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Supplement B
Qualitative measurement and coding manual
Open-ended Questions

1. (Survey midpoint): In the last month, how often have you used any of the previously-

mentioned strategies when talking to your child about any other current events in the
news, whether on TV or online? PLEASE EXPLAIN:
2. (Survey end): Is there anything we didn’t ask that you think is important such as other
current events that are impacting you and/or your family right now?
Coding Scheme
Content Analysis
1. White Racial Identity Development Phase (WRID Phase, binary code 0/1):
Developmental maturity/sophistication in management of racial stimuli (Helms, 1995).
0 = less advanced (race obliviousness/denial/avoidance/no mention, ambivalence about
race, bias against Blacks or against Whites, or awareness of racism (not described as
systemic) without understanding White privilege or engaging in antiracist actions; OR
1 = more advanced (real, desired, or intellectualized antiracist actions meaning actions to
promote racial equity or dismantle racism, including protesting, having conversations
about racism/racial inequality/White privilege, probably explicitly mentions
race/racism/unequal police treatment, even if blamed on 'bad white people', etc.)
* Use of the words "murder" or "killing" do NOT clearly imply racism and should not be

coded as 1.
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* Merely discussing or explaining George Floyd's murder or protests is insufficient for a
code of 1 if it cannot be determined that the conversation has the goal of advancing racial
justice (e.g., by decreasing racial bias in a child, educating oneself, etc)
* Saying "Black Lives Matter" without context is coded 0, but discussing BLM or
indicating agreement with it is sufficient for a code of 1.
Thematic Analysis

1. Beliefs/Values (text code): what parent perceives as true or as important

2. Attitudes (text code): how parent feels about something, including feeling empathy about
a situation

3. Practices (text code): what parent does including parenting behaviors like discussions or
media-related parenting, whether intentional or not

4. Emotions (text code): positive and negative emotions, whether explicitly stated or implied

Inter-Rater Reliability of Coders
Content Analysis

To establish inter-rater reliability, content coders met multiple times to discuss and refine
the coding scheme by testing it on sample items from the dataset. Then, the first coder coded the
entire dataset and the secondary coder coded responses from a random 22% of participants
(Campbell et al., 2013). Kappas evaluating inter-rater reliability reflected substantial agreement
between coders for the WRID phases (.68) and humanization (.64), and near perfect agreement
for COVID-19 (.94) per Landis & Koch’s (1977) established guideline (i.e., .41-.60 moderate
agreement, .61-.80 substantial agreement, .81-1.00 almost perfect agreement). Coders discussed

discrepancies and refined codes, and the second coder coded a new random 25% leading to near
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perfect agreement between coders for WRID phases (.82) and COVID-19 (.95), and substantial
agreement for humanization (.76). After a final discussion of discrepant codes (mostly
inadvertent errors), 100% agreement was achieved and the first coder corrected final codes.
Thematic Analysis

Inter-code agreement was established consensually. Coders met on multiple occasions to
discuss themes and thematic organization, resolve any discrepancies, establish consensus, and to

note negative cases in which a minority of participants disagreed with the majority view (Braun

& Clarke, 2006).
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Supplement C
Table C1

Hierarchical linear regression predicting psychological distress (N = 392 full sample)

Models ?
Variable (€)) 2) G)
Income ® -0.16* -0.16* -0.16*
(0.07) (0.06) (0.06)
_ . 0.15 0.18 0.19
Education level (0.13) (0.13) (0.12)
Aoe 0.02 0.005 -0.01
g (0.03) (0.03) (0.03)
. - -0.36%* -0.24* -0.20
d
Political affiliation (0.12) (0.12) (0.12)
) ) -0.004 -0.005 -0.004
Distance from GF memorial (0.005) (0.005) (0.005)
o 0.56%** 0.50%**
COVID-19 daily impact (0.13) (0.13)
o _ 0.71%%*
b
Racial silence vs. responsiveness (0.26)
Constant A i 13
(1.35) (1.40) (1.39)
R 0.05 0.09 0.11
AR? 0.047#%* 0.027%%*

Note: "p<0.05; “p<0.01, ** p<0.001.

@ Unstandardized coefficients are reported here with standard errors in parentheses. ® 1 =
Less than $25,000; 2 = $25,000-$49,999; 3 = $50,000-74,999; 4 = $75,000-$99,000; 5 =
$100,000-$124,999; 6 = $125,000-$149,999; 7 = $150,000-$174,999; 8 = $175,000-
$199,999; 9 = $200,000 or more. ¢ 1 = graduate or professional degree, 2 = attended some
graduate school, 3 = Bachelor’s degree, 4 = attended some college, 5 = high school diploma,
6 = GED, 7 = some high school. ¢ 1 = very liberal; 2 = somewhat liberal; 3 = moderate; 4 =
somewhat conservative; 5 = very conservative. ° Dichotomous variable created to represent
whether participants mentioned George Floyd, his killing, or related events like protests in
their open-ended responses (i.e., racially “responsive”: n = 184, 47%), or whether they
demonstrated racial silence by responding without mentioning Floyd or related events,
stated “No” or “N/A”, or provided no open-ended response whatsoever (i.e., racially
“silent”: n = 208, 53%).



