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Unproductive classroom behavior was eliminated in two emotionally disturbed boys by re-
moving social consequences of the behavior. Behavior which was more adequate and efficient
with respect to social and scholastic adjustment was shaped and maintained with social
reinforcers.

The classroom behavior of two emotionally
disturbed boys was altered by arranging and
manipulating its consequences.
The boys, in-patients in a residential treat-

ment center (LaRue D. Carter Memorial
Hospital), attended the first author's English
class daily for 1 hr as part of an educational
therapy program. There were three boys in
the class, each receiving individual attention.

CASE I

Subject 1 (S-1) was 11 years old. He appeared
to have no organic disorder and was of normal
intelligence. In early class sessions, whenever
S-1 was called upon to spell a word which had
previously been studied and drilled, he would
pause for several seconds, screw up his face,
and mutter letters unrelated to the word.
Following this, the instructor (E) consistently
asked him to sound out the word, often giving
him the first letter and other cues, encourag-
ing him to spell the word correctly. Only
after E had spent considerable time and
attention would the boy emit a correct re-
sponse. The procedure was inefficient and
profitless for improving the boy's spelling
behavior. In fact, it may have been maintain-
ing the undesirable pattern, since over the
first 10 or 15 class sessions, consistently more
time and attention were required of E to
obtain a correct spelling response.
While "studying" in class, S-1 would obtain

sheets of paper, wrinkle them, and throw
them away, laughing as he caught E's eye or
that of one of the other students.

The Change in Approach
After several weeks in class, S-1 was quizzed

via paper-and-pencil test on a lesson based

on 10 spelling words, with time allotted for
study and review. He handed in a paper with
a muddled combination of barely legible
letters. Immediately, E asked him to go to the
blackboard. Her instructions were simply:
"We will now have a quiz. I will read a word.
and you will spell it correctly on the board."
She read the first word, and the subject mis-
spelled it 10 or more times on the board.
During this time, E sat at her desk, ignoring
S-1, apparently busy reading or writing. Each
time S-1 misspelled the word, he glanced at E;
but she did not respond. The boy erased the
word and tried again, several times repeating
"I can't spell it," or "I can't remember how,"
etc. Although ignored, the boy made no effort
to sit down or leave the room. After approxi-
mately 10 min, he spelled the word cor-
rectly; E looked up at him immediately,
smiled, and said, "Good, now we can go on."
She read a second word; and after a similar
series of errors and verbal responses, S-I
spelled the word correctly. With each succes-
sive word (through 10 words), the number of
inappropriate (unreinforced) responses de-
creased, as did the latency of the correct re-
sponse. At the end of the quiz, E took the
boy's spelling chart, wrote an "A" on it, and
praised him. She then asked the subject to
help her color some Easter baskets. They sat
down together, and chatted and worked.

Thereafter, attention in the form of smiling,
chatting, and physical proximity was given
only immediately after the emission of desired
classroom behavior or some approximation
of it in the desired direction. Undesirable
behavior was consistently ignored. As a result
of a month of this treatment, the frequency
of bizarre spelling responses and other undesir-
able responses declined to a level close to zero
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per class session. At the conclusion of this
study, the boy was working more efficiently,
and was making adequate academic progress.

CASE II
Subject S-2 was an 11-year old boy, who,

like S-1, had no apparent organic disorder and
was also of normal intelligence. In initial class
Sessions, S-2 emitted behavior considered un-
desirable in the classroom context with high
frequency. He displayed temper tantrums
(kicking, screaming, etc.). spoke baby-talk,
and incessantly made irrelevant comments or
posed irrelevant questions.

Several times a week, attendents dragged
this boy down the hall to one of his classes as
the boy screamed and buckled his knees. On
several of these occasions, the boy threw him-
self on the floor in front of a classroom door.
A crowd of staff members inevitably gathered
around him. The group usually watched and
cominented as the boy sat or lay on the floor,
kicking and screaming. Some members of the
group hypothesized that such behavior seemed
to appear after the boy was teased or frustrated
in some way. However, the only observable
in the situation was the consistent consequence
of the behavior in terms of the formation of a
group of staff members around the boy.

Observing one such situation which oc-
curred before E's class, E asked the attendent
to put the boy in the classroom at his desk
and to leave the room. Then E closed the
(loor. The boy sat at his desk, kicking and
screaming; E proceeded to her desk and
worked there, ignoring S-2. After 2 or 3 min,
the boy, crying softly, looked up at E. Then
E announced that she would be ready to
work with him as soon as he indicated that
he was ready to work. He continued to cry
and scream with diminishing loudness for
the next 4 or 5 min. Finally, he lifted his
head and stated that he was ready. Immedi-

ately, E looked up at him, smiled, went to his
desk, and said, "Good, now let's get to work."
The boy worked quietly and cooperatively
with E for the remainder of the class period.

The Handling of Tantrums, Irrelevant
Verbal Behavior, and Baby-talk
Each time a tantrum occurred, E consist-

ently ignored S-2. When tantrum behavior
was terminated, E conversed with the boy,
placed herself in his proximity, or initiated
an activity which was appealing to him. After
several weeks, class tantrums disappeared
entirely. Because the consequence of tantrum
behavior varied in other situations, no gen-
eralization to situations outside the classroom
has been observed.

Furthermore the frequency of irrelevant
verbal behavior and of baby-talk declined
almost to the point of elimination following
the procedure of withholding attention after
the emission of such behavior. On the other
hand, when S-2 worked quietly or emitted
desirable classroom behavior, E addressed him
cordially and permitted some verbal inter-
change for several seconds. When a lesson was
being presented to the class at large and
S-2 listened attentively, E reinforced him by
asking him a question he could answer or by
looking at him, smiling at him, etc. The rein-
forcement was delivered intermittently rather
than continuously because: (a) reinforcing
every desired response of one student was
impossible since E's time was parcelled out
among several students; and (b) intermittent
reinforcement would probably be more effec-
tive than continuous reinforcement in terms
of later resistance of the desired behavior to
extinction. Like S-1, at the conclusion of the
study this boy was working more efficiently in
class and was making good progress. His
speech was more generally characterized by
relevancy and maturity.
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