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Supplemental Information 4 
Systematic Review Results: All Outcomes 

 

Table A. CLASS Predicting all Approach, Cognitive, and Math Outcomes 
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Abbreviations:  APP=Approaches to Learning; Total Score (factor ver.) = Total Score for Emotional Climate and Instructional Climate; Total Score (9 scale 
ver.)=Total Score with Language Modeling, Literacy Focus subscales not included. For more details please see Table 2 in the manuscript. 
aThis paper is one of a series of Meta-Analyses and Systematic Reviews assessing the relationship between child care quality and children’s outcomes; therefore, 
superscript letters below are in reference to various large databases that samples in these papers were drawn from. These letters have been kept consistent across 
the series for our readers.  
bSamples within papers are described in more detail in the manuscript in Table 2.  
cAcronyms for child outcomes are listed in Supplemental Information 2. 
dIdentifying Numbers (also refers to as Naming Numbers). 
ANational Center for Early Development and Learning Dataset (NCEDL); BHead Start Family and Children Experiences Survey (FACES) 2006 Cohort; MHead 
Start Family and Children Experiences Survey (FACES, 2009) Cohort. 
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Table B. CLASS Predicting all Language Outcomes A to P	
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Abbreviations: Total Score (factor ver.) = Total Score for Emotional Climate and Instructional Climate; Total Score (9 scale ver.) = Total Score with Language 
Modeling and Literacy Focus subscales not included. Total Score (8 scale ver.) = Total score with Regard for Student Perspectives, Language Modeling, and 
Literacy Focus subscales not included. For more details please see Table 2 in the manuscript. 
aThis paper is one of a series of Meta-Analyses and Systematic Reviews assessing the relationship between child care quality and children’s outcomes; therefore, 
superscript letters below are in reference to various large databases that samples in these papers were drawn from. These letters have been kept consistent across 
the series for our readers.  
bSamples within papers are described in more detail in the manuscript in Table 2.  
cAcronyms for child outcomes are listed in Supplemental Information 2. 
dIdentifying Letters (also refers to Letter Knowledge, Letter-Naming Test, and Naming Letters).  
eHamre, 201410 used only Phonological Awareness and Print Knowledg subscales.  
ANational Center for Early Development and Learning Dataset (NCEDL, 2002, 2004); BHead Start Family and Children Experiences Survey (FACES, 2006) 
Cohort; MHead Start Family and Children Experiences Survey (FACES, 2009) Cohort; XOhio Virginia (2005-2006, 2006-2007). 
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Table C. CLASS Predicting all Language Outcomes T to W	
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Abbreviations: Total Score (factor ver.) = Total Score for Emotional Climate and Instructional Climate; Total Score (9 scale ver.) = Total Score with Language 
Modeling and Literacy Focus subscales not included. Total Score (8 scale ver.) = Total score with Regard for Student Perspectives, Language Modeling, and 
Literacy Focus subscales not included. For more details please see Table 2 in the manuscript. 
aThis paper is one of a series of Meta-Analyses and Systematic Reviews assessing the relationship between child care quality and children’s outcomes; therefore, 
superscript letters below are in reference to various large databases that samples in these papers were drawn from. These letters have been kept consistent across 
the series for our readers.  
bSamples within papers are described in more detail in the manuscript in Table 2 in the manuscript..  
cAcronyms for child outcomes are listed in Supplemental Information 2. 
ANational Center for Early Development and Learning Dataset (NCEDL, 2002, 2004); BHead Start Family and Children Experiences Survey (FACES, 2006) 
Cohort; MHead Start Family and Children Experiences Survey (FACES, 2009) Cohort; XOhio Virginia (2005-2006, 2006-2007).  
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Systematic Review Results: All Outcomes 
 

Table D. CLASS Predicting all Social Emotional Outcomes, Positive Behaviour and Problem Behaviour 
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Significant & Positive Significant & Negative	 Nonsignificant Statistic 
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⌘ ⌘	 ⌘ Partial Correlation 
l l	 l F-Ratio 
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Abbreviations: Total Score (factor ver.) = Total Score for Emotional Climate and Instructional Climate; Total Score (9 scale ver.) = Total Score with Language 
Modeling, Literacy Focus subscales not included. For more details please see Table 2 in the manuscript. 
aThis paper is one of a series of Meta-Analyses and Systematic Reviews assessing the relationship between child care quality and children’s outcomes; therefore, 
superscript letters below are in reference to various large databases that samples in these papers were drawn from. These letters have been kept consistent across 
the series for our readers.  
bSamples within papers are described in more detail in the manuscript in Table 2.  
cAcronyms for child outcomes are listed in Supplemental Information 2. 
ANational Center for Early Development and Learning Dataset (NCEDL, 2002, 2004); BHead Start Family and Children Experiences Survey (FACES, 20
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