and 0.58. As the kurtosis of the data is small, Pearson
correlation was conducted (De Winter et al. 2016) on
personal teaching effectiveness, general teaching effect-
iveness, self-esteem and job-burnout responses.
Variables descriptive and correlative statistics present
in Table 2.

As the above table indicates, there was no correl-
ation between personal teaching effectiveness and gen-
eral teaching effectiveness. There were positive
correlations coefficient between personal teaching
effectiveness and self-esteem, general teaching effect-
iveness and self-esteem. Therefore, it can be inferred
that the higher the personal teaching effectiveness or
the general teaching effectiveness, the higher the self-
esteem. Meanwhile, significant negative correlations
were reveled between job-burnout and a number of the
self-efficacy dimensions, the higher the job-burnout, the
lower the personal teaching effectiveness, general
teaching effectiveness and self-esteem.

The impact of self-efficacy on the job-burnout:
the mediation effect of self-esteem
The model shows self-esteem mediates the influence of
teaching efficacy, including personal and general teach-
ing efficacy on job-burnout (see Figure 1).

First, we tested whether self-esteem plays a media-
ting role in personal teaching efficacy and job-burnout
(see Table 3). The result showed that the model had a
direct role on the influence of personal teaching effi-
cacy on job-burnout, and an indirect path from personal
teaching efficacy to self-esteem then from self-esteem
to job-burnout. The total effect¼ –0.35, the direct
effect¼ –0.22, the indirect effect¼ –0.13 and 95% per-
centile bootstrap confidence intervals ¼ [–0.19, –0.07],
this interval does not include 0, indicating that the
mediating effect is significant (Table 3).

Table 1. Descriptive statistics of job-burnout.

Variable Mean SD

Emotional exhaustion 2.48 0.52
Depersonalization 1.99 0.71
Personal accomplishment 1.88 0.66

Table 2. Variables descriptive and correlative statistics.

Variable 1 2 3 4

1. Personal teaching effectiveness 1
2. general teaching effectiveness .09 1
3. Self-esteem .33��� .31��� 1
4. Job-burnout –.32��� –.27��� –.47��� 1
Mean 3.73 3.56 3.19 2.15
Std. deviation .43 .52 .37 .50

Note. ���p<0.001. ��p<0.01. �p<0.05.

Wangqian Fu et al. The mediation effect of self-esteem on job-burnout and self-efficacy of special education teachers in Western China

International Journal of Developmental Disabilities 2021 VOL. 67 NO. 4 277



Secondly, we tested self-esteem in mediating the
role of general teaching efficacy and job-burnout (see
Table 4). The result showed that the model had a direct
role on the influence of general teaching efficacy on
job-burnout, and an indirect path from general teaching
efficacy to self-esteem then from self-esteem to job-
burnout. The total effect¼ –0.23, the direct effect¼
–0.13, the indirect effect¼ –0.10, and 95% percentile
bootstrap confidence intervals ¼ [–0.14, –0.06], this
interval does not include 0, indicating that the media-
ting effect is significant.

Discussion
The present study was carried out in a sample of
Chinese special education teachers with the following
aims: to evaluate the level of burnout in Chinese special
education teachers; to investigate the relationship
among all variables (e.g. personal teaching effective-
ness, general teaching effectiveness, self-esteem,
job-burnout).

Most researchers on teacher burnout has been con-
ducted in North America. This study conducted in west
Chinese context provide more information about this
topic from an international vision, and extending the
previous cross-cultural research in Greek (Platsidou and
Agaliotis 2008), Korea (Yuan et al. 2015) and other
countries (Schwarzer et al. 2000). It was found that par-
ticipants of this study did not experience high levels of
score in any of the three burnout dimensions. Similar
levels of burnout are reported in the Platsidou and
Agaliotis (2008) study and the researches on special
education teachers in China (Liu et al. 2011, Song
2013, Liu and Zhao 2015). The job-burnout level of
Chinese special education teachers was lower than the
general education teachers, since the general education
teachers were responsible for the enrolment rate of stu-
dents which was related with their performance assess-
ment (Zhao and Xiao 2009). There are not any ways to
evaluate the special education teachers’ performance in
China which affect their salary and position. Besides,
the special education teachers in authorized size of
schools are holding the permanent positions in China.
Those seems to relieve the insecurity concerning their

Figure 1. Self-esteem as a mediator between two dimen-
sions of teaching efficacy and job-burnout.
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work and income, may eliminate the feelings of
job-burnout.

Pearson’s correlation revealed that there is a reason-
ably positive correlation between self-esteem and per-
sonal teaching efficacy, which is similar with the work
of several researchers (e.g. Korman 1976, Brockner
1988), suggesting that the people with high self-esteem
are more likely to have a strong sense of task-based
self-efficacy. For teachers, the task-based self-efficacy
is the personal teaching efficacy. Pearson correlation
also showed a positive correlation between self-esteem
and general teaching efficacy. These findings are in line
with research addressing the relationship between self-
efficacy and self-esteem (Chen et al. 2004, Lane et al.
2004, Zhou 2009). The efficacious action can work as a
basis for inner self-esteem (Franks and Marolla 1976,
Aealsteinsson et al. 2014). Teachers with high self-effi-
cacy is more likely to use effective teaching practices
such as specific efforts and correct methods, to help
students with learning difficulties to succeed and to
have positive effects on their lives, which is conducive
to building a sense of one's own worth, resulting high
self-esteem.

Another issue worthy of discussion concerns the
finding that there were reasonably negative correlations
between job-burnout and the self-concept variables as
the correlation analyses presented in Table 2.
Significant correlations were obtained for the self-con-
cepts, including special education teachers’ self-efficacy
and self-esteem, and the job-burnout. Similar finding
are reported in researches (e.g. Benjamin and Black
2012, Sarıçam and Sakız 2014, Chatlos 2016, Reed
2018). The capability of self-direction and self-control
in the pursuit of education goals for the students with
disabilities are contribute to the high levels of task per-
formance (Gardner and Pierce 1998), which in turn
release the job-burnout of special education teachers.
The high self-esteem teachers are likely to participate in
more task-related activities and to persevere in job per-
formance longer than the teacher with low self-esteem
which contribute to the self-worth in job. Besides,
teachers’ belief on the power of teaching and the per-
sonal teaching ability is more likely to make teachers
consist on pursuing education goals for the students by
applying various instructional ways and result in the
successful work experiences reinforcing self-efficacy,
which in turn bring about more successful practices and
less job-burnout.

In order to verify whether the proposed interrelation-
ships of general teaching efficacy, personal teaching
efficacy, self-esteem and job-burnout hold true, the
SEM statistical method were taken. The mediation ana-
lysis confirmed the assumptions teachers’ self-esteem
works as mediator between self-efficacy and job-burn-
out. The path are general teaching efficacy and personal
teaching efficacy!self-esteem!burnout. How mightT
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the mediating effect works between general teaching
efficacy and personal teaching efficacy and job-burn-
out? According to Dembo and Gibson (1985) when met
with the students struggling in study with low out-
comes, the teacher’s feeling of competence and self-
esteem would be protected if he or she thinks the other
factors determine the students’ outcome rather than the
education, which means the teachers with high general
teaching efficacy protect their self-esteem facing frus-
trating situations. Likewise, feeling of personal teaching
efficacy and internal locus of control are critical factors
in any educational setting, making the teachers more
confident to deal with his/her daily work, which
increases the sense of one's own worth and resulting
high self-esteem. Special education teachers’ face the
various demands of students who have barriers of
learning and their work is often seen as a petty or is
underestimated (Yulianti et al. 2018). Teachers with
high self-esteem try to uphold it by being successful in
what they do (Aealsteinsson et al. 2014) and are effect-
ive in interpersonal, relationships (Rosse et al. 1991),
contributing to their persistence on the challenging
work and obtaining external support from colleagues
and school leadership, which reduce their burnout.

Some limitations need to be addressed. The sample
of participants are not national, it can’t represent the
whole picture of the level of job-burnout of special edu-
cation teachers in China, and a national survey on that
area should be conducted in the future studies. Also,
considering the job-burnout of special education teach-
ers is not high, coping with the other protector factors
would be valuable. Further work should look close at
the positive pole of job-burnout to figure out more
operable factors to provider more practical implications.

Conclusion
This study illustrate that emotional exhaustion and
depersonalization of Chinese special teachers are at a
medium level and personal accomplishment are at a
low level. The mediation analysis shows that under the
education background of special education, self-esteem
plays partial mediation role in general teaching efficacy
or personal teaching efficacy and job burnout of special
education teachers.

The findings in this study help to demonstrate the
possible mechanism which protect teachers from per-
ceived job-burnout. Enhancing teachers' optimistic self-
confidence, training teaching skills as well as improved
self-esteem should be a good precaution to avoid that
vicious cycle. Further research should look close at the
mechanisms by interventions which can provide the
practical strategies.
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Sarıçam, H. and Sakız, H. 2014. Burnout and teacher self-efficacy
among teachers working in special education institutions in tur-
key. Educational Studies, 40(4), 423–437.

Schaufeli, W. B. and Bakker, A. B. 2004. Job demands, job resour-
ces, and their relationship with burnout and engagement: a multi-
sample study. Journal of Organizational Behavior, 25(3),
293–315.

Schaufeli, W. B. and Taris, T. W. 2005. The conceptualization and
measurement of burnout: common ground and worlds apart the
views expressed in work and stress commentaries are those of the
author(s), and do not necessarily represent those of any other per-
son or organization, or of the journal. Work and Stress, 19(3),
256–262.

Schwarzer, R. and Hallum, S. 2008. Perceived teacher self-efficacy
as a predictor of job stress and burnout: mediation analyses.
Applied Psychology, 57(s1), 152–171.

Schwarzer, R., Schmitz, G. S. and Tang, C. 2000. Teacher burnout
in Hong Kong and Germany: a cross-cultural validation of the
Maslach Burnout Inventory. Anxiety, Stress, and Coping: An
International Journal, 13(3), 309–326.

Shadish, W. R. 1996. Meta-analysis and the exploration of causal
mediating processes: a primer of examples, methods, and issues.
Psychological Methods, 1(1), 47–65.

Sheldrake, D. A. 2013. A comparative study of administrator and
special education teacher perceptions of special education teacher
attrition and retention. Portland State University: ProQuest
Dissertations Publishing.

Sherer, M., Maddux, J. E., Mercandante, B., Prentice-Dunn, S.,
Jacobs, B., & Rogers, R. W. 1982. The self-efficacy scale: con-
struction and validation. Psychological Reports, 51(2), 663–671.

Shyman, E. 2011. Examining mutual elements of job strain model
and the effort-reward imbalance model among special education
staff in the USA. Educational Management Administration and
Leadership, 39(3), 349–363.

Skaalvik, E. M. and Skaalvik, S. 2007. Dimensions of teacher self-
efficacy and relations with strain factors, perceived collective
teacher efficacy, and teacher burnout. Journal of Educational
Psychology, 99(3), 611.

Skaalvik, E. M and Skaalvik, S. 2010. Teacher self-efficacy and
teacher burnout: a study of relations. Teaching and Teacher
Education, 26(4), 1059–1069.

Sloan, N. A and LaPlante, S. F. 2002. Burnout among special educa-
tion teachers in self-contained cross-categorical classrooms.
Teacher Education and Special Education, 25(1), 71–86.

Song, C. 2013. A study on the relationship among burnout, teaching
efficacy and social support of teachers in special education
schools in Beijing. Physical Education, 5(2), 77–79þ 131.

Tharenou, P. 1979. Employee self-esteem: a review of the literature.
Journal of Vocational Behavior, 15(3), 316–346.

Wheatley, K. F. 2002. The potential benefits of teacher efficacy
doubts for educational reform. Teaching and Teacher Education,
18(1), 5–22.

Wisniewski, L. and Gargiulo, R. M. 1997. Occupational stress and
burnout among special educators: a review of the literature. The
Journal of Special Education, 31(3), 325–346.

Wu, Z. 2010. Research on job burnout and related factors of second-
ary vocational teachers. Educational Theory and Practice, 28(6),
45–47.

Wu, X. C., Qi, Y. J., Yu, R. R. and Zang, W. W. 2016. Revision of
Chinese Primary and Secondary School Teachers' Job Burnout
Questionnaire. Chinese Journal of Clinical Psychology, 24(5),
856–860.

Jin, Y. Y., Noh, H., Shin, H., Lee, S. M. 2015. A typology of burn-
out among Korean teachers. The Asia-Pacific Education
Researcher, 24(2), 309–318.

Yu, G. L., Xin, T. and Shen, J. L. 1995. Teaching efficacy of teach-
ers: research on structure and influencing factors. Journal of
Psychology, 40(5), 159–165.

Yulianti, P., Ostrovsky Atomzeal, M. and Ayu Arina, N. 2018.
Burnout, self-efficacy and work satisfaction among special educa-
tion teacher. KnE Social Sciences, 3(10), 1180–1191.

Zabel, R. H. and Kay, Z. M. 2001. Revisiting burnout among special
education teachers: do age, experience, and preparation still mat-
ter? Teacher Education and Special Education: The Journal of
the Teacher Education Division of the Council for Exceptional
Children, 24(2), 128–139.

Zhang. Y. H. (2017). Characteristics and relationship of job burnout
self-worth andteaching innovation of special education teachers
Master Degree Dissertation,Zhejiang University of Technology
Hangzhou

Zhao, Y. H. and Xiao, F. 2009. Analytical Report of Teacher
Burnout of Special School in Dan Dong Area. Journal of
Schooling Studies, 6(7), 22–27.

Zheng, D. F. and Shen, R. H. 2013. Research on special education
teacher's teaching efficacy, social support and job burnout.
Journal of Bijie University, 31(10), 76–80.

Zhou, X. B. 2009. A survey of teaching efficacy, job burnout, self-
esteem and related relationship among physical education teachers
in Hebei. Master Degree Dissertation, Shanghai: East China
Normal University.

Wangqian Fu et al. The mediation effect of self-esteem on job-burnout and self-efficacy of special education teachers in Western China

282 International Journal of Developmental Disabilities 2021 VOL. 67 NO. 4

http://www.moe.gov.cn/jyb_sjzl/sjzl_fztjgb/201907/t20190724_392041.html
http://www.moe.gov.cn/jyb_sjzl/sjzl_fztjgb/201907/t20190724_392041.html

	Abstract
	Introduction
	Special education teachers’ job-burnout
	The impact of teachers’ self efficacy on burnout
	The impact of self-esteem on burnout
	The relationship of self-esteem between the self-efficacy and burnout

	Method
	Participants and procedure
	Measures

	Self-esteem
	Self-efficacy
	Job-burnout
	Data analysis

	Results
	Chinese special education teachers’ job-burnout
	Correlations among job-burnout, self-esteem, and self-efficacy
	The impact of self-efficacy on the job-burnout: the mediation effect of self-esteem

	Discussion
	Conclusion
	A statement of ethical process
	References


